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Abstract

On the 1* April 2010, The Right to Free and Compulsory Education Act (RTE)
was passed by the UPA government making primory Education a
fundamental right for children between the ages of six and fourteen. The
Right was a breakthrough attempt to universalise primary education thereby
giving thousands of children the opportunity to avail free and accessible
education while the National Commission for protection of child
rights(NCPCR), state commission for protection of Child Rights(SCPCR) and
Right To Education protection authorities are entrusted with monitoring the
implementation of the Act, the Ministry of Human Resources
Development(MHRD) is the implementing agency responsible for bringing
the Act into effect. This divorce between monitoring and implementing
agencies governing the RTE is unique to India’s manner of executing Acts
passed by the parliament.

Key Words
+ RTE, + NCPCR, ¢ SCPCR, ¢ PQCSO

Introduction

The most important means of Development of any nation or society is human.
NO nation can prosper until it gets the best opportunity for every human being in
the nation. The basis of development of mankind is Education. Through Education,
the development of man’s innate powers is increased in his knowledge and skills.
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I s the pehavior of the person. Through education a child

form 261 A
catl nnnid makes him a useful citizen of society and the nation. Educatios
Eduol“ cultur m;l)-"t‘ on the human society. One can safely assume that a person
pec mense conse till he is educated, Through education that knowledgpe

an or
pasé the '”0"1,6 received and spread throughout the world,
‘.

;,ccclﬂed that education empowers the people for the full

15 univ of human personality; it strengthens the respect for human rights

Jevelo mentowmome exploitations and traditional inequalities of caste, class,
ps te

knowmdgc you can’t be informed nor can you truly understand the
withou ¢ many topics. It is important to have the knowledge that the next
meanin o of education open doors of brilliant career opportunities. It teaches
genefat ns ects for career and growth. It Is a preparation for living in a better
o ability to pa rticipate succ':cssfully in the modern economy and society,
s owerment for socio-economic Inequalities, and equipment to
education 'sth and development. It is through education that knowledge and
wrigger g.row re received and spread throughout the world. There has been 2

'a": shift in this sphere from education as a transcendental and value to
postt cast recovery system.

.-kage of the right to Education to right is dignified life, equality, freedom
The lm| aSra‘ and minority rights have made it highly intricate and the extent of
and cU 'wns relating to it from different quite complex. The right to Educztion
re.gtflatlos from the apparent motion that it is obligatory for the state to provids
°"8'"a.t en to its citizens. The core of the right to Education relates to its substznce,
ed‘fcztgffe“ from education itself effective and transformative education should
\:: Itche result of the exercise of the right to education,which, is universzl humazn
right. The right is about the substance of it. It relates to the possibility of demzncing

the right to education and making justified.

Free and Compulsory Education Bill, 2009

The free and compulsory education bill, 2009 is a bill passed by ths =T=~
parliament in Education in 2009. Having this bill, the children have gos o=
Fundamental Rights to free and provide compulsory education. In ~Artice
the constitution, mandatory and free education has been arrangs< for i
from 6 to 14 years and by the 86" amendment. Primary Educetion m 2= ==
been made the citizenship of all the citizens. It came into effect sl over ISz o
1% April 2010 except Jammu & Kashmir.
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Monitoring of RTE

of children to fee and Compulsory Education(ATE)

Under section 31 of the Right nitd Rights (NCPCR) has been

Act 2009, National Commission for Protection of '
mandated to monitor the children’s Right to Education,

For the purpose of performing its function under section 13(1:‘ Of"t‘—’fo'mf:h’-ﬁ‘cf:
for protection of a child rights act 2005, NCPCE enjoys all t ZW”‘: s Of; crsi
court trying a suit under the code of civil procedure 1902 (Judgement of 1502)

H
and in particular in respect of the following matters, namely

B Summoning and enforcing the attendance of any person 2nd ezamine him

on oath.
ii. Discovery and production on affidavits

iii. Receiving evidence on affidavits

iv. Requisitioning any public record or copy thereof from any court’s office;

and
v. Issuing commissions for the examination or documents.

The states and union territories (UTs) which have not set up the commission for
protection of child Rights are 1. Andhra Pradesh, 2. Arunachal Pradesh, 3. Gujarat,
4. Himachal Pradesh, 5. Jammu and Kashmir, 6. Kerzala, 7. Manipur, 8. Andaman
& Nicobar Islands, 9. Mizoram, 10. Nagaland, 11. UP, 12.Daman and Diu,
13. Pondicherry, 14. Chandigarh, 15.Lakshadweep, 16. Nagaland, 17. Tripura and
18. Dadra and Nagar Haveli etc. Since the CPCR Act, 2005 does not extend to the
state of J &K: This state is not required to constitute the state commission under

the Act.

Rule 27(2) of the Rights of children to free and compulsory Education rules 2010
provides that till such time the appropriate government sets up the state
commission for protection of child rights. It shall constitute an interim authority
known as the Right to Education protection Authority specified in *subsection (1)
of section 31 of the right to children to free and Compulsory Education Act 2009.

Monitoring the Right to Education : Who Does What ?
In theory, the idea of different monitoring and implementing agencies allows for

accountability to exist one party make sure that the other is doing its jobs and
vice versa. But too many cooks spoil the broth, seems to be operative when it

414

su

~-Z" Principal
"undeshwarrCollege for Teacher Educatior
Saran Patna-801105



comes to the NCPCRs monitoring policy and its super flowsdelegations of
responsibilities.

On 1" April 2010, The Right to Free and Compulsory Education Act (RTE) was
passed by the UPA Government, making primary Education a fundamental right
for children between the ages of six and fourteen. The RTE was a breakthrough
attempt universalizes primary education thereby giving thousands of children the
opportunity to avail free and accessible education.

NCPCR & SCPCR

While the National Commission for protection of Child Rights(NCPCR) And Right
to Education protection authorities are entrusted with monitoring the
implementation of the Act, the Ministry of Human Resources Development
(MHRD) is the implementing agency responsible for bringing the Act into effect.
This divorce between monitoring and implementing agencies governing is unique
to India’s manner of executing Acts passed by the parliament.

Responsliblilities
The NCPCR & its Arms under section 31 of the RTE Act:

NCPCR is responsible for monitoring the provisions of the Act and its functions
include

»  Examining and reviewing safeguards for rights provided by (or under) this
Act and recommend measures for their effective implementation.

» Inquiring into Complaints relating to the child’s right to free and compulsory
education.

»  Taking necessary steps as provided under section 15 and 24 on the said
commission for protection of child right Act. ?

But since 2013, a comprehensive account of the NCPCR's deliverance of it has not
been made available to the public on its official website. In states that do not have
an SCPCR to monitor the RTE. The respective state government sets up a Right to
Education Protection Authority. The Authority is responsible for starting child helpline
that addresses violations of the Act. The duties of the state commission including
generating public awareness on child rights and suggesting policy and legal measures
to deal with complaints arising from the poor implementation of the Act with the
power and authority of a civil court under the code of civil procedure, 1908. The
state also deals with legal issues related to the RTE.
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Now, in order ‘o strengthen its monitoring position, the NCPCR formulated an
expert group comprising of educationists government officials and civit society
activists in 2010, Officials and civil society activists in 2010, Officials from NCPCR
National University of Educational Planning and Administration (MUEPA), MNational
Council for Educational Research and Training(NCERT) and representatives of
Mamidipudivenkatarangaiya Foundation, Akshara Foundation, and Aman Biradaeyj
constitute the experts’ group. The group is also a point of convergence for officials
from the MHRD - the implementing agency for RTE along with their counterparts
inthe NCPCR, the primary monitoring agency. The involvement of the Ministry of
Human Resource Development in NCPCR's lack of accountability as this complicates
their otherwise exclusive relationship of monitoring and implementation. Some
of the proposals of the expert group include maintaining a web-based ‘partal for

registering social activists and public hearing at regular intervals and establishing
on RTE Division within the NCPCR,

National Commission for Protection of Child RIghts (NCPCR)

National Commission for protection of child rights(NCPCR) and the state
commission for protection of child rights (SCPCRs) have been constituted undar
the commissions for protection of chi'd rights (CPCR) Act 2005. The functions and
powers of NCPCR and SCPCRs are enlisted in chapter Il (sections 13 & 14) of the
said Act entrusted with the monitoring of child’s right to education under section
31 of The Right of Children to free and compulsory Education Act 2003.

As per Section of 44 and Rules of the protection of children from sexual offenca

Act 2012 NCPCR and SCPCRs have also been empowered for monitoring the
implementation of this Act.

Year wise detalls of complaints recelved by NCPCR
In last five years are as under

Year No. of complaints
2009-10 742
2010-11 2497
2011-12 2323
2012-13 1809
2013-14 1564

Note: The information was given by the Union Minister of women and child
development. Smt. Maneka Sanjay Gandhi in a written reply to the Rajya Sabha.
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State Commisslon for Protection of Child Rights (SCPCR)

State Commission f 7 Protection of Child Rights (SCPCHhas been contnuted uries
the commission for protection of Child Rights (CPCR) Aet 20005, 8000215 nar
Commission for Protection of Child Rights has been set up in Segtember 2010 2%
a statutory body under Commission for protection of child rights act 2005 (4 of
2006) to protect, promote an defend child rights in the state,

The commission visualizes rights-based perspective floving into national policies
and programmes, along with enhanced responses at the state, district 2nd Liocr
levels, taking care of specificity and strength of each reazon. In orcer 1o touch
every child, it seeks a deeper penetration to communities and householcs 2ng
expects that the ground experiences informed the support the field receives from
all the authorities at the higher level. Thus the commission sees zn indispenzatle
role for the state, sound institution building processes, respect for decentrzlizztion
at the level of the local bodies at the community level and largersoc:etal concerned
for the children.znd their well-being.

The Protection of Children from Sexual Offence (POCSO0) Act

The protection of children from sexual offences Act (POCSO Act) 2012 was
formulated in order to effectively address sexual abuse and sexuzl exploitation of
children. The Protection of Children from Sexuzl Offence Act 2012 received the
president’s assent and published in the Gazette of India on 20 June 2012.

Conclusion

It is universally accepted that education empowers the people for the full
development of human personality strengthens the respect for human rights and
helps to overcome exploitations and traditional inequalities of caste, class, and
gender. The Free and Compulsory Education Bill 2009 is 2 bill passed by the Indian
parliament in Education in 2009. Having this bill the children have got the
fundamental right to free and compulsory education. In Article 45 of the
constitution mandatory and free education has been arranged for childrenfrom 6
to 14 years and by 86™ amendment, primary education in 21(a) has been made
the citizens. It came in to effect all over India except Jammu and Kashmir on 1%
April 2010 under the section 31 of the RTE Act; NCPCR is responsible for monitoring
the provisions of this Act. NCPCR and SCPCRs have been constituted under the
commission the protection of child rights (CPCR). As per section 44 and Rule, 6 of
the protection of children form sexual offence Act 2012, NCPCR and SCPCRs have
also been empowered for monitoring the implementation of this act.
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1
The Relation between Education and Psychology

Kumari Shashi
Assistant professor
Mundeshwari College for Teacher Education, Patna

Introduction

The human quest for knowledge and growth lies at the intersection of two fundamental
disciplines: education and psychology. While education serves as the architect,
meticulously crafting the blueprint for learning, psychology acts as the illuminator,
shedding light on the intricate workings of the human mind as it absorbs, processes, and
retains information. This paper delves into the profound interconnection between these
fields, exploring how they inform and enrich each other, ultimately paving the way for a
more holistic and effective approach to learning. Creating a positive learning environment
is paramount for effective education. The paper explores how principles from
behaviourism and cognitive-behavioural therapy (CBT) can be leveraged for classroom
management and behaviour modification. Positive reinforcement and extinction from
operant conditioning are discussed alongside CBT techniques for addressing disruptive
behaviours. Building positive relationships with students is dentified as another crucial
aspect, emphasizing the importance of getting to know students, fostering a safe and
supportive  environment, establishing clear expectations, and using positive
reinforcement. The burgeoning presence of educational technology necessitates a
consideration of psychological principles. Exploring cognitive load theory, advocating for
using technology to present information clearly, utilize multimedia elements effectively,
and provide opportunities for practice and spaced repetition is also very important. Digital
literacy, encompassing critical thinking and information evaluation skills, 15 presented as
an essential skill for smdents navigating the digital world. Teacher well-being and
competence are critical factors influencing student success. Understanding learning
theories, motivation theories, and behaviour management techniques empowers educators
to create effective learning environments and foster positive relationships with students.
Social-emotional learming (SEL) principles are introduced, along with strategies for
recognizing and supporting students' socio-emotional well-being. The paper also
acknowledges the importance of managing stress and promoting teacher well-being.
Definitions
s Education: Education transcends the confines of classrooms and textbooks.
Woolfolk's (2019) definition, capturing the “deliberate process of imparting
knowledge, skills, or wvalues to others” (p. 3), provides a foundational
understanding. However, education encompasses a much broader spectrum. John
Dewey, a prominent educational philosopher, emphasized the importance of
"learning by doing" and fostering a spint of ingquiry within students (Dewey,
1938). This experiential dimension complements the taditional notion of
knowledge transmission, highlighting the active role of the learner in constructing
meaning and developing critical thinking skills. While John Dewey's emphasis on
"learning by doing” {1938) sheds light on the experiential side of education, other
educational philosophies offer valuable perspectives. Constructivism, for example,
posits that leamers actively construct knowledge based on their prior experiences
and interactions with the world around them (Piaget, 1932). This necessitates a

ISBN: 978-B1-976727-2-9 1
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shift from teacher-centered instruction to student-centered approaches that

encourage exploration, inquiry, and collaboration.
Furthermore, proponents of informal leaming highlight the vast educational potential that
lies outside the confines of classrooms. Learning can occur in museums, libraries,
community centers, and even through everyvday interactions and expenences. Embracing
informal leaming encourages educators to create connections between classroom
instruction and the real world, fostering a sense of relevance and purpose in students’
mnds.
Moreover, Paulo Freire, a champion of critical pedagogy. argued that education should
not be a passive transmission of preordained knowledge but a transformative dialogue
that empowers individuals to question, analyze, and challenge the status quo (Freire,
2000). This perspective underscores the potential of education to foster not just
intellectual growth but alse social and civie responsibility.

s Psychology: Psychology, as defined by the American Psychological Association
{2015), is "the scientific study of mind and behavior" (p. 1). It delves into the
complexities of human cognition, encompassing not just how we learn and think
but also how emotions, motivations, and social interactions influence these
processes. Educational psychology, a specialized branch, bridges the gap between
these two disciplines. It leverages psychological nsights to understand how
individuals learn most effectively and translates this knowledge into practical
strategies for educators. Psychology offers a wider lens than just cognition when
examining leaming. Humanistic psychology, for instance, emphasizes the
importance of the whole person, including their emotions, values, and self-
concept, in the leaming process (Maslow, 1943). This perspective reminds
educators to create a nurturing and supportive leaming environment that caters to
the emotional well-being of students alongside their academic needs. Social
psychology delves into how social interactions and group dynamics influence
leaming. Understanding concepts like collaboration, peer pressure, and classroom
climate empowers educators to foster positive social interactions and leverage the
power of cooperative learning to enhance knowledge retention and social skills
development.

The Relation between Education and Psychology

The following sections explore specific areas where education and psychology intersect:
1. Historical Overview: A Foundation for Educational Psychology

The formal study of the relationship between education and psychology emerged in the
late 19th and early 20th centuries. Pioneering figures like Edward Thorndike, John
Dewey, and Lev Vygotsky laid the foundation for the field of educational psychology.
Thorndike's work on operant conditioning (discussed later) provided insights into how
leaming can be remforced through rewards and punishments. Dewey, a proponent of
progressive education, emphasized the importance of active learning and student-centered
approaches. Vygotsky's sociocultural theory, a comerstone of educational psvchology,
highlighted the role of social interaction and culture in leaming. These early contributions
established the importance of psychology in understanding and optimizing educational
practices.

ISBMN: 978-B1-976727-2-9 2
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2. Cognitive Development and Learning: A Journey Through Stages
Cognitive development refers to the process by which children's thinking abilities mature
over time. Psychologists like Jean Plaget and Lev Vygotsky proposed theories that have
significantly influenced educational approaches.

o Piaget's Stages of Cognitive Development: This theory proposes that children
progress through distinet stages of cognitive development, from sensorimotor to
formal operational. Each stage is characterized by specific cognitive abilities.

= Sensorimotor Stage (Birth to 2 Years): Infants leamn about the world
through their senses and motor actions. Educators can create stimulating
environments with age-appropriate toys and activities that encourage
exploration and manipulation.

= Preoperational Stage (2 to 7 Years): Children develop symbaolic thought
and language skills but struggle with logical reasoning and abstract
concepts. Play-based leaming and storytelling are effective strategies
during this stage.

o Concrete Operational Stage (7 to 11 Years): Children demonstrate
improved logic and can manipulate concrete objects to solve problems.
Hands-on activities, manipulatives, and experiments are ideal for this
stage.

= Formal Operational Stage (11 Years and Up): Abstract thinking and
hypothetical reasoning emerge. Students can engage in complex problem-
solving, critical thinking, and analysis. Open-ended discussions, debates,
and research projects encourage the development of these skills.

e  Vygotsky's Sociocultural Theory: This theory emphasizes the role of social
interaction and culture in leaming. Vygotsky introduced the concept of the Zone
of Proximal Development (ZPDY), which refers to the range of tasks that are too
difficult for a learner to complete independently but can be mastered with support.
Educators can utilize scaffolding, a teaching strategy that provides temporary
assistance tailored to the leamer's needs, to help students reach their full potential.
For example, a teacher might model a problem-solving strategy before allowing
students to tackle similar problems independently.

By understanding these theories, educators can tailor instruction to meet the specific
cognitive abilities of students ar different developmental stages.

3. Motivation and Learning: The Fuel for Engagement

Motivation is a crucial factor in student leaming. Psychological theories offer valuable
insights into what motivates students and how educators can create engaging learming
environments.

« Maslow's Hierarchy of Needs: Abraham Maslow proposed a hierarchy of human
needs, ranging from basic physiclogical needs (food, shelter) to self-actualization
{personal growth). Educators can utilize this framework by ensuring that basic
needs are met (e.g., providing healthy lunches), fostering a safe and supportive
leaming envircnment, and then creating opportunities for students to fulfill
higher-order needs such as belonging, esteem, and self-actualization.

ISBMN: 97B-B1-976727-2-9 3
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« Intrinsic vs. Extrinsic Motivation: Intrinsic motivation refers to the desire 1o
leamn for the sake of leaming itself, fueled by curiosity, enjoyment of the subject
matter, and a sense of accomplishment. Extrinsic motivation, on the other hand, is
driven by external rewards or pumshments, such as grades, prasse, or competition.
While extrinsic motivation can be a useful tool in some situations, fostering
intrinsic motivation is essential for long-term learning and engagement.

Educators can promote intninsic motivation by:

* Creating a Culture of Curiosity: Encourage students to ask questions, explore different
topics, and make connections between their learning and the real world.

* Providing Choices and Autonomy: Offer students some control over their leaming by
incorporating  choice boards, allowing them to seleet projects or research topics that
interest them, and encouraging self-directed learning.

* Fostering a Growth Mindser: Help students develop the belief that intelligence and
abilities can be developed through effort and perseverance.

* Providing Opportunities for Mastery: Design learning experiences that allow students to
experience success and build confidence in their abilities.

o Self-Determination Theory: Developed by Deci and Ryan, this theory proposes
that three core psychological needs — autonomy, competence, and relatedness —
are essential for motivation.
= Autonomy: The need to feel in control of one's choices and actions.

o Competence: The desire to feel effective and capable in completing tasks.

= Relatedness: The need to feel connected to others and have a sense of

belonging,

Educators can create a classroom environment that supports these needs by:
* Allowing stdents some control over their learning: This could involve offering choices
in assignments, allowing for student-led discussions, or incorporating student interests
into lesson plans.
* Providing opportunities for students to demonstrate mastery: This could involve
differentiated instruction, formative assessments that provide feedback and opportunities
for improvement, and celebrating student successes.
* Building positive relationships with students: Creating a safe and supportive classroom
environment where students feel valued and respected is essential for fostering a sense of
relatedness.
By understanding these motivational theonies and implementing strategies that cater to
both intrinsic and extrinsic motivators, educators can creafe a learning environment that
ignites students' passion for learning and fuels their academic success.
4. Individual Differences and Diversity: Tailoring Education for All
Psychology emphasizes the importance of individual differences in learning styles,
intelligence, and personality. Educational psycholomsts use this knowledge to create
inclusive leaming environments that cater to diverse needs.

e Learning Styles: Different learners have distinet preferences for how they receive
and process information. Some may be visual learners, who benefit from diagrams
and graphic orgamzers. Others may be auditory leamers who learn best through

ISBMN: 978-B1-976727-2-9 4
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lectures and discussions. Kinesthetic learners thrive on hands-on activities and
movement. Understanding these preferences allows educators to use a variety of
instructional methods to cater to different learming styles.

e [Intelligence: Intelligence is a complex construct, and there are multiple
intelligences beyond traditional academic intelligence. Howard Gardner's theory
of multiple intelligences proposes eight intelligences, including logical-
mathematical, linguistic, musical, bodily-kinesthetie, spatial,  interpersonal,
intrapersonal, and naturalist. By acknowledging these diverse intelligences,
educators can create leaming experiences that cater to students’ strengths and
allow them to showcase their intelligence in various ways.

e Personality: Personality traits can also influence how students learn. For
example, extroverted students may thrive in collaborative learning environments,
while introverted students might benefit from opportunities for independent work
and reflection. Understanding students’ personalities allows educators to create a
learning environment that feels comfortable and supportive for all.

In addition to these factors, educators should also consider cultural and socweconomic
backgrounds when tailoring instruction. Culturally responsive teaching acknowledges the
diverse backgrounds and experiences of students and incorporates them into the
curriculum. Furthermore, understanding the challenges faced by students from low-
income backgrounds allows educators to provide additional support and resources to
ensure all students have an equal opportunity to succeed.

5. Classroom Management and Behavior Modification: Creating a

Positive Learning Environment

Maintaining a positive and productive leaming environment is essential for effective
teaching and learming. Psychological principles from behaviorism and cogmitive-
behavioral therapy (CBT) inform classroom management techniques and strategies for
promoting positive behavior and addressing disruptive conduct.

e Behaviorism: This school of thought emphasizes the role of consequences in
shaping behavior. Operant conditioning principles, such as positive reinforcement
(providing rewards for desired behaviors) and extinction (allowing unwanted
behaviors to diminish without reinforcement), can be used o promote positive
behavior in the classroom. However, it's important to note that behaviorism should
be used ethically and in conjunction with other strategies.

« Cognitive-Behavioral Therapy (CBT): CBT techmigques can be adapted for
classroom use to address disruptive behaviors. These may involve:

= ldentifying negative thought patterns that contribute to disruptive
behavior.
= Developing coping mechamsms for managing emotions that might lead to
outbursts,
= Teaching social skills and positive communication strategies.
For example, a smdent who acts out due to anxiety might benefit from relaxation
techniques and identifying triggers for their anxiery.

ISBMN: 97B-B1-976727-2-9 5
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e Building Positive Relationships: Positive relationships between teachers and
students are essential for effective classroom management. When students feel
respected, valued, and supported by their teachers, they are more likely to be
engaged and well-behaved. Educators can build positive relationships by:

= Getting to know their students: This includes learning about their
interests, strengths, and challenges.

= Creating a safe and supportive classroom environment: This means
fostering a climate of trust and respect where students feel comfortable
taking risks and making mistakes.

o Providing clear expectations and routines: Swmdents thrive on
predictability. Establishing clear expectations for behavior and routines
helps students understand what is expected of them.

= Using positive reinforcement: Catch students being good! Acknowledge
and praise positive behaviors to encourage them.

By combining these strategies, educators can create a positive and productive learning
environment where students feel safe, supported, and motivated to learn.

6. Assessment and Evaluation: Measuring Progress and Informing
Instruction

Asgessment s an ongoing process of gathering information about student learning.
Psychological theories on measurement and psychometrics guide the development of
reliable assessment tools. These tools help educators measure student leaming, identify
areas of strength and weakness, and inform instructional decisions.

o Formative Assessment: This type of assessment occurs throughout the learning
process and provides ongoing feedback to students and educators. Examples
include exit tickets, quizzes, observations, and class discussions. Formative
assessment allows educators to adjust instruction and provide targeted support to
meet individual student needs.

o  Summative Assessment: This type of assessment occurs at the end of a unit or
course to measure student leaming ouwtcomes. Examples include standardized
tests, essays, and projects. Summative assessment helps educators evaluate student
mastery of learning objectives and inform grading decisions.

7. Special Education and Inclusive Practices: Catering to Diverse Needs
Educational psychology plays a erucial role in supporting students with diverse needs.
Psychologists collaborate with educators to assess students with learning disabilities,
emotional and behavioral disorders, and other exceptionalities. They work together to
develop Individualized Education Programs (IEPs) that outline specific leaming goals,
aceommodations, and modifications to ensure all students have equal access to leaming,
Understanding psychological disorders and disabilities is erucial for creating inclusive
leaming environments. This means providing differentiated instruction, scaffolding
support, and access to appropriate resources to ensure all students can participate and
succeed in the classroom.
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8. Educational Technology and Digital Learning: Leveraging
Technology for Enhanced Learning

Digital learning tools and technology have become an integral part of the educational
landscape. While these tools offer a wealth of potential benefits, it's crucial to consider
the psychological principles of cognitive load theory and digital literacy to ensure
effective use.

o Cognitive Load Theory: This theory suggests that working memory has limited
capacity. Educational technology can be used to reduce cognitive load by
presenting information in a clear and concise manner, using multimedia elements
to enhance understanding, and providing opportunities for practice and spaced
repetition.

o Digital Literacy: In today's digital world. it's essential for students to develop
critical thinking and information evaluation skills. This allows them to navigate
the online world safely and responsibly. Educators can integrate digital literacy
skills into the curriculum, teaching students how to evaluate online sources,
identify bias, and practice responsible online behavior.

By understanding these psychological principles, educators can leverage technology to
enhance leaming, personalize instruction, and create engaging learning experiences for all
students.

9. Teacher Training and Professional Development: Empowering
Educators

The well-being and competence of teachers are critical factors influencing student
success. Psychology can inform teacher training and professional development programs,
equipping educators with the skills and knowledge to create effective leaming
environments. Understanding psychological principles can empower educators in several
ways:

o [Improved Pedagogical Skills and Strategies:

o Knowledge of learning theories (e.g., Piaget's stages, Vygotsky's ZPD) allows
educators to tailor instruction to meet the developmental needs of their
students.

o Understanding motivation theory helps educators foster intrinsic motivation
and create engaging learning environments.

o Techniques from behaviorism and CBT can be used for effective classroom
management.

e Fostering Positive Teacher-Student Relationships:

o Social-emotional learning (SEL) principles, informed by psychology, can
be used to create a classroom climate that fosters trust, respect, and
positive communication between teachers and students.

Understanding communication styles and building rapport with students
from diverse backgrounds are crucial for building strong relationships.
e Supporting Students' Socio-Emotional Well-being:

o Educators can recognize signs of anxiety, depression, or other mental

health challenges in students.

o
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o Strategies from positive psychology, such as mindfulness techniques, can
be integrated into the classroom to promote student well-being.

o Educators can collaborate with school psychologists and counselors to
provide support for students facing emotional challenges.

e Managing Stress and Promoting Teacher Well-being:

o The teaching profession can be demanding. Educators themselves benefit
from understanding stress management techniques like relaxation
exercises, time management, and seeking social support.

o Creating a positive and supportive school environment that prioritizes
teacher well-being is essential for educator retention and student success.

10. Educational Policy and Reform: A Psychological Lens on Education
Systems

Psychological research plays a vital role in informing educational policy and reform. By
understanding how students learn, what motivates them, and the factors that influence
their success, policymakers can develop educational initiatives that promote effective
teaching and learning. Here are some examples:

e Curriculum Development: Psychological principles can inform the development
of age-appropriate curriculum that aligns with cognitive development stages and
fosters critical thinking skills.

o Assessment Practices: Understanding measurement theory and psychometrics is
crucial for developing reliable and valid assessments that accurately measure
student learning.

o Addressing Educational Disparities: Psychological research on social-emotional
learning and cultural responsiveness can inform policies and practices that address
educational disparities and ensure equitable access to quality education for all
students.

By integrating psychological insights into educational policy, policymakers can create
educational systems that nurture well-rounded individuals and prepare them for success in
a complex and ever-changing world.

Conclusion: A Symbiotic Relationship

The relationship between education and psychology is multifaceted and dynamic, with
each discipline informing and enriching the other. By integrating psychological principles
into educational theory and practice, educators can create inclusive learning environments
that foster cognitive, socio-emotional, and behavioral development. Similarly,
psychologists contribute valuable insights to educational settings, guiding policies and
practices that support student success and well-being. Ultimately. the interconnection of
education and psychology underscores the importance of a holistic approach to promoting
lifelong learning and academic achievement.

This analysis provides a comprehensive overview of the intricate relationship between
education and psychology, highlighting how principles from both disciplines intersect and
influence each other in theory and practice.
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oty fawre
(Physical Development)

T afer

st T

o T W AT R
AT

T

wréifer ferer w1 e Frar & orfitfrr saroor, ofSs, dhareaTEf w1 P, die mfifes
AT F1 T FAn TR A, wrftew # s Tt o s T S
2

wréifes Fwr firg s= & arifes 39w F g o orfis 31 6 3f3
Frrr 21

arfifrs faem aftees s ofte 99T i 3fy it Fere 2 o oo aieifort o
wrdifer g o P Bl s o 21 o0 o s odr 3 seere &
wters 1 v T mre § T T 2 o oo gt i e v F wrd v £ e
onfEr 2t 2, 49 & e 9 g e g s g o ameem o
Fromr o s oo 3y s arg & ofenfis 58 86 2, 9Fs s afs
Fo & e & afearfie 26 &) el arfifee freem amEr agrn, B = 8 sfe
FETAT ¥ AT, A1 97 g1 2, AfEe gz a9t o afer 29 F wmaw 7 g arfifee
FIIF FT AaqTT Foq #7772 fara F P fafis aeae de demee B e
ATYTFAT EAT 2

Farfre Rt & sifiry srftfeor R ot g ofmmd S £

=1 e 79T (Child Development Psychology): @it fremy orfir frgfz oie
wfrrgaT w1 w2t Foar £, e w2 wivre, T, oftr o oar s e
e srfie £, 5t st 77 g9 o FeiereeaT 7 dmr AT A

firam (Education):  oréifes Fwma § o9 odF oo Ser wtae w1 afameT s
frenam, st Feemm o B o difere afee 5 o= & sy o o &6ft
T ATEAT FT FATET 24T ST R

a1 Faf¥=aT (Child Development): s¥ifrs farrr & 2f3f, siemfirgt = & =fz=
aréitfes gaferat v se=aa F arere, ofer o oeeaT § wtnfe gy anfas & ame
& 5w 7 T At et T arE e e Fast aree F go i Bermrns A E
T it wifE At sl 2

a7 e (Sports Science): i ey smfifes v e aoms o5 f
FrwA & g T 2, Bemr e rEtEr e et s de e ®
FiFrs F1 9 FoAT 81
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ardafAF =TT (Public Health): st e § == 592 ot smamgeo i 32mar
T anfeer & = e 3Ty v B o awds e 2, e s dee, fie
AT, =g W AT aAres gftared aw ofw, anr & frereew, =g e S fr
TIHATH ¥ T wrers & Frard e Fre fi T onfie

Definitions (IFoameamd)
ot Frarsr (Jean Piaget): wrfifes Frpr orfte & 2 3t afdst o =fSs g s

o7 F1 I A F TR gatEy w7 2, e e AT s, o gt e
i st frmr anfae i
wfi TfFE (Erik Eriksan): 90 feema & a9 & S qamy o% =0 & 20 90
It afrsd onfas &, Bed B, g7 s e orfie f g # ofisds s
&
T JTIET (Lev Vygotsky): smftfrs frermr # orfie f wfrmgar sie drer S w1
forrer smifires &, 1 omrers ot ararrE B & fr s AT B
TH Fia7 (Urie Bronfenbrenner): ¥ frem 35 v, &5 arpafinft o
ooy, s matroefty srowt, F ofaw s dr R At e S g
TThT #fEET (Maria Montessori): ST Breem domemens o o feerr oy
T g ¥ o T e ¥ Ay ATt F Anerw # aire, auey s a3d areny
w1 freina srfir &)
mm*fm {Characteristics of Physical Development):
o BT (Growth): 5978, 7= v s T omw smwe § 3
o  FHFTFIM Immunization): ST TET 07 frerew 33 F St & 5= &
T Ty w1 AR & R S 2
» AT FH0 (Motor Skills): T 27 F 190 (T3 it $t 571 o sfmr
A1 T (B2 e tirgt $t 201 3471 %1 R
s  TEET(Coordination): STI-ia o7 7 Tow o7 gaeaT § U
o ATEA (Strength): T $ e e mEwafE F gt
s AT Flexibility: FTET % s sfte i i e & 3f2
o ftva (Endurance): Aganfss & e s aw & Ay afifes afafEfr £
T F g
» 3T 9 (Proper ventilation): TF #t 7ot ot o 297 o ¥ o= B
¥z wedT 2
o AT 97 Endocrine gland) : 379 T ¥ B d s wea 8
o THT7S @30 (Prenatal periody: AT FT =TeSy, FEET 9rOw, SErew, gEEr
At e rd F ey froanfEa st 2
» I (Balance): T @7 g 1 fBrwmm
o oTHTEF SEEEAT (Physical Fitness): 557 oq7eey, giamatorat §it ag=erir dv oo
sr¥if dgeedt #1 3w
o draw d@=dt of=Ee (Pubertal Changes): Fesimaem ¥ v, s o=
Frirraraf ot gt ofrd=t =1 femmn
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e TTF F1%T (Healthy Habits): At saramm, s drow she oty e &t
e AEAT F7 fARTm

Important foundations for good physical development:
» T (Nutrition): 9% T751 & 9777 dqfa sz 31 v B & mzrgs 2
2l
> aréifer afaf3fir (Physical Activity) : Frafae s giamfiat, 241 @ aan

TATEA F HHGT FATET 2
» wate {17 (Adequate Sleep): Fa%1 it w7ewa si7 s #r 7z 17 ¥ Ao mafy
AT WEerT 21

> ETTY9 (Hydration): 87 gmfifes srat ¥ foro aafw arft far smgeas 21
» TS ATATI (Healthy Environment): #=g wfraer v sfm sr=zar =

srfast #1172

» FTAT ITIT (Safety Measures): THeATa v S121 & a1 faty e gfafs
FATR

» fAafis sarear si=(Regular Health Check-up): frrer $f fererft s sie et
t A w1 78 FEaTE

> HTEATERT Fo4T (Emotional Well-being): RTafas =reey arétfrs sqey 7t
TATTET F7AT 2; TRTTHE RIATAFAT F1 TH0IT I HEAT 2
» ATATHF #@7%F (Social Interaction): #ATAAT ¥ ary wfAfAfaat ¥ afa=s 2
» ofta zrew Fr Hif¥T F7(Limiting Screen Time): 9T a9 ¥ a97 ¥ a1
afada afafafiat £1 dqfm s fAem fazmms S 2
Stages of Physical Development
el e 6 srreard
aritfrs frem g e adt =t F faa § st § e 2
SreraTEEAT (0-2 FT) Infancy (0-2 years): =1 T T F T ﬁ{&. e, Jy 2 A
T 39 gfRardt |z o v e
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arifaE T999 (2-6 ) Early childhood (2-6 years): 9% & 7o # favaw 3f, #rzw
s ama &

HeT TH99 (6-11 TF) Middle childhood (6-11 years): $97E 7 571 # offt Sfaem fue
3fZ, drz7 st w1 A7 gfirs ofroer, aaeg 4 93 ® 3t afis ofF 4.
Tzaarte w1 fwr

Frefrera=4T (11-18 TF) Adolescence (11-18 years): 75t & fFm, Rim =ra = %
#rora, St 7 A ofte ff dvsan F ggerpt afradw 6 e F s 2 Gfaw
Frérravat & s 4t w@rew wtvm w1 e afirs ofreem

FTEFAT (18+ 1) Adulthood (18+ years): T0 5% ¥ aréifrs frem ofar 2t smar 2,

" Ce T

dre =fra droer ¥ wrerw & wATeey T 9T T@AT 39 7 g9tie frevge w5 e & o

HEeTol 21 STAT 2

& Stages of Development

S

srifrs G 1 warf3a 79 379 F19% (Factors Influencing Physical Development)
srétfes e 1 warfas w75 a7 gy wrew Pl 2

1. Forpad- =g qrar-far £ g off s 2t 210 S g B T 8 o
A EdvafiftssRad i g fafifsrafdamdiam =
srfifes e ot S e & 72 21 oram

2. AT AT ® arfifer e # a1 Fdey Frrr A 2wt 21, wate
T AT o waT w=g qraTEew arifew B F P oofaar aaee S 2 R
Brrfia St avers s, #ma 9y 747 7 gt § w27 £ 3w arfifer B S
AT AT AT Iy Al T A e A I A w aE, AT
arEfa frere § AT ¥ g9y g2rwE 9 s 2 A

3. fifes draa- ffew araw v A oarfifes B o7 B gary 1 2 Afew S a
ares ¥ e ot w1 3fm fers g 21 v aves w1 aow, sard A arfifew ofee
Tga F2 Nfew dram o fde 577 21 B arest 51 s dre e 2, s G
&t arfya 2rar 7zan 21w drew F s F avew ¥ B s sy G
AT 7 S TR A 2T A

4. Frafas Bt afim faaat orfifes G w1 o 393 30 9 319 a7 & 99
779 £, AWT 7 G F0F vF A=A £, 7w arfifern By sy avwt £ svnar 3w A
# Zrar 21 Frafas Rt areer £ snarfoer 21

ISBN: 978-81-976727-2-9 99

V,,;l«f‘f"a)v :

~-="" Principal
"undeshwarrCollege for Teacher Educatior
Sarar Patna-801105



7 A & o & v aframor 3R & F 2raT 2w st § gzar ardt
6. fzr i g orfie ¥ aafas fem § B e 4 B 1 aifis s2=3 20
Sreragrer 7 forgg v sfirwter o A & # spefra 2 & e de Pt wr oS e w
foro qaty sgae fremr SR argvasar 7 sfis %7 5% v, gt A feet & o
gt frg gar &1 Bfrs dvg w14t & wra gan 2 B 92 = anfifes B & aman
IO FEAT 2
7. qear £ vt afz s # gear £ arrar 785 2 91 e avfifes B sfa an
F T8 Zrm graT F qTAT F ey § arew 97 A = & e 2 9 & ww e
Fa¥ grewtrara £t araar q7 21wt 21 ofrrerey s B ararfas 4 a T
21 aram
8. TETafaT saETe- araw £t ww Rt w1 o sy o7 @ garg e 21 G
ATAFE T ATEAT ;7 Travt AT fea 2 s afifr AEem s drasf &
WTATI FATS A THE AT 33w 2| forew 7 97 v egma v st o oAarg
mw#vﬂgﬁmmmaﬁm

9. Zrqt AraTE TeErTIT. geT Ay # arewt A st s fae & awr arfifes
frmsfros i e afeaisffm s st fragdsramar 2,
FAHT T ATAAT & 72 FA A 21

10. =1 F17%- ariifrs s F1 warfis 597 375 52 %= 7% TH ww A
o FrE iz At arRfEws
o gfre e e s

fph?&'al'&é’lopmeﬂtﬁ “

pmentﬁ H

! Z ‘Qfa
wa!{hysu}-al'lﬂg\‘lel
e e ¥ Rzt

Principles of Physical Development
aéifer e & arevd feft =fer & orfte & 19 aveft 3f e ot & 2 vy ofery

B T T 7T AT A T ATA T A 2 v vy faatrs frafafae £

>  AFCHT (Sequential ): FFTs Aty 97 v TAART FTEH T AT FATE,
T & 72 T, A7 A 7 o T=-m

» TgATRrTT #@v wifFEEf¥Ea (Cephalocaudal and Proximodistal): 77 faats
7 & &7 7% (Fwareee) @7 of7 F ¥ 7 ange ff 9 (viffafes) e s
frzd #1 avfe wear 21 TEvEew ¥ o, foreg s gt o A9 A PP e A
T2 o A e e o wiefot o g e A

» a7 47 %999 (Continuous and Discontinuous): ¥+ Frwra &1 vs a97
afar ¥ =7 & Ty m awar 2, i awg ¥ avg wfaw ofafw 3 £ oo
TFHIT ¥ AT FAT-HAT FT01 1 0% JAAT F =7 H FA4T AT THAT 2
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= =TT #A7 (Individual Differences): F=TH st feemT & e =+ =4
£, s st st ofr & R g 2 o Bem o dee shoe § P
T=fiT F aFAr 21

» argateedr s watsew & warEiinfluenced by Genetics and Environment):
it B arEfies st (wfn) e wiaefe st () 3T &
TR S1ET £, S T, =T s AT T=rdt F o § s o et .
Troer 7 firast, wrar-Fa d@ e w07 31 #r e a7 gt e =t A
weg et B 1 ek ol e 3 # e Pt 2

» wEmA e w=fy #v d3Twsfe aFf(Critical Periods and Sensitive Periods):
e & 3 w=tir fdmr =7 & Gfire arfifes s a1 awaed F afimew %
Form st 2t 1 32 weereet safir & = # sy s &) et st ey
TRy 2T & w9 wrf = fm w=v & g wataofn sSeesr ® oof
afafemdf= 2 2, s arfifrs Rem SroafE s o 2

» B g afrrganGrowth and Maturation): mffs B ofts % armere o7
ararat § 3 Fr = w7 8, 9 & St o 3w, w=hE oftawer s
dre e & aprens wfeeeT S Al st 2 &6 A aew st a7 o
1 B

» #F AEETETET TR Biopsychosocial Approach): o araT 2 B afifs
farwrr @faw, wardnfas o arafes st & oorfEs & &0 & wrow el
=1fe Ft 3f% o ey S e 3 ¥ P shm AT A e e e &

= TETET #t FeT (Health and Wellness): 36 T, Fafis sramw e o=t
Az afEs arer sfraw et 5 gy I, Teaw ardifes R s awr =
B arvmw &

wrifer e ¥ g

«  nftagar BrEi (Maturation Theory): #9178 335 (Amold Gesell) 17T s=fae
7z fargie aamear & B R arpatindt gy anfer o o Fraifes, saefes s
# 2 1 o= e ¥ s, o e F Ay afes vary R e 825,
i e S omrfitfes Frr % oot & e & e = & wwfE s £

o FATEETITEE ST (Psychoanalytic Theory): 19T it nfes=e( Freud and
Erikson) ¥ ST ety ot G s amem 39 F s areg o
T sraat £t i o S F ) wmrwe F 5o (wiEe, e, o R,
AAwiT) #AfEw ITET T ATETiaE Wi A ST U ST fied wed 2
i ¥ maraTaTaE o A= F a9 e & 99 7 29 w04 6 "Eed 07
17 T &, A1 orfifes R st oo = d

- =rEETaTt fAaia (Behavioural Theory ) =raere fagm, &7 & == 4+
fEFaT (Watson and Skinner) T TEATlER, smdfeE e v dree e
Tty ATt £ gfiwr ™ J7 3 # SrEEvae ¥ g, e g,
T v s ® anew 7 o s 0 smeew w fro aivefer st
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frata oz awsn 794 £ B a3 s o wfafe & smaw 7 a9 s &
aTH F7F 7
« dwrarews s fAEiT (Cognitive Developmental Theory): fraTs (Piaget) ¥
Farrenw e frgts F oar 59 2 & arfifes B demres e w
arg affe =7 & 27 g 21 Frars 7 genfEe fear & a3 apaet e gafemat
¥ anarw & gfAar F v # adt gy s afer = A fntw w3 § o Ry
oAt F FAT0R T AT TATIT F 0T A § oA gwH T wea 8
« mfrfafas gwreft B3 ( Ecological Systems Theory):  #Teaae
(Bronfenbrenner) ®1 mifif2afas &= fazis arfifs e T oo s+ &
fAfrg matroftr snfeat (aremfaes, ity oenfaes, Snfaen) 6
T HEgar 7 A A 2 9 e afifws fem et m A w
THETIT TTAAT 21
7 fargir arfifes fm #1 sree 33 @91 i warat o7 serse R e
w79 £, s, wardntas e vateooft st & fig wfw e G 1 aeme 5
#

gfirmy § ot R s aes

Importance of physical development in learning

1. Frafam arfifrs af3fafr aftser & o5 v 1 vl &, owmrr o off & e
Eae k]
2. arfifes =prary TromTee @ oefEe §9 aTrmdEr F A e Ea e g ay
T 2 A7 AT F =TT FH w047 2, I AT 97 TRTHF TATF 0 AwAT D

3. reft wfafafirat st sy o A anfier 2 2, 30 s o aftaes £
rfezfardt & R Fr v 3t £, s ofr ol s sfmew d qfar 2t 2

4. arfifes a3yt #1 79 @ guw g1 froe sl w0 § v e 2, 9 e
¥ At # F, yriw o geaat # 2% 4% At o sryers £

5. &= o7 areft afafafiat # anferft fraad, azam @ S S S e 2
1 e 7 qramrers Fwrm F fo e # o aaz afd | daw wraar e
£

6. =5t # errdifew forar srdww = ¥ arhifes ey w1 13 £ afw faa g oty
d afeg arfrft ¥ g R s v iR A o 3 4
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7. a3t # afF-smnfra Praw afaf@fiat £ orfis w27 & geat f aefrarfy, g 4@
FARI Y T T afZ Arawdt 2

8. Frafirs orfifes s 51 Ja7 dwmrers w14 & ey 2, fed a7 agen
9. erréitfrs afafafirat st afite s v 9 ow A R 3 E 9 ey A s o,
Forares AT A Fars F ufh afrer amr aedt £ e Ay aeat S fea F
affur 2rft 21 w1 Framee, B afafafigt s sqaat ¥ anay 3 arfifes B
10. Frafas arfifes ofafafe aftaes & o= g9z o 32t 2, owmway o =7 & que
st 21 arfifes e fr s ¥ =manfrs SgeaeT (Practical applications of
understanding physical development)

arftfrs Frerr it awe & sraefes s st fr Bt 789 & arq o=

2EATR-

o arifirs s ff frar (Early Childhood Education): foras e ¥ fam s
afafafiat Beres w7 a3 £ A1 991 F d127 five, aug 4@ arfifes fema
1 adw wvAr F| arfifer Bem #r ama F st wr qefie @ 9w
A A § A faeft v e as s smmm arar A

o TTAF-TTI9 (Pmnling):m-mﬂﬁﬂiﬁ.?ﬁﬁmﬁ?mﬂw*
AT FTAAT F AR F A9 F 9797 929 5% A9 7g1 & arfifes fer
aads w7 794 21 v 9 ¥ ovge #1 quee 7 qrar-far w1 w3y i
gt it 2w v A S S o e S e sa e asdr 2

e TETESY HAT (Healthcare) : ¥TE2T #37 T9ra7 g1 % f&wra 4 e 51 9w
w1, Bt of 3 a1 smrmrraE i e we s SR gee o e
T3 Fo9 & farr arfifes B & o F1 Iva w7 99 ) fAafEs w9ty b
w7z qfafem w01 # wox w0ft 2 % 33 weerf Remres dm 5 v
T2 2

o & AT FANFAT (Sports and Recreation) : F19 37 wfirers agf £ Frwmews
gaaral @ =24at 7 fw A F G fw e g afafafat i de e
awa 21 orfifes By Fr awsa T 190 17 99 F S 3y afo wriEw
a7z e oAt 21

o e A= o At (Physical Therapy and Rehabilitation): #ifas Ffysrs
St 7ot ar Frerrarers 3 7 3 e arEwt * o s s Free
#a 77 F forr arfifes Frere & faiat o7 o 503 3 e ames f st

ISBN: 978-81-976727-2-9 103

V,,J«f"_"*)f :

~="" Principal
"mundeshwarrCollege for Teacher Educatior
Saran Patna-801105



FETAT F AU UF A, AAATTA, G A7 G9=T ® I2A7 a9 §
Fafrafra =mamy s afafafirst s === B s 2
o TTEETEE g1 S R Community Planning and Design) : 90291 Fra=ms1e
ot grepwre eft it anfas w7 o ¥ o ot o9 oty wrmes S A o
arftfer afafafir de wi= %1 T3y & &5 it fem fram § = g
Treatfed #% AT 2 T argEfEE weaw S T awar 2 A afEe E
st R ¥ w9 1 = wF, =1 e T aETeE ST 94T a9 2
O] AT T GIAUTHAF T O 7 A7 ArS 47 T2 e s s fi
TATIT E THA B
fr=FT (conclusion)
T iR st e S R s e s i =
FoFi & o it w o stfirs ot it serEem 21 T AT TA ST 2 AT S
FRafer & arers & afifs B ov ofeees wars o s 21 adifes B o ok 2
Forrf =3 ¥ orfie F 5f2, o oftsds off % mare onfie 30 81 39 & S T
% A7 9% ¥ St &, sty T, gatre s oo afaf@fr S5 Gl s
= frra i warfam s §) e w1 oo S sl sedt afifes R e
e % s S a2, 3R ow mey oftae & g e & o0 sfreewe |
TETH ST ST ST TAA # AR (6 awdt 2 aeitew e v 9fee T
T & T & s ol mt & ot ST & e emfifer B F e B S sneEn
AT 21 71 f 29 H e F aeyd B 0w ofiEs v mr awar f oA
€T # T g T A o 2 F arfifry R o vafas s v ot wewi oW
T ATT-AATSATART & (A7 SG6TF TF ATARET 51 STA-AATSeTA T I FR F1
ATHTT TAFT TF F qeq T F q=e a=n awan 2t e e o w
grre e arpl # aftds Fav d 5 &, afes v dtey e, aueg, ofts e 536
a7 sfiraEe o ot &) o7 arpEfindt s aatEofr st ® ft st st
1 7t 21 = ¥ oew gvw F, =fE firy s R A By a S e fr e
srftfes weaTet o T F fraw ¥ ofedat 7, s afifes e de st
T ATHAT FoaT g1 omfifrw B Fr g v s aads s ae e de
Fredt 1 AT = F B g 2 fofie st afafEf £ et s
FhorT FrrT F a=a7 T2 FoAn, T 79T Siee 97 =er s Eem st s aa w
e o flemfifes B § a2 &1 1EamE b Tawr amds s § R
gt fram e, S s fe S o s e e o s S A
TUERAT T BT AT ATHT F ST TEAE ST I T A9 2
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ANALYSIS OF EDUCATIONAL POLICIES AND
PRESENT SCENARIO OF EDUCATION SYSTEM
OF INDIA

Anjana Kumar;
Aq'ziqmnf Prnf’c‘;an_
Mundeshwari Callege for
Teacher’s Fducation, Patna
ABSTRACT R

Education is an indispensable  facet, representing  the
renlization ol onc's true .sclf'. serving as a cornerstone for the
attainment of cmnpl:chcnswc Iml‘mm potential, and standing as an
instrumental force n Ihc.pursuu of a fully developed, socially
cquitable, and pioncering S(’Cifﬂy that  propels national
development to new heights, This multifaceted objective of
cducation extends beyond lh‘c mcre acquisition of knowlcdgc; it
delves into the rcalms 9[‘ fostering robust character, nurturing
mental faculties, advancing moral and spiritual dimensions, and
promoting an enlightened understanding of religious principles.

In the pursuit of these lofty aspirations, the Indian
educational landscape has witnessed the formulation of various
national policies and commissions, cach playing a pivotal role in
the tircless endeavour to make education universally accessible to
the masses. A historical chronicle of these efforts includes the
Radhakrishnan Commission of 1948, the Kothari Commission
spanning the years 1964 to !966, and subsequent policies such as
the National Education Policy (NEP) of 1968, 1986, 1992, and
the latest iteration in 2020. These policy frameworks have been
instrumental in shaping the contours of the educational terrain,
striving to bridge gaps and ensure inclusivity.

Implementation, however, has been a focal point in the
narrative of educational progress, with past policies primarily

concentrating on the critical issues of access and equity. The
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cducatiomal ayatam 2 fo i
imbed with rationsl thonigrht, C"'"’Dﬁ'i_'?iﬂnm«;
resilience. and 2 '«r_:mnhﬁc fe
onaly  nuriaring ‘TfC""V"_y.f'ﬂftiﬁcd by <
principles and _valucs. This holistic approach und ot
production of engaged and contri uting Cifizens, 4 cr"".—,n‘ ":"
the foundation for an cunlﬂf)rm.n. inclusive, ang Pluray; Q_hy la he
d by an implicit cunslll_utmnal cthos, Stic 4
Given that India is poised to bear the mantle of
largest  population of young infliyiduals in the ft c ‘»vm'M'
decades, the imperative of providing high-QUality : OMin
opportunitics 10 l'lus demographic assumes cd"%liqna%
significance. It is against this backdrop that the NEpP Zgararn%n
to the fore, emphasizing the recognition, idc“tiHCaz-O cqmct
nurturing of the distinctive capabilities inherent ip 4 tion, an;
This ambitious policy framework endeavors te i ch g ey
development encompassing both the academic angd nol;el hoIiS(ié
spheres. The establishment of the Higher Education Co‘a dem;e
of India (HECI) under the NEP 2020, eﬂvisionmmlssion
comprehensive umbrella body, introduces four = ed
verticals: the National Higher Education Regulato
(NHERC) for regulatory purposes, the General Educatiop Cou”cil
(GEC) for setting standards, the Higher Education Grang Oungj)
(HEGC) for funding, and the National Accreditation Council
(NAC) for accreditation. Ouncj)
However, despite the commendable objectives articy]
within the NEP 2020, a significant area of concern re\:l ?tEd
around the discernible absence of a robust angd g gves
implementation strategy. The policy, while asPirationaI; l:m
visionary, articulates ambitious goals without providing a lucqg
roadmap for execution, thereby posing the potential risk :)f
engendering confusion among educational institutions, educators
and students alike. e
Keywords: Radhakrishnan Commission, Kothari
Commission, NEP 2020, Higher Education Commission of India

avergrehing ponl of the

cotnnge,
simulinne

gmnde
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(MECH. GEC, NHERC
Introduction:

IEducation, a vencerable institution, ought to franscend th
mere imparting of knowledge and skill acquisition; it Shoul:i
metamorphose into a crucible where individuals are not merel
recipients of information but active participants in their moraly
intellectual, and socio-cconomic ascendancy. The Sagaciou’
words of Swami Vivekananda ccho through time, undcrscorins
the essence of character formation, intellectual cxPansi;renesqg
and the fortitude to stand tall on the platform of one's conviction; '
Methodology: .

In the pursuit of scholarly inquiry, this rescarch leans on th
formidable bedrock of secondary data, meticulously gleaned fro :
an assortment of erudite tomes, exhaustive research reports ee:n
reviewed journals, and meticulously crafted research papers’ REr
Objectives of the Study: -

eTo discern and elucidate the labyrinthine network of policies
and commissions that have left an indelible imprint on the
canvas of the Indian education system.

eTo unravel the intricate tapestry of features woven into the
fabric of Indian educational policies, examining the
nuanced contours that define their essence.

eTo undertake a judicious and incisive evaluation of the
foundational tenets underpinning Indian education policies
parsing through the layers to include the quintessence of
their impact.

Education Policies in India:

Education policies, like the multifaceted kaleidoscope of
human experience, manifest in diverse forms and institutions,
exerting their influence across the spectrum of human life. This
pervasive influence encompasses early childhood centres,
kindergartens, the expansive corridors of 12th-grade institutions,
the hallowed précincts of 2 and 4-year colleges or universities,
and the rarified air ~of graduate and professional education

PRESENT SCENARIO OF INDIAN EDUCATION (ISBN: 978-81-19463-61-9) 9
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s. nll the way 10 adult education establishme
works of vocational training schc,"cq'u;q and (he
Jlicy intertwine with the diverse Fhus,
funls across their lifespan, a 'mt"id_uc
ying clementary cducation t(l tifa
| bustling urban landscapes .
lemental €ssCNCe, cducation unfurlg';‘,q
ontinuous process whercby indivi(ju" =r
ances of their physical, social, anda'-“,“dam
Jependence ecpoch in India wit SPiritug)
e government O clevate the ﬂt’,ﬂcsscd F
punctuated by the establishment ‘()':_d:jrd of
Yriaq

institute
labyrinthine nel
tendrils of education pe
of indivic
{luence spant
rlands anc

aﬁ()n
Cc(cd

cnpagements
Ollege

tapestry of in
both in rural hintc

In its most €
metamorphosis, a €
to the varicgated nu
milicu. The post=inc

concerted cffort by tl
a narrative

adug|

education,

comimittecs and commissions. The inaugural Min;

Education, Maulana Abul Kalam Azad, vociferously chalstcr of
mn;

t's need to assert control over eq
ative of a uniform educationa] Ucation,
d breadth of the nation. System
The edifice of Indian education policies comprise
of principles, govcmmcntal decrees, and legal ﬁ_s 4 Mosajc
directing the operation of the educational apparatus. Sinamcworks
independence, India has navigated through three §° g.ai“i“
gducation policies. The seminal policy, formalized in Istinctive
mstrun_lental in accentuating the significance of 1968, wag
education for children up to the age of 14, concurrem‘;cm'1puls°
the .threc'-language formula to promote Hindi acros 2 Mstatng
While this policy succeeded in creating a structural fs " nston,
ll;e nz:;nor:lll c(}ucation system, it grappled with impcrc?;:qe.aw:)rk for
as a dearth of moti i i nts
tivation, inadequate resources, and a laciuf)hf

the central governmen
propagating the imper
permeating the length an

awareness among parents.
The year 1986 witnessed a paradigmatic shift with th
1 the

i i i
dr;;:)c:s_?t?;o:n%f the nf:xt educat!on policy, which sought to red
lnargina“z(‘:d rcquallze educational opportunities, particula::l i
_Scheduled Cagqtgnsjp(sss(;lch as women, Scheduled Tribes (S’I')y o
oy S l ). This epochal policy envisioned T
gh the expansion of scholarships, adult edu:z(:tqlal
ion
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initintives,  the  recrnitment of  major  teachera  from SC
communitics, and incenfives  for cconomically  disadvantsa .c-i
familics to ensure regular school attendance for their chilflrc;g';\
child-centred approach was adopted for primary educatic

accompanicd by the launch of Operation Blackboard to cn‘hanm.
primary schools nationwide. Simultancously, the policy facilitatzcl
the expansion of the open university system, exemplified b (hr
establishment of the Indira Gandhi National Open Univcrsityy ¢

However, amid these commendable strides cr‘iti ues
emerged, highlighting shortcomings such as the ncg'lc(;t 0;’ th;:
ncighbourhood school concept and inconsistencies in  the
functioning of primary, sccondary, and higher seconda
education. The foundational fabric of basic education appeared lt?)
be fraying at the edges.

This 2020 invasion policy and India's centered education
system take into account the country's traditions, cultures, values
and ethics to directly help to the transformation of the nat,ion intg
a just, sustainable, and vibrantly educated society. By referencing
its extensive and lengthy historical legacy and taking into account
the achievements of numerous international academics in a
variety of fields, including mathematics, astronomy, medical
science, surgery, navigation, yoga, fine arts, chests, etc. should be
the focus of civil engineering and architecture—the foundations
and construction of the entire educational system. The present
announcement and NPE 2020 aim to increase the existing gross
enrolment ratio to 50% by 2035 by offering a multidisciplinary
and enterprising liberal education to all spheres.

PRESENT SCENARIO

Although the Indian government has educational policies, it
is now challenging to put them into practice. In some ways, the
education of today leads us astray towards materialism, which
distorts people's perceptions of right and wrong while the
education of ancient India established humanity and oneness. The
goal of our current educational system is for students to graduate
with honours in order to pursue careers as doctors, lawyers,

PRESENT SCENARIO OF INDIAN EDUCATION (ISBN: 978-81-19463-61-9) 11
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cngincers, or other prnl'cssi(mnls. The primary gnal IS "n I’Y::lk;! ""‘9
much money as you can. Human values are not instillec in
cdueation. As you arc aware, the primary f“".‘:t"‘m,nf the rr;odcm
cdueational system is to produce competent individuals who are
cquipped to face the problems of cvcryday‘llf'c. an

India. home to an extensive education system comprising
over 1.5 million schools, 8.7 million primary and secondary
teachers, and a staggering 260 million cnrolmctjlts, stands as a
testament to the largest and most intricate educational ecosystem
globally. This article aims to shed light on the recent
accomplishments and persistent  challenges in the Ind!an
education secctor, offering valuable insights into its evolution
since independence and the trajectory that lies ahead.

In the aftermath of gaining independence from British rule
in 1947, the Department of Education was established under the
Ministry of Human Resource Development (MHRD). Its primary
mandate was to enhance both access to education and its quality,
culminating in the formulation of the first National Policy on
Education in 1968. Despite the initial constraints posed by India's
economic growth, the expansion of the education sector steadily
progressed until the close of the 20th century.

Since committing to the Millennium Development Goals in
2000, India has made commendable strides toward achieving
universal primary education. The World Bank reports a
noteworthy increase in elementary school enrolment, surging by
over 33 million between 2000 and 2017, reaching 189.9 million in
the latter year. While two-thirds of India's states and seven union
terr:itories claim to have attained universal primary enrolment,
Tegional variations persist.

SYStemHOWever, despite these achievements, the Indian education
attentiongrapples with several pressing challenges that demand
and reform. Here, we explore the top five issues

confi i .
ronting the system and propose potential avenues for progress.

1. Lack of Resources:

PRESENT SCENARIO OF INDIAN EDUCATION (ISBN: 978-81-19463-61-9) 12
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The cconomic status of the country plays a pivotal role in
hc progress of ecducational systems. Despite ndia‘s
the sixth-largest cconomy globally by nominal GpDp_ 4
qig"iﬁcnnl dcﬁ:.:.il in resources pln;z;ugs the .cdv‘u.:a.tinnal sector.
with a population exceeding 1.2 !?vlhm'v. prioritizing resources
pecomes @ daunting tas.k. r-csultmg in inadequate learning
materials, scarce sc!mnl lll?rarlcs. and a dearth of cutting-cdgé
cquipment for scicnltfic projects. .

professional View: Efficient allocation of resources and
strategic planning are impv:ralivc to bridge this gap. Public-private
partnerships and inlcrnauo‘nal. f:ollaborations can offer viable
solutions to bolster the availability of resources in the education

chaping 1
ctanding as

sector.
2. Focus on English Language:

The disproportionate emphasis on improving proficiency in
English. a non-native language, has led to a decline in numerical
skills and local literacy among Indian students. The overreliance
on English also restricts students from engaging in activities like
essay writing in their native language.

Professional View: A balanced bilingual approach that
values proficiency in both English and regional languages can
enhance cognitive development. Encouraging multilingualism can
open avenues for Dbetter communication and cultural

understanding.
3. Neglect of Practical Experience:
Indian educational institutions often prioritize theoretical

knowledge over practical experiences, hindering students’ ability
to apply acquired skills. This approach, centered around exam
scores, leads to a superficial understanding of subjects.
Professional View: Incorporating hands-on learning
experiences, internships, and practical assessments can foster a
holistic understanding of subjects, preparing students for real-

world challenges.
4. Pressure on Students:

 ———
‘ 13
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Vidpentors  in Tolia tendd to oxort c‘h‘t“.““‘\" l“_-j'*‘mh' on
. heightened stress levels, ndemie anxiety,
stiddente, lending o s of solf-harm. The refentless pursuit af
mvl, tragrieally, in(-ifk ‘v: s fects on stwdents' overall well-bein
high scores has detrimental effect . g,
T Professional View: Implementing student-centric teaching
methodologics, promoting a supportive 't‘=‘f""‘}! environment, nnd
cmphasizing holistic tlvw-!upmcm.vnn mitigate academic stregg
and contribute to a healthier education system,
S, Questionable Quality of Teachers: . | .

The shortage of qualified and skilled educators in Indig
poses a significant challenge. Teachers often find themselves
burdened with non-teaching administrative duties, diverting their
focus from core cducational responsibilities.

Professional — View:  Addressing  teacher  training  and
professional development. coupled with reducing administrative
burdens, is crucial. Establishing a framework for continuous
improvement and accountability can cnhance the quality of
education imparted by teachers.

In conclusion, while India has made commendable progress
in education, addressing these challenges requires a concerted
effort from policymakers, educators, and the community at large,
A comprehensive approach  that CNCOMPpasses  resource
Optimization, language inclusivity, practical lecarning, student
well-being, and teacher quality can pave the way for a
transformative and equitable education system in India.
Conclusion:

In the current landscape of Indian cducation, the New
Eflucgtion Policy (NEP) 2020 stands as a visionary document,
aligning with the nation's cultural richness and global aspirations.
!‘IOWCVCI‘, the challenge lies in bridging the gap between policy
Intent and effective implementation. The educational scenario
grapplgs with the dual objectives of equipping the youth for g
dynamic global future and instilling core values.

) As India navigates its demographic dividend, the
Importance of the education system cannot be overstated. 1t is

PRESENT SCENARIO OF INDIAN EDUCATION (ISBN: 978-81-19463-61-9) 14

V,,J«f‘f"a)v ’

~-="" Principal
"undeshwarrCollege for Teacher Educatior
Saran Patna-801105



crneinl 10 translnte policy  nspirations into tangible OOy
Blrossing challenpges in resouree nlloention, tencher frining, ,.;,,i
community  IWareness, The prosent moment NECensitngery
wiintopiv blend ol pragmatism  and ddealism 1o engore
cduention  becomes  noentalyst forindividual g
upliftment,

In essence, the current seennrio prompta introapection and »
pesolute commitment (o shaping nn educentional Ianducape that
cmpowers learmers and contributes meaningfully (o the nation's
collective propress, The challenges are substantial, but
the opportunities for transformative change,

“
thint
A0C ety
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FAT 31 q% UF T Arafaw et 2
A4 HT of (Meaning of emotion) - T4 9157 F1 Freata® of £ 3 7 g qafy 79
=af=r AT S S Fear £ 97 TH G99 w2 21 S wrr F S99 T (emotion) T
&) e w1 9 dwT F £ 797 (Motion) F1 3 7 21 Emotion 952 ‘Emovre’ & T 2,
Forrr and &= S = wre daer o Ry F safr o5 S amar & o e
SAETT WA 21 AT 21 A = F dafew wan st spes £ oo = A
T, TraT T4 1 T AT TAT 2| AT TF T AAT A AU = F 95T £, 79 T
TTT AT AT (feeling) F2T FTAT 2, TR w9 et FEivr s am awe & oo Or A swoEw
MO0 F7 9 £, |51 352 T4T (Emotlon) FIT AT 21 99 ST ¥ gHee o=y w e
wrafesw arat @1 3 e ofF Fo & & B s F A3 a arend o I F o e
FATE
i Ft qfewmamif (Definitions of Emotion) - Ffrs vt & @301 wr fFefafs
= # qfearfis frr g -
1. fewarrer Ay ¥ e, o anft § =S, aArde e s o 2o 2 G
s fes i s araamd o R s Srom e F P e e At Ee
2. #o o 7 ¥ EEIT, 37 werd aroft #7772 gea: wAEEAE A7 G e
=razre 2, ol o, wpafR. sy wererr f feand onfas o= H &
3. gk % g, o, aroft Tl serar T3 wEen w2 apafE frow e
T sear £, Bt =1fer o= s w91 21 7% Trofrr o wefir B et 2
st fr arew ot S 2
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4. % T ¥ oETT, E ofte it s g 2 Gend e S A, afeet,
T, ST T T ST AR T A 7 TaTT TEaT S st v e
SEETE T AT 21

5. e % sy, aE o Pt oft o & s # any, arw T s T B9
frzmFrgfa s e

HAT 45 W (Types of Emotions)

1. WRTITETF AT (Positive Emotion) — 7 7w 217 § &9.w, 2, s, &2, 7ot
a1

2. THTAT WAV (Negative Emotion) — 7 Fow 71 garardt 217 &) dam, w, B,
s, fet

o T s T ¥ e -

T F o 912 | F0A JreAt A & 5 T (Instinet) FATHT 2 i TR A9 a7
T2 # e waher 2t 8 g waf F s dwpre £

sz s faftres &wgrer o frerdrd (William McDougall and Guildford) ¥
Tt FEmrl J3 W 1 FATT 2, UF I § T 14 754 g9 £, 91 e E

H | Emotion) o T lnstinet) T | Emotion) g (lnstinct)

T (Fear) THTE (Excape) W { Anger) T (Combat)

T | Tendermess) AT FTHAT | Parental) AT {Owmership) TR | Acquisition}
AFHEAT  (MNegabve  self 397 (Sumissicn) AT (Amuscment) FTET [ Laughter}
Feelimg)

99 (Hunger} ATFATTY (Food secking) T AT (Creativeness) THATTRFAT Constraction)
U { Diguest) A Repulsion) FTHEAT | Lawst) FTHA [Sex)

AFRTTAETA  (Positive  self:  SEPEATTA (Self Assertion) TR | Lonbyness) HTYFFAT | Gregariowsren)
Feeling)

AT (Wonder) FEr=TT Curiosity) TN | Dhistress) AT | Appeal

afg wETART ey s T T A

A
T
ORI

w3 Y e | Characteristics of Emotion) -
war i FEfir aframrst 1 FEpr 50 o7 s i it St o g AT E-
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1. Wil 3 e fPE (Related to emotion)- o FEAETA F ST, “HAa1 31 AE= ATIATH
sfiT et &7 FAT ) fET wrEA F A AeaE T8 §) WrEAT 0 a f A i
AT HATT F T T ATEATAT T E T F| AT T WIS T T TET Z F E AT
2. &Y (Individuality)- 5577 1 =1 T e dafers S 21w & afde § =7 =i
o w51 97 se[w e Fova § o ey wiataant o fore-fiee 2 81 = & s o
gE WTEAT 1 T v =y T 7 w4 # AwA #, a1 g =t 3 @i awea T ogm
FAA AT
3. ¥ (Intensity) - T3 £ P st fiw 26T & A9 9 9% mw v EET R A
A1 i 7 21 T = 7w fafy i fm F s w1 1y T A |
s W FT # v fafem = § afifie =it & s S5 i dea e g | =i
Ferfer =afer o w=an 77 Fesm s s A
4. STPHAT (Prevalence) - 557 JaT0F 210 510 97 AFAT ST AT=TTTF 21 51 F F ATAT
T T FA 1 =T F aeEr, <Fre aoft F wfiet @ A9 sgas w99 0 5 e F
T U AT £ ST T A F7 w1 R v sfiew s & i G e
5. PRI (Transfer) - T 5591 SIATACLA 21 719 5| 0% i AEEET @04 S99
FHET 07 FTAE &1 A £ o = T & iy s e a andt 5 22 3 91 98 e At
T AT BT AT £
. HARTTOT WP ( Emotional Connection) - 5377 57 74 1 =56, 393 71 f=m 5 g
FraT & 7w Gt =i a7 Fee T ot & ana g T § 56 s |, 59 W A
SATETT 35 247 £
T.‘I“T“ﬂ‘m{l::r]ing of Happiness and sadn:mj—mﬁﬁlﬁﬂ-ﬁﬁﬂﬁﬂ'ﬂm
Tq T W [T = §) 79 ww G e @ e wadiT #9199 T W oA AT
ETAT #1 T W 9T T § 97 THA AT KT A TR §1 FTIE F ST, “WTET S W
AT B | A=y = F 0 9 5" i @ g gt
8. TR SR (External Physical Changes) - 53797 dr7a7 § gw1e o017 3 =7 a7g]
e B9 §, T T TE BT AT #0T § ST F S0, THAT s, T =y g, sttt &
FATHT FT AT 37 P, Tt § e AT 36T ST F AN A=t 7 AT TE _m
9, sr=rTow Amifos 9fEdT (Internal Physical Changes) - T3 w7 F 797 0f7 &
AT THEAT W BT §; WA-EET A SR ATE BT, W AT T i, T W e v e
T7E FTAT T4T AT FT T F1 AT TR 57 3720 7 A
10. wragre # wRad (Change in Behaviour) - 5370 3971 # =1fe ¥ wo7d ==z § nfady
AT AT &1 FTF H S F-T1 =410 9 AT TAS AN AR H a1 T &1 A £
1l. WM{chtﬂ Tension) - = T W ° E W = THIT #1 THEET, @HT
WHATES F9TT F1 39T 774 £
12. afts %7 WY (Loss of Power) - 537 ¥ s gardt Feaofse 57 &m0 21 @A £ o
THATT AA=T H =47 F1 A T81 TEa1 =00 F g F Fofrge #re =i gen 7%
FTTEATE
13. Feercar 1 7af¥r (The Trend of Stability) - #3571 1 w3fa # frar 6t &) s forr ey
1 5:H TAH T qF FAN 64 F 24T #) v 99 26 e A g f v i s oA
THET TATH FWTL WA T AT TEAT £ TAF AT A7 T g A0 6 TEE 3T
14. Timpresrs o T AT (Active Nature)- T3 597 550 5997 97 3999 $74 2, 77 79 797 72-
7 T s 3t &) TEvETw ¥ o gw F qerrerE S S5 239 § 97 999 1 86 A
W THAT A H A §) T T ST S T W S 8T " 47 =0 S e

» HTeTs AW (Emotional development) -S3ame e wm= Ff29 ¥ Fwm =

A T sy ) 97 B e w5 g o A 7 o T
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=i T & FEraT et &1 = =i s S99 o A9, F, W Ay T AE

TETIA FAAT HF AT, T T AT (A FEAE |
Fra T HAT T EETH A FHT § F4T =i F A T A = @ A
TAEF EET §1 TN G0 A a e aTar =1 & 9ia 19 &wm F7 TarEs 590t §
AT o T T AT, wAtaE ol awrhaes st S5 20T w0
T S AT = A fRaw =i g, w=e v e S = AT ) A=
=i+ o =afvre F T T T AT T 51
e Rrerer e faier (Principle of emotional development) - FTTF1 7 F9mem= e 61
OfFT WEAT BT #1 AT F G ATE AT AT § ANEAAT 2 F SE"E A 21 e
AT, ATEATAT F F0 ATAF 1 AHATAA 20 2 AT 8| e T e 0 weEEeea |
wAaE § 5 T & = i aety G e § E E, i e fwm A o e e A E
ST ATAF # HA 7 T T w8 T A we A o T w5 i sy are
T T T ST FA F T AR A A FEE w5 A At = A FEr
FHATT TE T U [ F gt w7 e At §--
l.ﬁl"‘l‘mﬁl‘ﬂ'lﬁmaﬁ: Principle of Emotion) -
A F AT HEE 1 TR S e w9 g e e S m Em e e A
STEw wiads =1 fgm ff 7= 7 #1 ST FaiT aves & st saiEmts . e
TANTE F WA A & @A & antad =eT §) W FEE § S daes awen §
AT F AT 7 T ZAT £ WA AT # IR TR AT § U TR i AT
ATATET 9T To7H T # (30% T =T arE 6 SEw S0 # T T 7 A #
TH THT T7H AT T F A ey 7 T 2t f
i % Mpw Rt % aaT. SR 3T EF TR A i AR (i) afrade
afed EFT S=TATEF 51 FETE70TS 79 T (5 Wy T2 (JE-A1T, 77, 56 3 599
A1 79 FEITF T IEE F I § U = WEEE 56 #5599 T S 36 WEE S A
AT T7 57 AR §7 9T AT £ T T 9O F T T T a5 A e
o o AT F WA AT =TT T I B AT & AT WE ATHE HA A 3o # AT
TR FAT E
2. vy wr ¥ty v ( Central Principle of Emotion) -
A F T fagra T a5 ST A 0 A g e i fAEm T
SAATT A TR T FO AT T gTEU A AT 24 § A7 5w A o e
AT &1 T figia Fr geiatis a1 defaw fem s awma Wi ama § W HmEm §
AT AT O T AR sl ST a # ar i # vn Ay gt i g A
A 1A (=R T A ai i e )
AT F T T F AR 7w i, fr o et o § T T e
g™ F A 59 § 2 AT gt aiatEan vE aad T T a=m I nages 1
AT E1 § H qA1 F I 0w A7 g #1 T i F aeAw anit & St i gei e
afs=rTst = T FEr -
1. Foar i =t o et s ve st T ses
2. AT F A AT RIS AR F £ g T a5 § TEeaT A
3. TR T ETETAAWE T H AT AW W T sl g e afiRaf o ey
AT T ol FrerdEEE & e § e Tty Seer = a gf 3§ o v areirda
TUTET & AT E1 AT A
4. FTETEARE F AT F9 T W AT ST SO0ET w9t 07 TN T 0 A #aE
ST T ATET ST ST o H UE AT A F) W A § WA a8 g o fa i
Teqfe BT £ o7 9 AT A At @9 vF S § TEear § 97 g9 S6E a1
st afrde grar &1
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FF: HANHT AR A qAAT A1 T v a7 Frgiw s aww § 3w v e
WA AT 81 T g w1 Aveya 7w 77 £ T wiEew o grerdews av derwe an & s
oot w1 97 faeg 2
3. @ wr 4R R (Biological Principle of Emotion ) -
F9 F Ftadra g a1 gfane vfig sEerast sAastas 7. 41 aEaT g Gy
%1 77 fargta 7 siava wfag wardsaT aeaa F g s A g e FEm e s
Fu forogst & W@, T UF T ATHF A AAE T 0T A9 F) T A AAE T T
Faar 1 Teufer 7 e 2T §1 FEaT T A 6 3 a9 s vd 392 9 ¥ agr v
TATT F7F A4 I 74 F1 U2 1 99, I F TEEIT F @A qwmy € a4y dm e,
AT FEgEt = TR FEaa 7 G ot e G G A s g g g
AT FAT, 71T, e, 2=t wear sty adt fregs % A o e, S ofe = g
s aforat 7 71 F)| 7ofEes T av st 7 v A G af forge 7 v oEE ot
et wfAfET T Tt ST #) e F s & wve T O forepr 7 Wt g w aw
I AET T A At At WA T AR UF TH 5 A THAAT (A= AT E)
4. Wi wy et R (Principle of Emotion)-
T ¥ fAwrardt g 7 dava Wen =7 7 waraseT G ua a9En g1 et v Ay
TART FEEHEE ) T At F e e F aww ames () # & owwe o o aa
Ffeaa a7 Zrar afew forey ¥ Fam v 5w £ e vzt 1) firg § s st
#r wrz 1 st & fafam gt §i v aww forgy 9 w72 vF s A sepafa vt # e wrew
v ZrT 1 T sl 7, e sify & st s ooty 2 #) g et
T FTEFAT T T A fi GA AT Fear £ 6 WiE 7 9 § T2 AT J9T 99, 9o
TF F HIA AT TEACA ST £ UF 0 AT 74 F g W 3w vF q@et § ufq e
Ier EraT #) 37 A A1 9 F A F ae aw § 9w a1 9w 9w vd gy f et
FET & e 37 =3 A7 sl % v § gt () FEe i et Arardr £
TH TFT THT FEe o HAAT $1 IeA ATw 7 2 A A A 7% 757 A 1) Al Fae A7 3wty
7 famre vy vF sfeer w afrore g § TR F AT 0T HE9T 0 AT SR
afraae nfraga ve girmre 2 AT
o wwrers fwre € sreand ( Stages of Emotional development)- Faamew
wT WA F faww 7 = F A aEeas ) 92 G e Ffmg a1 g gafEe
74T £ 7 T &7 39T =i Fwio § qgmaar et 21 97 = s 539 59 97,
FT, T FTE FT AET TEAT FTAT AT AT E, AT I AT A A £
SrerararenT ¥ dAreTs AW (Emotional Development in Infancy)-
o farogst 7 FraTTew e ofiv-ofir serear i S A
o AT TR FEE T A EAa R
AT A T ATE-ATE AATEAT (AT | AAaT AT &
o FUrATIFAT H WEAAT 99, AT T IW Atz 1 F 719w wm fe f)
o frsy ATET-TET 37 | AT T FT AZAT TEA £ AT FAT 707 7, FAT AT S whradt St
T TFA T AT-ATT AT T ATAT 2
o HITATAFAT T AT FT F ATATATT HATHT AFT FT TATHT F94 AT 2 |
FTETAENT ¥ HAMTES AT (Emotional Development in Childhood )-
® TH FFFAT H AT K T4 AT TR ETATAT
® AT HA 7 AWTH F FAHT # FAWTATAT F94 77472 |
o 7 TA T F wia i, doat, g 7 wfaersat £ arEer vw F7 A9 2
o WTAT-FTAT Z19T FATH T T T0F AF BT AT FEHT AT TEAT A7 AT T AT T ITATH FATAT |
o TH ATEAT F H{-AW IO qE AT 97 A e A A g
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miMM{Emnﬁnnﬂ Development in Adolescence)

ety & Wt Fr 7 TR/ FRetrft & areenm i =5 v o s Fft At &, e
wfrme £ TeE = BT 81 B9 T A 91 st i #e § vy £ a1 ff #fE #om
SAFFT | AT AT FATOE AT W AT E |

o fei ) TRl & T, 77, F79, FETE @ S99 S ST AP W A f T T T
Fresrr 7 T AT A AT s = F i w T g = ¥ i 1 fr ahietr
FTATE

o e/ Bt &t arhifs o & =% 5591 o = 26 &) 39 T 7 e Beie ®
T e 7 FAw 7 sy e & s g ons AT &

o Tt | Pty s =t 3 & Ffem 7= ) wemeemd- st s, =, |Jene, 0
o, St s, ATt AT e |

o f3sTe 7 A7 T FAwAT A E T AE | 5 TH AT AT A # AT H ST o
TEA F5ATE FrAr 81 AFE 9% 5 T § awsT Ea £, 77 39 9 T wt §) o Rt
ST AT T F T AT £ AT AR A AT T AT AT R

o TR I SrETHTOY = & adT T aefEE ot g & e s R S 8
T TAAT A" BT § A1 T A SIEE U7 ag A0 TATE STt E

o TT==aT % Fammess e oaam fafee 2 & T feie ) ey v & wivfats & e
AT T T T 1 SR A | 9 TRt UF a9 T T oA | WY 5§, T
nfrfEafa g s T s

Himers fwre S il wor T wros {Factors influencing emotional development) -
TATAF F AT (A T AR F TarET 799 8|

1. TR (Physical Health) - STTAT SRy 57 /991 07 F907 wars 7247 §1 51 9
T 7 =T B £, I TEea T R e o sy aresn i S 9 e g #w
T & F AT, “TTT 5 AT T T8 AT ST 7 GE g 5

2. wrfeer AT | Mental Health) - B st 51 amfas fem =i & 9w & =5
T Rgar arlt AT &) e s T e aew foaren ofrane
AT FHAT T AR # T eniy 5= far i

3. T (Fatigue) - T T FH00F (900 77 =90 T 7247 §| 79 T0F 997 550 AT
71 7% i wrer & e @ e sr e f

4. qftamT = TET (Environment of Family) - 7@ 7fEw 5 s sm=fgs, @ifds
Heefier g1 &, 39 T F A A 36 v &, Sl 2 A f e o afE aiEre
T AT TATHR, T TAT AT TEAT &, 77 1T T 27 7 90T 741 § i Tm.
T e ag e = A EET #

5. wrar-fiar ¥ sreror ot | | Behaviour and conduct of Parents) - 5TET-FET1 F @
TIT =EE F1 ATAF F A0S (AF78 97 TI09 TATT T2A7 § AT 9Tar-far a0 amt #1
TN FH AT AEIEIAT F AHE TAR AT I F 4T I TeaArE w6 f
FrEaa=aaT AET T4, T TE AT ATAIF AT HA e A ame A f)

6. GTSTI FT7ET | Social Beliefs) - F1 75 #7 F 5==77, 775 F9r% 51 90 1 57 qTamios
HT=IAT TTH TRT BT A7 399 AR =2 § 37 37 SiE=Er s I & 322w F F
T T ATAF T T TAAT £, T T FOAAT T AA-AAIT T AE FOAT AT AT AT
sfrT T I ofEE 21 AT R

7. arfiw Raf (Economical Status) - ST feafa a5 s99 77 wariEm 5941 81w e
TTAE W AAF FFiEATT gaw FrET g A ) oA TEET F G S JIeT T97 TEA-AEA
T T ofae T AT 7 3w o Tt F S w = 9 57 A #)

8. STROTAT ( Ambition) - TE0F T FIE-A-T05 ATEATIT THAT 1 FTE HEH T T4 2T £
A FR T A ST e A wirfRatat el e E i arer fir st o s E
T &, A1 3 Femem # g7 wman &) g Feve e g £ 9= g
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9. fraTET T TN (Environment of School) - 537 5 mam fema S s T
TAET T ATIATS A A ATIH TATT FAT £ AT (S0 (Avai & Hrerw F Fw=a 46
Sfer=TwAT ST &) i e i fEfe frmsd w1 s o & i e o & e oo
gfie=afe, T==1 7 #FaT F o3 = 9%, 1 T8 A= T T AT 7T Al
afrTRETET FAE TEET 9 e A g & s e afy feew § s, 9w o
TET FT ATATIIN ST . AT AT THAT, F T41 IO F T 5 A H)
M{ﬂnntlusi.nn}—
HAT =T F AT TS FAT § G, FO, YT, T, FET, S o T A wa
T AT A9 § AR #4919 & (M S0 =0k & =Aag 3 Ty aara 21 == £ fafd
& Frare wfim & Frfimar o @ &) J99 aevaiaat 7 st 5 8 deEmeEs § S5
AR 9T AT FAT £, A AAEEAT 7 FAn 1 @19 50T w51 AT ) e § w5
T ST T R £ FTAA, TR, WA TR, T S Sty 7 SS9
T 1 waTtET F7A §) forem F g0 S w O AT AT WA § ST a6y
sferATETTT 3T AT TEE AT - S F A A 9 A e T A
i et Fa i awar ofae 81 9979 7 797 TA5AT a9, |0 G4 =R T mrae
T H [ACAT &, T AATIE, FEE, ATAIAT ST AT T A TAET 6T # e
T, TATET H417 3T AT AT =R G S S 9EET 3§ qge g
P &1 AT R 1 A S T T F9, wran-e, e, ey I  iee
s =T =T F A i T e A o, A g9y 39 s arearE s
ATHITET 7 F T F 700 990 997 754 §1 599, AT T S 9 = S
W AT, AR ST AR WA T 51 AEET 5 F S0 AT f
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Measurement of Motivation

Dr. Kumari Sunita singh

Principal

Mundeshwari College For Teacher Education
Patna

Introduction:

Motivation and Learning are interconnected concepts in the field of Psychology and
Education. Motivation refers to the internal processes that energize, direct, and sustain
behaviour towards achieving specific goals. In the context of education, motivation
influences students’ willingness to engage in learning activities, persist in the face of
challenges, and strive for academic success. Measurement is the process of quantifying or
qualifying attributes, abilities, or behaviowrs, such as intelligence, personality, attitudes,
or academic achievement. Measurement tools include tests, scales, surveys, and
observations. It is a driving force that initiates and sustains behaviour, such as interest,
desire, or need. Motivation can be intrinsic (e.g.. personal satisfaction) or extrinsic {e.g.,
rewards). Leaming is the process of acquiring new knowledge, skills, or attitudes through
experience, practice, or instruction. Learning theories include behavioural, cognitive, and
constructivist approaches.

Motivation and leaming are connected to each other. Motivation can impact leaming, as a
motivated individual is more likely to engage in the leamning process and persist in the
face of challenges. Understanding these interconnected concepts 1s essential in fields like
education, training, and development, as well as in organizational settings, where the goal
15 to promote learning, motivation, and growth.

Muotivation:

Motivation can be defined as the driving force that energizes, directs, and sustains
behaviour towards achieving specific goals or fulfilling needs. It plays a crucial role in
influencing individuals' decisions, actions, and persistence in pursuing desired outcomes.
Understanding and measuring motivation is essential in various contexts, such as
education, work, sports, and personal development.

According to W.G.Scolt -

"Motivation means a process of stimulating people to action to desired goals™

According to EF.L. Brech-

"Motivation is a general inspiration process which gets the members of the team to pull
their loyalty to the group to carry out properly the task that they accepted and generally to
play an effective pay in the job that the group has undertaken.”

According to Michal, j. Jucius-

“Motivation is the act of simulating someone or oneself to get a desired course of action
of to push the right bottom to get a desired reaction.”

There are several theories of motivation that provide insights into the different factors that
influence and shape individuals' motivation levels. Some of the key theories include:

«" Maslow's Hierarchy of Needs: Abraham Maslow proposed a hierarchy of needs
theory, suggesting that individuals are motivated by a hierarchical sequence of
needs, starting from basic physiological needs (e.g., food, water) to higher-order
needs such as self-esteem and self-acalization.
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" Self-Determination Theory (SDT): SDT emphasizes the importance of autonomy,
competence, and relatedness in driving intrinsic motivation. It posits that
individuals have innate psychological needs for autonomy, competence, and social
connection, which support motivation and well-being.

«" Expectancy Theory: Expectancy theory suggests that individuals are motivated by
their beliefs about the likelihood of achieving desired outcomes based on effort
and performance expectations. The theory emphasizes the importance of
perceived effort-performance relationships, performance-outcome expectations,
and outcome valence in motivating individuals.

" Goal-Setting Theory: Goal-setting theory posits that setting specific. challenging,
and achievable goals can enhance motivation and performance. Goals provide a
clear direction for action, enhance focus and persistence, and foster a sense of
accomplishment when achieved.

A common area where we see the need to apply motivation is in the work place.
In the work place, we can see motivation play a key role, for example in
leadership success. A person unable to grasp motivation or apply it in the work
situation will not become a leader or stay as a leader for much time. Salary,
benefits, working situations, supervision, coverage, safety, protection, affiliation,
and relationships are all externally prompted desires. Achievement, advancement,
reputation, growth, obligation, and activity nature are inner motivators. They
oceur when the individual motivates themselves after external motivation desires
are met.

Another place motivation plays a key function is in education. A teacher who
implements motivational techniques will see an increased participation, effort, and
higher grades. Part of the teacher’s job is to provide an environment that is
motivationally charged. This environment accounts for students who lack their

own internal motivation. One of the first places people begin to set goals for
themselves is in school. School is where we are most likely to learn the correlation

between goals, and the definition of motivation. That relationship between these
factors leads to success.

Characteristics of Motivation:

Following are the characteristics of motivation-

»  Direction: Motivation provides a sense of direction or purpose towards a specific
goal, task, or outcome. It directs behaviour and effort towards achieving desired
objectives.

» Intensity: Motivation varies in intensity, reflecting the level of effort, energy, and
persistence individuals invest in pursuing their goals. Higher motivation often
results in greater effort and determination.

»  Persistence: Motivation influences the duration and consistency of effort towards
a goal. Individuals with high motivation are more likely to persevere in the face of
challenges, setbacks, or obstacles.

*  Variability: Motivation can fluctuate over time and across different situations or
contexts. External factors, personal experiences, and individual differences can
influence the level and nature of motivation.

= Intrinsic and Extrinsic Factors: Motivation can be driven by internal factors such
as personal interests, values, and enjoyment (intrinsic motivation), as well as
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external factors such as rewards, recognition, or social approval (extrinsic
motivation).

» Individual Differences: Motivation varies among individuals based on factors
such as personality traits, beliefs, past experiences, and cultural background. What
motivates one person may not necessarily motivate another.

»  Self-Regulation: Motivation involves self-regulatory processes that enable
individuals to set goals, monitor progress, and adjust their behaviour to achieve
desired outcomes. Self-regulation includes aspects such as goal-setting, planning,
self-monitoring, and self-control.

»  Positive and Negative Motivation: Motivation can be driven by the pursuit of
positive outcomes (e.g., rewards, success) or the avoidance of negative outcomes
{e.g., punishment, failure). Both types of motivation influence behaviour and
decision-making.

»  Dynamic Mature: Motivation is dynamic and can change over time in response to
shifting goals, priorities, and circumstances. It requires ongoing attention and
nurturing to maintain and enhance.

Types of Motivation

Motivation 15 mainly are of two types:

L. Intrinsic motivation:

Intrinsic motivation refers to engaging in an activity for its inherent satisfaction
tather than for external rewards or pressures. It's the drive that comes from within,
curiosity, or a sense of fulfilment. It is the motivation which comes from the self
of an individual through our own thoughts, our beliefs in our own abilities,
intensity of our need and our attitude towards goal achievement.

Those people who are self motivated! self geared that don’t require any push or
aceelerator from outside. People driven by intrinsic motivation are more likely to
persist in their efforts, take on challenges, and experience a deeper sense of
satisfaction with their accomplishments. This type of motivation fosters creativiry,
innovation, and a genuine passion for learming. It's often associated with activities
that align with personal interests, values, or long-term goals.

Nurturing intrinsic motivation involves providing opportunities for autonomy,
mastery, and purpose. Allowing individuals to have a sense of control over their
tasks, encouraging skill development, and connecting activities to meaningfil
outcomes can enhance intrinsic motivation.

1, Extrinsic Motivation:

Extrinsic motivation involves engaging in an activity for external rewards or to
avoid punishment, rather than for the inherent enjoyment or satisfaction it brings.
This type of metivation relies on incentives such as money, prase, grades, or
recognition from others to drive behaviour.

While extrinsic motivation can be effective in prompting action, especially for
tasks that might otherwise lack inherent appeal, it may not foster genuine interest
ot long-term commitment. Individuals motivated primarily by external rewards
may expenence fluctuations in motivation when the rewards are removed or when
they become less compelling over time.

Extrinsic motivation can sometimes undermine intrinsic motivation, particularly if
the external rewards overshadow the inherent satisfaction of the activity itself.
This can lead to a decrease in creativity, autonomy, and overall enjoyment
However, extrinsic motivation isn't inherently negative. It can be a useful tool in
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certain contexts, such as encouraging initial engagement or shaping behaviour in
specific situations. For example, offering bonuses for meeting sales targets or
giving students grades for completing assignments can provide tangible incentives
to drive performance.
Balancing extrinsic and intrinsic motivators is essential for fostering sustainable
motivation and promoting both short-term compliance and long-term commitrment
to goals and activities.
How to Motivate Durself:
In today’s fierce competition era, nobody has time to push other person. One has
to be self motivated on one needs to be intrinsically motivated. In an organization
if you are not performing you will be fired from the job.
Lucky are the students or emplovees who have therr teachers, parents, siblings or
bosses who motivate them otherwise motivational talks and motivational speeches
have price tagged with them. In business world, motivational speakers charge
huge money to motivate us. Anyhow this 1s profession now because this is need of
the hour as everybody is in mad race of minting money and cannot spare time to
their employees and in personal lives to their kids etc.
Therefore, instead of relying on somebody else one should read good books,
should talk to good and successful people and follow their foot prints, observe
their positive behaviours and try to adapt those things in their own life and should
have a firm belief on one’s abilities, skills, and law of nature that hard work never
aoes waste, it will always fetch rich dividends sooner or later. Besides it, positive
auto signal is a very powerful technique to stay motivated. Positive auto
signals means doing positive self talk eg.
¥ lean do this.
I am very intelligent
= Dwill definitely achieve my goal [ am responsible
That means no negative statements and not even positive statements in negative
forms e.g I am Intelligent {Correct for self talk) I am not dull {Incorrect for self
talk)

Psychologists are of the view that with this positive self talks your mind start
acecepting those positive aspects and start behaving in that way only. To prove this
concept, many years back in USA an experiment was carried out where the whole
class was divided into two groups of students with LOW 10 level students and
another with high 10} level students. Students with High 1Q level were being told
that they have low IQ and vice versa and this thing was constantly reinforced 1o
those group of students. To the amazement of all, at the end of vear their results
ot reversed.

Low IQ smdents who were being labelled as High 1Q smdents actually
outperformed High 1) students who were being labelled as Low 1) students. This
is the impact of positive talks and reinforcement

Meed of Motivation:
= Goal Achievement: Motivation provides the drive and energy necessary to set and
pursue goals effectively. It helps individuals overcome obstacles, persevere
through challenges, and ultimately achieve desired outcomes.
= Productivity and Performance: Motivated individuals tend to be more productive
and perform better in their tasks and responsibilities. Motivation enhances focus,

concentration, and effort, leading to higher levels of performance and success.

v
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= Personal Growth and Development: Motivation fuels continuous learning,
improvement, and personal development. It encourages individuals to seek new
experiences, acquire new skills, and expand their knowledge and capabilities.

= Resilience and Adaptability: Motivation strengthens resilience and adaptability in
the face of adversity or setbacks. It helps individuals bounce back from failures,
learn from mistakes, and remain determined in the pursuit of their goals.

= Positive Attitude and Well-being: Motivation contributes to a positive attitude,
sense of purpose, and overall well-being. It fosters feelings of fulfillment,
satisfaction, and happiness by aligning actions with personal values and
aspirations.

= Effective Leadership and Management: Motivation is essential for effective
leadership and management in organizations. Motivated leaders inspire and
empower their teams, fostering a culture of engagement, innovation, and high
performance.

= Healthy Relationships: Motivation enhances interpersonal relationships by
promoting collaboration, cooperation, and mutual support. Motivated individuals
are more likely to contribute positively to their relationships and communities.

= Owvercoming  Procrastination:  Motivation  helps  individuals  overcome
procrastination and take action towards their goals. It provides the momentum
needed to initiate tasks, maintain momentum, and avoid unnecessary delays.

= Adopting Healthy Habits: Motivation plays a key role in adopting and maintaining
healthy lifestyle habits. Whether it's exercising regularly, eating nutritious food,
getting enough sleep, or managing stress, motivation provides the incentive to
priortize health and well-being.

= Owvercoming Fear and Doubt: Motivation helps individuals confront and overcome
fears, doubts, and insecurities that may hold them back from pursuing their goals.
It in stills confidence, courage, and belief in one's abilities to overcome challenges
and achieve success.

= Inspiring Others: Motivated ndividuals serve as role models and sources of
inspiration for others. Their enthusiasm, determination, and achievements can
motivate and uplift those around them, fostering a supportive and empowering
environment.

= Creating Positive Change: Motivation drives individuals to make positive changes
in themselves, their communities, and the world at large. Whether it's advocating
for social justice, volunteering for a cause, or leading initiatives for environmental
sustainability, motivation fuels action towards creating a better future.

= Enhancing Creativity and Innovation: Motivation stimulates creativity and
innovation by encouraging individuals to explore new ideas, take risks, and think
outside the box. Motivated individuals are more likely to seek novel solutions,
experiment with different approaches, and push the boundaries of what's possible.

# Fulfilling Potential: Motivation empowers individuals to stnive for excellence and
reach their full potential. It encourages them to pursue their passions, follow their
dreams, and make the most of their talents and abilities, leading to a sense of
fulfilment and satisfaction in life.
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* Building Resilient Communities: Motivation fosters resilience and empowerment
at the community level, enabling individuals to come together, support each other,
and overcome shared challenges. Motivated communities are better equipped to
adapt, thrive, and create positive change collectively.

=  Measuring motivation in psychology is a multifaceted endeavor that invelves
various theories, assessment methods, and research techniques aimed at
understanding the underlying factors that drive behaviour. In this comprehensive
exploration, we will delve into the theoretical frameworks, assessment tools, and
empirical approaches used in the measurement of motivation within the field of

psychology.

Theoretical frameworks of Motivation:

»" Drive Theory:
Drive theory, proposed by psychologists such as Clark Hull and Kenneth Spence,
suggests that motivation arises from the need to satisfy biological drives, such as hunger,
thirst, and sex. According to this theory, motivation is influenced by internal
physiological states and the drive to reduce tension or discomfort.

" Incentive Theory:
In contrast to drive theory, incentive theory emphasizes the role of external stimuli or
rewards in motivating behavior. Psychologists like B.F. Skinner and Edward Thorndike
proposed that behavior is driven by the anticipation of positive rewards or the avoidance
of negative consequences.

" Cognitive Theories:
Cognitive theories of motivation, including expectancy-value theory and achievement
motivation theory, emphasize the role of cognitive processes such as beliefs, expectations,
and goals in driving behavior. Expectancy-value theory, developed by psychologists like
Atkinson and MeClelland, posits that motivation 15 influenced by the expectation of
success and the subjective value of the outcome. Achievement motivation theory,
proposed by researchers like David MeClelland, focuses on individuals' need for
achievement, affiliation, and power as motivational factors.

v Self-Determination Theory (SDT):
Self-Determination Theory, developed by Edward Deci and Richard Ryan, proposes that
motivation can be categorized into different types: intrinsic motivation, extrinsic
motivation, and a motivation. Intrinsic motivation involves engaging in an activity for its
own sake, driven by internal satisfaction or enjoyment, while extrinsic motivation
imvolves engaging in an activity for external rewards or to avoid punishment. A
motivation reflects a lack of motivation or interest in an activity.
Assessment tools for Measuring Motivation:
Measuring motivation involves assessing both intrinsic and extrinsic factors that influence
individuals' drive to pursue goals and take action. Some common methods of measuring
motivation inelude-

«" Self-Report Scales:
Self-report scales are commonly used to measure motivation in psychological research.
These scales typically consist of a series of questions or statements designed 1o assess
individuals' motivation levels, preferences, and attitudes towards specific tasks or
activities. Examples of selfcreport scales include the Self-Determination Scale (5DS) for
assessing autonomy, competence, and relatedness, and the Academic Motivation Scale
{AMS) for measuring motivation in academic contexts.

+" Behavioural Observations:
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Behavioural measures of motivation involve observing individuals' actions, choices, and
performance in tasks or situations. Researchers may assess factors such as persistence,
effort, and goal-directed behaviour to infer motivational states. Behavioural observation
techniques can provide valuable insights into individuals' motivation in real-world
settings.

" Goal-Setting Scales:

Goal-setting theory highlights the importance of setting specific, challenging goals in
motivating individuals to perform at their best. Goal-setting scales assess individuals’ goal
orientation, goal commitment, and goal progress, providing a quantitative measure of
motivation in goal-directed activities. These scales help researchers understand how
individuals' goals influence their motivation and behaviour.

" Neuro-scientific Technigues:

Mewroscience research has contributed to our understanding of the neural mechanisms
underlying motivation. Neuro-imaging techniques such as functional magnetic resonance
imaging (FMRI) allow researchers to examine brain activity associated with motivation,
including the activation of reward-related regions like the ventral striatum and prefrontal
cortex. Physiological measures such as heart rate vanability and skin conductance can
also provide insights into individuals' motivational states.

« Empirical Approaches to Studying Motivation:

1. Experimental Smudies:

Experimental studies involve manipulating variables related to motivation and observing
their effects on behaviour. Researchers may conduct laboratory experiments to investigate
how factors such as rewards, goals, and feedback influence individuals' motivation and
performance in tasks. Expenimental designs allow researchers to establish causal
relationships between motivational variables and behaviour.

2. Co-relational Studies:

Co-relational studies examine the relationship between different variables related 1o
motivation. Researchers may use surveys or questionnaires to assess individuals'
motivational traits and behaviours, and then analyze the correlations between these
variables. Co-relational research provides valuable insights inte the associations between
motivational factors and outcomes, although it cannot establish causality.

3. Longitudinal Studies:

Longitudinal studies follow individuals over an extended period to examine changes in
motivation and behaviour over time. By collecting data at multiple time points,
researchers can track the development of motivation from childhood to adulthood or
investigate how life events and experiences shape individuals' motivational trajectories.
Longitudinal research provides a dynamic view of motivation and its impact on various
lifie outcomes.

" Self-report measures: Surveys, questionnaires, and scales can be used to assess
individuals' self-reported levels of motivation, goal orientation, and
infrinsic/extrinsic motivation.

«" Behavioural observations: Observing and tracking individuals' behavior,
engagement, and persistence in goal-directed activities can provide insights into
their motivation levels and patterns of response.

" Achievement assessments: Evaluating individuals® performance, goal attainment,
and task completion can serve as an indicator of their motivation and commitment
to achieving desired outcomes.
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« Motivational inventories: Standardized tools and inventories, such as the
Motivation Assessment Scale or the Self-Regulation Questionnaire, can help
assess different aspects of motivation, such as self-determination, goal orientation,
and persistence.

By utilizing these measurement methods and theories of motivation, educators,
employers, and individuals themselves can gain valuable insights into understanding,
enhancing, and sustaining motivation towards achieving their goals and fulfilling their
needs.

Conclusion:

Motivation, defined as the energizing of behaviour in pursuit of a goal, is a fundamental
element of our interaction with the world and with each other. Many different factors
influence motivation, including the individual’s internal physiological states. the current
environmental conditions, as well as the individual’s past history and experiences.

People need motivation to pursue their dreams and ambitions in life, whether they are
related to their careers or their personal lives. As an added bonus, it may also play a
significant role in deciding how much time and energy individuals invest in a certain
endeavor. Motivated people are more likely to aet in ways that benefit themselves and
others, including putting in extra effort at work or studying for an exam. A lack of
motivation, on the other hand, might result in disinterest, procrastination, and poor
performance.

The measurement of motivation is a complex and multifaceted endeavour that involves
assessing varous psychological constructs, employing diverse methods, and considering
the context of educational settings. By incorporating theoretical frameworks, assessment
methods, and implications for educational practice, educators and researchers can gain a
deeper understanding of students’ motivation and learning processes and implement
evidence-based strategies to support their academic success.
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TRANSFER OF LEARNING

Moushia Tabassum
Assistant Professor
Mundeshwari College For Teacher Education
Patna
Introduction:
We learn many things and do many tasks in our day to day life, sometimes when we do a
new task or learn a new thing; we feel that there is something difficult in completing or
thinking about the new task. The knowledge and experience learned earlier is coming in
handy. Prior knowledge acquired in the field of mathematics is very helpful in solving
calculation related problems in Physics. Similarly, if someone knows how to play tennis,
it becomes easier for him to leam to play badminton. In this way, knowledge learned or
training received in one situation affects the acquisition of knowledge or skills in another
situation.
This effect 18 called transfer of learning or training in psychological literature. By many
scholars it has also been named as transfer of leaming, and transfer of leaming or
training. Whatever the name, it means that the knowledge or skills available in one area
ot situation can be used to influence the acquisition of knowledge or skills in another
sitwation. The knowledge gained or expertise acquired in leaming one work can be used
in learning or doing another work. Transfer of leaming is a fundamental concept in
education and psychology, playing a crucial role in how individuals acquire, retain, and
apply knowledge, skills, and concepts across different contexts.
Definition:
Crow and Crow: “The carry-over of habit of thinking, feeling or working of knowledge
ot of skills from one learning area to another is usually referred to as transfer of leaming.”
Peterson: “Transfer of learning is generalization, forit is extension ofidea to a new
field.”
Cruthrie and Powers: “Transfer of leaming may be defined as a process of extending and
applying behaviour.”
Transfer of leaming is a combination of two words first is transfer and second is leamning.

WA R T - _'---.,__.
TRAMSFER

OF :
LEARMNING

Transfer : Act of moving something ot someone to one place to another.

Learning : Act of gaining knowledge, skill by experience, study, being taught and
creative, eic.

Transfer of Learning : Transfer of learning refers to the application of knowledge, skills,
of concepts learned in one situation to another situation.

The word transfer is used to describe the effects of past learning upon present acquisition.
In the laboratory and in the outside world, how well and how rapidly we leamn anything
depends to a large extent upon the kinds and amount of things we have learned
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previously. In simple way transfer may be defined as “the partial or total application or
carryover of knowledge, skills, habits, attitudes from one situation to another situation™.
Hence, carryover of skills of one leamning to other learning is transfer of training or
leaming. Such transfer occurs when leaming of one set of material influences the learning
of another set of matenal later,

Types of Transfer:

When a person uses his past experience to do something new, we call it transfer of
leamning. It is not certain that transfer is to take place from each and every situation to
other. Further, it is not certain that learning in one situation will always help positively in
another situation. it may even adversely affect the subsequent leaming.

TYPES OF
TRAMSFER
1 | = | | |
Positive Negative Neutral Near Far
Transfer Transfer Transfer Transfer Transfer

Types of transfer

Transfer of leaming can manifest in different forms-
1. Positive Transfer: When previously leamed knowledge or skills enhance

leaming or performance in a new context 15 called positive transfer of learning.
For example, a student who has mastered basic arithmetic skills may find it easier
o learn algebraic concepts.

2. Negative Transfer: When previously learned knowledge or skills hinder learning
or performance in a new context is called negative transfer of leaming. For
example when a person who learned to drive a manual transmission car struggles
to adapt to an autematic transmission vehicle.

3. Neutral Transfer: When learning of one activity neither facilitates nor hinders
the learming of another task, it is a case of neutral transfer. It is also called as zero
transfer. For example knowledge of history has no use in learning cyele.

4. Near Transfer: When knowledge or skills are applied in a context similar to the
one in which they were learned. Near transfer is often facilitated by the presence
of shared elements or surface similarities between the leaming and transfer
contexts, making it easier for learners to recognize and apply relevant knowledge
or skills. For instance, using problem-solving strategies learned in mathematics to
solve physics problems.

5. Far Transfer: When knowledge or skills are applied in a context that is quite
different from the one in which they were learned. Far transfer requires learners to
abstract underlying principles or rules and apply them to novel situations with
different surface features. An example is applying critical thinking skills
developed in literature analysis to evaluate arguments in a political science
Ccolrse.

Mechanisms of Transfer:

Mechanisms can be defined as processes or events that are responsible for specific
changes in learning outcomes. In leaming process. mechanisms are the factors through
which interventions produce change.
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Abstraction
Metacognition Analogl.cal
Reasoning

Encoding Schema
Specificity Theory

Mechanisms of transfer
Several cognitive mechanisms underlie transfer of learning:

1) Abstraction: Individuals abstract general principles or patterns from specific
instances and apply them to new situations.

2) Analogical Reasoning: Drawing parallels between familiar and unfamiliar
situations to guide problem-solving and decision-making.

3) Schema Theory: Schema theory suggests that individuals organize knowledge into
mental frameworks or schemas, which they adapt and apply to new situations.

4) Encoding Specificity: Transfer is influenced by the similarity between the learning
and application contexts. The more similar the contexts, the greater the likelihood
of transfer.

5) Metacognition: Awareness of one's own cognitive processes and strategies
facilitates transfer by enabling individuals to reflect on past experiences and apply
relevant strategies in new contexts.

Factors Influencing Transfer:
Anything that contributes to a result or has a causal relationship to a phenomenon, event,
or action 1s called factor. There are many factors that affects transfer process of learning.
Motivation |
and
Interest Practice

and
Feedback

Depth of
Learning

Similarity Transfer

of Contexts Climate

Factors influencing transfer
Several factors influence the extent and effectiveness of transfer of leaming:

1. Similanity of Contexts: Transfer is more likely to occur when the learning and
application contexts share similarities in terms of content, tasks, and
environmental cues.

Depth of Learning: Transfer is enhanced when learners deeply understand the
underlying principles or concepts rather than merely memorizing facts or
procedures.

ra
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3. Motivation and Interest: Learners who are motivated and interested in the subject
matter are more likely to engage in transfer activities and apply their knowledge
creatively.

4. Practice and Feedback: Opportunities for practice and constructive feedback
facilitate the development of transferable skills and strategies.

5. Transfer Climate: A supportive leaming environment that encourages exploration,
experimentation, and nsk-taking promotes transfer of learning,

Forms of Transfer of Learning:
1. Lateral transfer: learning of one kind facilitates learning of same level in other

siuation or in other context. For example if a child learn addition in class room
and apply it in real life situation.

2. Sequential transfer: positive facilitation of present learning through past learning
is sequential transfer of learning. For example teaching of first day has relation
with second day of teaching.

3. Horizontal transfer: lateral and sequential transter is called horizontal transfer
of learning because the leamner stays within the same behaviour category in
making the transfer.

4. Vertical transfer: leaming at one’s behavioural level facilitates leamning at higher
behavioural level in vertical transfer. For example teaching of addition and
subtraction should facilitate the subsequent solution of problem utilising these
operations.

5. Bilateral transfer: the human body is divided into two laterals, right and lefi.
When training imparted to one lateral automatically transfers to another lateral,
we call it bilateral transfer. For example training of right hand writing
automatically transfers to left hand.

6. General and specific transfer: situation in which prior learning aids subsequent
leaming because of specific similarities between two tasks is specific transfer.
Situation, in which prior learing aids subsequent leamning due to use of similar
cognitive steategies, 15 called general transfer.

Strategies to Facilitate Transfer:

Real-W o ld
Applications

Strategies to facilitate transfer
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Educators can employ various strategies to enhance transfer of learning:

Explicit Instruction: Clearly articulating the connections between prior leaming
and new situations helps leamers recognize transfer opportunities.

Real-World Applications: Providing  opportunities  for authentic, real-world
problem-solving tasks that mirror the challenges learners may encounter outside
the classroom.

Interdisciplinary Connections: Integrating multiple disciplines or subject areas
encourages learners to apply knowledge and skills across diverse contexts.
Scaffold Leaming: Gradually increasing the complexity and autonomy of tasks
while providing support and guidance facilitates transfer by allowing learners to
build on prior knowledge.

Metacognitive Strategies: Teaching learners metacognitive strategies such as self-
monitoring, reflection, and goal setting promotes transfer by enhancing awareness
of one's own leamning processes.

THEOQRIES OF TRANSFER OF LEARNING:

Theories of transfer of learning provide frameworks for understanding how knowledge,
skills, and concepts acquired in one context can be applied or adapted to new situations.
In this essay, we explore prominent theories of transfer, including the identical elements
theory, generalization theory, and cognitive theory of transfer, among others.

1)

2)

Theories
T vl ol E b nns
Thasoiry
—I Sameralization Theory ]
—I Cogmitinees Thsory |
—I Thaories af Ideals I

—I Theorkes of Transposition

—I Learning To Laarmn ]

Theories of transfer of learming

Identical Elements Theory: Identical elements theory, proposed by Thorndike in
the early 20th century, suggests that transfer occurs when the elements of the
original leamning situation are identical or highly similar to those of the transfer
situation. According to this theory, transfer 15 most likely to occur when there is
overlap between the stimulus and response elements, as well as the cogmitive
processes involved in both situations. For example, a student who has learned to
solve mathematical problems using a specific problem-solving strategy 15 more
likely to transfer that strategy to similar problems in a different mathematical
context. Sumilarly, skills acquired in one sport, such as hand-eve coordination in
baseball, may transfer to another sport, such as tennis, if the motor skills and
perceptual cues are similar.

Generalization Theory: Genemlization theory, proposed by Hull and others,
emphasizes the role of abstract knowledge and principles in facilitating transfer
across different contexts. According to this theory, leamers abstract general
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principles or rules from specific instances and apply them to new situations.
Generalization oceurs when learners recognize similarities or pafterns across
contexts and infer that the same principles or rules are applicable. For instance, a
student who has learned the rules of grammar in one language can generalize
those rules to lexrn the grammar of a different language. Similarly, problem-
solving strategies learned in mathematics can be generalized and applied to solve
problems in science or engineering.

3) Cognitive Theory of Transfer: The cognitive theory of transfer, influenced by
cognitive psychology and schema theory, posits that transfer oceurs through the
activation and adaptation of existing cognitive schemas or mental frameworks.
According to this theory, individuals organize knowledge into schemas, which
represent generalized patterns of information. Transfer occurs when learners
refrieve relevant schemas from long-term memory and adapt them to fit the
requirements of new situations. For example, a student who has learned to
interpret and analyze literary texts develops a schema for understanding narrative
structures, character development, and thematic elements. This schema can be
activated and adapted when encountering new texts, allowing the student to apply
similar analytical skills and strategies.

4) Theories of Ideals: It was propounded by W.C. Bagley. When ideas are stressed
is perused then transfer of learning can be taken place. ldeas like honesty,
truthfulness, love ete. can be transferred in this theory. Therefore, there is a need
to make proper efforts for the development of values and ideals in children. Once
the foundation of ideals is laid, they continue to be transferred to every area of
life. For example, if a child tries to do a task in a hygienic manner, if it happens
then whatever work he does, he does it clearly.

3) Theories of Transposition: It is advocated by Gestalt psychology. Transfer starts
in understanding the fact and perception of similarity by the learner. It is known as
pattern of relationship. It is not the specific skills or facts or even undetlying
principles which are important, but the understanding of relationship between
facts, process and the principles are the real basis of transfer.

6) Learning to Learn: Afier practicing a series of related or similar tasks then
learner learns the capacity to learn the same thing. It is found that whenever
leamer comes in contact with various leaming materials then he learns efficiently
and effectively. Learning to leam means when leaming starts from one method
then it goes to another method.

How to Achieve Maximum Positive Transfer:

Promoting transfer of leaming often involves designing educational experiences that
encourage leamners to make connections between what they already know and new
situations they encounter. Considering some point we can achieve maximum positive
transfer of learming in new situation.

# In the acquisition of learning, the principle of comrelation should always be
followed by the leamner.

# Efforts should be made to properly identify the common elements between the
knowledge and skills given in any two situations and to properly understand the

relationships between them.
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» Rote memorization without thinking should be discouraged and use of intellectual
powers should be encouraged.

# The tendency to learn should be promoted after careful consideration.

* To make learning more interesting, effective and lively, the help of verbal
examples and audio-visual materials should be taken.

» As far as possible, the leamer should try to leamn through his own efforts. He
himself efforts should be made so that we can discover the facts and solve our
problems.

» Full emphasis should be laid on acquiring rules. generalizations and principles
instead of scattered facts. As a result of one's experiences and learning, efforts
should always be made to reach some general rules and conclusions and one
should practice using these generalized ideas and rules as per the opportunity.

» The learner should be fully aware of positive transfer of learning and should also
have a positive attitude about it so that he can be fully active in using whatever he
learns in other situations.

» Practice the skill a lot in a wide variety of conditions. Ideally, change up all of the
categories above.

* When facing a new challenge, reach back to vour prior experiences. Try to think
of principles that might be relevant.

» Examine two problems or examples that look different. but have the same kind of
solution. Work out in your mind what makes them alike.

* Study up on the new subject to gain background knowledge about it. The more
vou know about the topic, the easier it is to transfer what you already know to
problems in that area.

* Try to come up with principles as you encounter new problems or ideas. Keep a
favourite in mind, and look for new opportunities to apply it.

¥ Make your learning social, so that you need to justify and explain what you are
learning to another. Listen for the principles that pop out of the conversation.

If some such things are kept in mind, then a leamer can take help of his determination and
understanding.

Benifits of Transfer of Learning: If leaming is effectively transferred into the
workplace and used in classroom, there are lots of potential benefits to be had:

« Efficiency: It enables leamers to apply knowledge and skills across different
contexts, reducing the need to relearn or duplicate efforts.

«" Flexibility: Learners can adapt to new situations and challenges more effectively
by drawing on their existing knowledge and skills.

" Problem-solving: Transfer allows individuals to apply principles and strategies
leamed in one area to solve problems in unrelated areas, fostering creative
thinking and innovation.

« Retention:  Applying knowledge in diverse contexts strengthens memory and
understanding, leading to better retention of information over the long term.

o Adaptability: Transferable skills empower individuals to navigate changing
environments and industries, enhancing their employability and career prospects.

o Depth of Understanding:  Applying knowledge in new contexts deepens
comprehension and mastery, as leamers gain insights into the underlying
principles and connections berween different domains.
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« Lifelong Learning: Transferable skills promote a growth mindset and encourage
continuous learming, as individuals recognize the value of their existing
knowledge in acquiring new knowledge and skills.

Educational Implications:
The concept of transfer of leaming has significant educational implications across various
domains, including curriculum design, instruction, assessment, and lifelong learning.
Here are some key educational implications of transfer of learning:

Curriculum Design: Educators should design curricula that emphasize the

development of transferable skills and concepts rather than rote memorization of
facts or procedures. By focusing on fundamental principles and problem-solving
strategies that can be applied across different contexts, students are better prepared
to transfer their learning to real-world situations.

* Instructional Strategies: Teachers should employ instructional steategies that
promote transfer of learning, such as explicit instruction, real-world applications,
interdisciplinary  connections, and metscognitive  strategies.  Providing
opportunities for active engagement, problem-solving, and reflection encourages
leatners to make connections between priot knowledge and new situations.

*  Assessment Practices: Assessments should measure not only students’ mastery of
content knowledge but also their ability to transfer that knowledge to nowvel
contexts. Performance-based assessments, open-ended tasks, and real-world
projects provide more authentic opportunities for demonstrating transfer of
learning compared to traditional multiple-choice tests.

* Metacognitive Development: Educators should explicitly teach metacognitive
skills, such as self-monitoring, self-regulation, and reflection, to help students
become more aware of their own leaming processes and strategies. By fostering
metacognitive awareness, students are better equipped to transfer their leaming to
new situations and adapt their strategies as needed.

* Interdisciplinary Learning: Encouraging interdisciplinary learning fosters transfer

of learming by helping students recognize connections between different subject

areas and apply knowledge and skills across diverse contexts. Integrated curricula
and collaborative projects that bridge multiple disciplines promote deeper
understanding and transferability of learning.

Problem-Based Learning: Problem-based learning (PBL) approaches engage

students in authentic, real-world problems that require them to apply their

knowledge and skills to find solutions. PBL encourages transfer of leaming by
providing opportunities for inquiry, critical thinking, and collaborative problem-
solving.

* Scaffold Leaming: Gradually increasing the complexity and autonomy of learning
tasks while providing support and guidance facilitates transfer of learning.
Scaffolding helps students build on their prior knowledge and develop transferable
skills and strategies that they can apply independently in new situations.

* Lifelong Learming Skills: Recognizing the importance of transferable skills in an
ever-changing world, educators should foster lifelong learning skills such as
creativity, adaptability, communication, and collaboration. By equipping students
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with these transferable skills, educators prepare them to navigate complex

challenges and succeed in diverse personal, academic, and professional contexts.
Owerall, understanding and promoting transfer of learning enhances the effectiveness and
relevance of education by empowering students to apply their knowledge and skills in
meaningful ways across vanous domains of life. By incorporating transfer-focused
principles and practices into  curriculum  design, instruction, assessment, and
metacognitive development, educators can better prepare students for success in an
increasingly dynamic and interconnected world.
Conclusion:
In conclusion, transfer of learning 15 a dynamic and multifaceted process that underpins
the acquisition, retention, and application of knowledge, skills, and concepts across
diverse contexts. Understanding the mechanisms, types. and factors influencing transfer is
essential for educators and leamers alike to optimize learning outcomes and foster
lifelong learning skills. By implementing effective strategies that promote transfer,
educators can empower learners to transfer their knowledge and skills to new situations,
thereby facilitating deeper understanding, problem-solving ability, and adaptability in an
ever-changing world.
Theories of transfer of learning provide valuable insights into how knowledge, skills, and
concepts acquired in one context can be applied or adapted to new simations. Identical
elements theory emphasizes the role of stimulus-response similanty in facilitating
transfer, while generalization theory underscores the importance of abstract knowledge
and principles. The cognitive theory of transfer highlights the role of cognitive schemas
and mental frameworks in mediating transfer processes. By understanding these theories
and factors influencing transfer, educators can design instructional strategies that promote
meaningful and effective transfer of learming, thereby empowering learners to apply their
knowledge and skills across diverse contexts.
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INTRODUCTION:

Mental health is a person’s emotional, psychological, and social well-being. It determines
how people think and feel and how they make choices and handle things. Mental health is
crtical for a person’s overall health, and problems in this aspect can adversely affect
every aspect of a person’s life. There are two dimensions to mental health, positive and
negative: the latter dimension i1s the absence or lack of mental illness. Positive mental
health is a valuable and objective ideal of a person’s psychical state. Individuals with
positive mental health generally present with positive affect and character traits, which
may be viewed as resources. They often have high self-esteem, high levels of mastery,
sense of coherence and self-efficacy. It can be conceptualized as a person’s ability to cope
with adversity, and avoid breakdown or diverse health problems when confronted with
adverse experiences. Megative mental health encompasses specific symptoms and
difficulties with mental disorders. As presently defined and used in diagnostic
classifications, mental disorders are designated by the existence of specific collections of
symptoms. However, manifestations of mental disorder and psychological issues that do
not meet the eriteria for clinical disorders are common. These subclinical conditions, as
well as general psychological discomfort, are frequently caused by lasting or transient
hardships. They may have a systemic impact and often result in consultations with
primary care or other qualified practitioners.

POSITIVE MENTAL HEALTH:

Positive mental health refers to a state of well-being in which an individual is able to cope
with the normal stressors of life, work productively and effectively, maintain positive
relationships, and contribute to their community. It is more than the absence of mental
illness: rather, it encompasses a state of emotional, psychological, and social well-being.
Positive mental health encompasses a wide range of factors that contribute to well-being
and resilience. By cultivating emotional, psychological, social, physical, spiritual,
occupational, and environmental well-being, individuals can enhance their overall mental
health and lead fulfilling lives. There are various types of positive mental health, each of
which contributes to overall well-being and resilience. Some common types of positive
mental health include:

» Emotional Well-being: Emotional well-being involves the ability to recognize and
matage one's own emotions, cope with stress, and maintain a positive outlook on
life. Individuals with strong emotional well-being can regulate their emotions
effectively, express themselves in healthy ways, and form positive relationships
with others.

*= Psychological Well-being: Psychological well-being is characterized by a sense of
purpose, self-acceptance, autonomy, and personal growth. Individuals with strong
psychological well-being have a high level of self-awareness, self-esteem, and
resilience, allowing them to navigate life's challenges with confidence.

# Social Well-being: Social well-being refers to the quality of an individuals
relationships and social connections. It involves having strong social support
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networks, effective communication skills, and a sense of belonging and
connection to others. Socially well individuals are able to build positive
relationships, collaborate with others, and contribute to their communities.

# Physical Well-being: Physical well-being 1s an essential aspect of positive mental
health, as physical health and mental health are interconnected. Maintaining a
healthy lifestyle through regular exercise, nutritious diet, adequate sleep, and
stress management can support overall well-being and mental resilience.

» Spiritual Well-being: Spiritual well-being involves a sense of meaning, purpose,
and connection to something greater than oneself. This may include beliefs,
values, and practices that provide a sense of peace, comfort, and fulfilment.
Individuals with strong spiritual well-being often report higher levels of life
satisfaction and resilience.

» Occupational Well-being: Occupational well-being refers to satisfaction and
fulfilment in one's work or chosen activities. Feeling engaged, motivated, and
challenged in one's career or daily activities contributes to overall well-being and
mental health. Individuals with strong occupational well-being often experience a
sense of accomplishment and purpose in their work.

* Environmental Well-being: Environmental well-being involves the quality of
one's surroundings, including physical, social, and cultural environments, Having
access to safe, supportive, and nurturing environments can enhance overall well-
being and mental health. Connecting with nature, promoting environmental
sustainability, and advocating for social justice can also contnbute to
environmental well-being.

Megative Mental Health:

It's important to note that mental health disorders can vary in severity and can impact
individuals differently. Seeking professional help from a mental health provider is crucial
for accurate diagnosis, treatment, and management of mental health issues. Additionally,
adopting healthy coping mechanisms, maintaining social connections, and practicing self-
care can help promote mental well-being and resilience.

There are various types of mental health disorders, each with its own symptoms, causes,
and treatment approaches. Some common types of mental health disorders include:

o Anxiety Disorders: Anxiety disorders are characterized by excessive wotry, fear,
or nervousness that can imterfere with daly activities. Examples of anxiety
disorders include generalized anxiety disorder, panic disorder, phobias, and
obsessive-compulsive disorder.

o Mood Disorders: Mood disorders involve disturbances in a person's emotional
state, leading to persistent feelings of sadness, hopelessness, or mood swings.
Common mood disorders include major depressive disorder, bipolar disorder, and
seasonal affective disorder.

«" Schizophrenia: Schizophrenia is a severe mental health disorder that affects a
person’s  thinking, perception, and behaviour. Symptoms may include
hallucinations, delusions, disorganized thinking, and social withdrawal.

" Personality Disorders: Personality disorders are characterized by distorted patterns
of thinking, behaviour, and emotions that affect interpersonal relationships and
daily functioning. Examples of personality disorders include borderline
personality disorder, narcissistic personality disorder, and antisocial personality
disorder.

»" Eating Disorders: Eating disorders are mental health conditions that involve
unhealthy behaviours related to food and body image. Common eating disorders
conlain anorexia nervosa, bulimia nervosa, and binge eating disorder.
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+" Substance Use Disorders: Substance uvse disorders involve addiction or

dependence on drugs or alcohol, leading to significant impairment in daily
functioning and relationships.

«" Post-Traumatic Stress Disorder (PTSD): PTSD 15 a mental health condition that

can develop after experiencing a traumatic event. Symptoms may include
flashbacks, nightmares and severe anxiety.

" Attention-DeficitHyperactivity Disorder (ADHD): ADHD 15 a neurodevelopment

disorder characterized by difficulty focusing, impulsivity, and hyperactivity. It
often begins in childhood and can persist into adulthood.

Factors Affecting mental health:

LR L L

L]

Mental health is influenced by a complex array of factors, there are some factors
that affeet individual’s mental health.

Genetics: Family history and inherited trants.

Early childhood experience: Expenencing or witnessing stressful or joyful events.
Family environment: Living sitation, social surroundings, and access to
PESOUCEs.

Age and Developmental Stage: Life stages, like adolescence or old age.

Nutrition and Exercise: Healthy eating habits and regular physical activity

Social Connections: Strong relationships with family and friends.

Social cireumstance:  Economic  stability, education, and employment
opportunities.

Physical Health: Chronic illness, pain, or sleep disturbances.

Education: level of education, school/college environment. competition pressure.
Employment and work condition: Job environment, job pressure, job satisfaction
and professional relationship issues.

Cultral and Societal Expectations: Societal pressure, stigma, and cultural norms.
Digital Technology: Social media, screen time, and eyber bullying.

Brain Chemustry: Imbalances in neurotransmitters like serotonin and dopamine.
Personality Traits: Coping mechanisms, resilience, and personality characteristics.
Access to Mental Health Services: Availability and affordability of professional
help.

These factors interact and influence one another, making mental health a multifaceted and
dynamic aspect of our overall well-being.

Charecteristics of mentally healthy individual:

Mentally healthy individual have some specific characteristics. Some characteristics of a
mentally healthy individual are mentioned below:

r
r
r
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They wake up every day and feel grateful for something.

They have something that they look forward to doing or experiencing.
They let go of anger, and they do not spend time holding grudges against others
who have hurt them.

They enjoy the simple things in life.

They keep trying when the going gets tough.

They help others arcund them.

They take care of them self.

They have good boundaries in their relationships.

They are not envious of what others have.

They can be happy for others, even when they own life is challenging.
Mentally healthy individual have strong personality.

ISEN: 978-B1-976727-2-9 220

V,,J«f‘f"ajr :

~-Z" Principal
"undeshwarrCollege for Teacher Educatior
Saran Patna-801105



Mentally healthy individual are emotionally stable.

Mentally healthy individual have no any major adjustment problems.
They are physically healthy people.

They are free from mentally illness.

*  They have strong motivational power.

How to measure mental Health:
Measuring mental health is a complex process that involves assessing varnious aspects of
an individual's emotional, psychological, and social well-being.
Mental health measurement tools can provide a multi-dimensional approach to help
providers assess, diagnose and monitor patients by establishing a baseline, measuring
change through treatment and intervention, and measuring outcomes longitudinally across
time. This level of data will be critical for healthcare professionals to meet new
requirements that fall under measurement-based care guidelines.

There are several steps involved in the measurement of mental health, which may include

the following:

L Screening and Assessment: The first step in measuring mental health is to sereen
individuals for potential mental health issues. This may involve using
standardized screening tools or questionnaires to identify symptoms of common
mental health disorders. A comprehensive assessment may also be conducted by a
mental health professional to gather information about the individual's mental
health history, symptoms, functioning, and risk factors.

1.  Diagnosis: Based on the screening and assessment results, a mental health
provider may make a formal diagnosis of a specific mental health disorder, if
applicable. This process involves considering the individual's symptoms, duration
and severity of the symptoms, impact on daily functioning, and any contributing
factors.

L Monitoring Progress: Once a diagnosis is made, it is important to monitor the
individual's progress over time. This may involve tracking changes in svmptoms,
functioning, and overall well-being through regular check-ins with a mental health
provider. Monitoring progress helps ensure that the individual is receiving
appropriate treatment and support.

IV. Outcome Measurement: Outcome measurement involves assessing  the
effectiveness of treatment interventions and their impact on the individual's
mental health. This may include tracking changes in symptoms, quality of life,
functioning, and other relevant outcomes. Outcome measurement helps inform
treatment planning and adjustment as needed.

V.  Quality of Life Assessment: Mental health measurement should also consider the
individual's quality of life and well-being. This may involve assessing factors such
as social relationships, work or school functioning, daily activities, and overall life
satisfaction. Quality of life assessments provide valuable insights mnto the
individual's overall mental health status and functioning.

VI Feedback and Communication: Effective communication between the individual
and mental health provider is essential for accurate measurement of mental health.
Providing feedback on assessment results, treatment progress, and goal setting
helps engage the individual in their mental health care and promotes collaboration
in the treatment process.

VIL.  Holistic Approach: Mental health measurement should take a holistic approach,
considering the individual's physical health, social support, lifestyle factors, and
environmental influences. Taking a comprehensive view of mental health helps

¥ ¥ ¥ ¥
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address the complex interactions between various aspects of well-being and
promote overall mental wellness.

Previous study:
The World Health Organization {WHO) conceptualizes mental health as a “state of well-
being in which the individual realizes his or her own abilities, can cope with the normal
stresses of life, can work productively and fruitfully, and is able to make a contribution to
his or her community™. Mental disorders and psychoactive substance-related disorders are
highly prevalent throughout the world and are major contributors to morbidity, disability,
and premature mortality. However, the resources allocated by countries to tackle this
burden are insufficient, are inequitably distributed, and, at times, inefficiently used.
Together, this has led to a treatment gap that, in many countries, is more than T0%. The
stigma, social exclusion, and diserimination that oceur around people with mental
disorders compound the situation. Mental health disorders increase the risk for other
diseases and contribute to unintentional and intentional injury. In the Region, depression
continues to be the leading mental health disorder, and is twice as frequent in women as
in men. 10% to 15% of women in industrialized countries and 20% to 40% of women in
developing countries suffer from depression during pregnancy or the postpartum period.
Low-income countries spend around 0.5% of therr health budget in mental health
services, and high-income countries, 5.1%.
In 2013, the World Health Assembly approved the Comprehensive mental health action
plan 20013-2020. The development and establishment of policies and programs for mental
health promotion and prevention are a necessary part of regional efforts to improve
mental health in the overall population. The situation in mental health is different and
significantly more complex.
Many studies have shown that mortality is higher among those suffering from mental ill-
health, whether psychological distress or diagnosable disorders, than in the general
population. Adverse life events, e.g. loss of spouse, have been linked to inereased
mortality. Over 90% of those who commit suicide suffer from a mental disorder. The
negative impact of mental ill-health on survival has even been noted in community
samples. Psychiatric disorders have been associated with increased levels of mortality
from natural and violent causes. The mortality ratio of discharged patients has been found
1o be increased compared with that in the general population.
Tools used for Measuring mental Health:
Mental health status can relate to a wide range of patient experiences, feelings, actions
and behaviours areas that aren’t always easily observable. Gaining this information
through lengthy interviewing can be helpful, but it’s not practical with large numbers of
patients to see, nor is the interviewing process consistent across care seftings and over
e,
For this reason, scales have long been used to provide a measurable and comparable
means to capture health information. Mental health professionals have access to several
scales or tools they use to diagnose, assess and monitor patient progress. There are some
misconceplions about use of mental health scales. As an example, many generally assume
that measurement scales are used only with adults. Yet, there are many scales specifically
designed for use with children, a mental health scale questionnaire for students (ages 6-
17) used to assess common disorders in pediatric mental health.
Hetre are some of the most common scale for measuring mental health and their area of
application:

e  Brown Assessment of Beliefs Scale (BABS) — Body dysmorphic disorder

e NMood Disorder Questionnaire (MDQ)) — Bipolar

s Patient Health Questionnaire 9 (PHQ9Y) — Depression
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+ Yale Brown Obsessive Compulsive Scale (YBOCS) — Obsessive compulsive
disorder

Sheehan-Suicidality Tracking Scale (S-8TS) — Suicide

Cognitive Therapy Rating Scale (CTRS) — Cognitive therapy competence
Drinking Motives Questionnaire — Addiction

Generalized Anxiety Disorder 7-Item (GADT) — Anxiety

BDD Muodification of the YBOCS (BDD-YBOCS) — Body dysmorphic disorder
There are several tools and assessments available that can help measure and track mental
health. Some commonly used tools include:

1. Mental Health Sereening Tools: These are self-assessment questionnaires that can help
individuals identify symptoms of mental health conditions such as depression, anxiety,
PTSD, and others. Examples include the PHOQ-9 for depression and GAD-7 for
generalized anxiety disorder.

2. Mental Health Apps: There are numerous mental health apps available that offer tools
for self-assessment, mood tracking, journaling, and mindfulness practices. Examples
include Headspace, Calm, and Mood path.

3. Psychological Assessments: These are conducted by mental health professionals to
evaluate mental health symptoms, personality traits, and cognitive functioning. Examples
include the Beck Depression Inventory (BDI) and the Minnesota Multiphasic Personality
Inventory (MMPI).

4. Online Mental Health Screening tools: Websites such as Mental Health America and
Sereening for Mental Health offer free, anonymous online screenings for various mental
health conditions.

5. Wellness Trackers: Apps and devices that track lifestyle factors such as sleep, physical
activity, and nutrition can also provide insights into mental health. Examples include
Fitbit and MyFitnessPal.

It's important to note that these tools are not a substiute for professional diagnosis and
treatment. If you have concerns about your mental health, it's best to seek evaluation and
support from a mental health professional.

Causes of Mental Illness:
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The most common causes of mental illness are:

« Mental exhaustion: Having to make oo many decisions within a short time can

be exhausting, leading to mental illness.

Lack of sleep: Having little to no sleep makes us prone to mental illness

Poor nutrition: Poor nutrition causes mental illness. For example, vitamin B12
deficiency can cause depression and memory loss leading to mental illness.

« Procrastination: Procrastination can leads to anxiety, which in turm causes mental
illness.

Medication: Mental illness may occur as a side effect of specific medication.
Cluttered work environment: Cluttered or chaotic work  environments
may make it difficult to get into a productive mind frame.

o Impostor syndrome: The feeling that we're inadequate or incapable at work is a
common cause of mental illness

o Perfectionism: Perfectionism can lead to procrastination, self-doubt, and mental
illness

e  Pessimism: A negative outlook causes mental illness. If we believe we have no
chance of success, we may become unmotivated.

How to overcome from mental depression:

If we find our self facing a mental block at work, there are many ways to improve our
focus and output. Overcoming mental depression can be a long and challenging process,
but here are some tips that may help:

» Seek professional help: Consider seeing a therapist or counsellor who can provide
us with the necessary support and guidance to overcome depression.

*  Stay connected: Reach out to friends and family for support. Social connections
can help us feel less isolated and provide a sense of belonging.

» Practice self-care: Engage in activities that bring us joy and relaxation, such as
exercise, meditation, yoga, or hobbies.

¥ Set realistic goals: Break tasks into smaller, manageable steps and celebrate our
accomplishments.

»  Take a break: If we tried unsuccesstully to work through a mental block, the next
best thing we can do is take a break. We have to try some unrelated activities like
solving a crossword, washing dishes, or talking to a friend. Breaks help to reset
our mind and conneet the dots.
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=  Challenge negative thoughts: Identify and challenge negative thought patterns that
contribute to our depression. Replace them with more positive and realistic
thoughits.

= Improving our skills: If we feel unprepared or inadequate for a project/work, we
should take time to research, leam, and practice.

* Maintain a healthy lifestyle: Eat a balanced diet, get enough sleep, and avoid
excessive aleohol or drug use, as these can worsen depressive symptoms.

= Stay active: Regular physical activity has been shown to improve mood and
reduce symptoms of depression.

= Engage in activities that promote mindfulness and relaxation, such as deep
breathing exercises or progressive muscle relaxation.

*  Resting is one of the best ways to maintain mental health and overcome blocks.
Getting a regular 7-9 hours of sleep every night keeps your mind sharp and ready.

How to maintain mental hygiene:
Maintaining mental hygiene, also known as mental health, is essential for overall well-
being and quality of life. Here are some tips to help you maintain goed mental hygiene:

s Practice self-care: Make time for activities that bring you joy and relaxation, such
as exercise, spending time in nature, reading, or practicing mindfulness and
meditation.

s Stay connected: Nurture relationships with friends and family members, and
make an effort to stay connected and engage with others for social support and
companionship.

& Seck help when needed: Don't hesitate to seek help from a mental health
professional if vou are swuggling with your mental health. Therapy and
counseling can provide valuable support and strategies for coping with mental
health challenges.

& Manage stress: Find healthy ways to cope with stress, such as practicing stress-
relief techniques like deep breathing, journaling, or engaging in hobbies.

& Maintain a balanced lifestyle: Eat a healthy diet, get regular exercise, prioritize
sleep, and avoid unhealthy habits like excessive alcohol consumption or substance
abuse.

s Set boundaries: Learn to say no to things that overwhelm or drain you, and
prioritize your own needs and well-being.

& Practice self-compassion: Be kind and gentle with yourself, especially during
difficult umes. Treat yourself with the same compassion and understanding that
you would offer to a friend.

& Challenge negative thoughts: Practice cognitive behavioral techniques to
challenge negative thought patterns and reframe them in a more positive and
realistic way.

& Engage in activities that promote mental well-being: Engage in activities that
promote mental well-being, such as volunteering, taking up a hobby, or engaging
in creafive pursuits.

s Stay mindful: Practice mindfulness and present-moment awareness to stay
grounded and focused, and to reduce feelings of anxiety or overwhelm.

Conelusion:

Mental health is about how people think, feel, and behave. Mental health care
professionals can help people manage conditions such as depression, anxiety, bipolar
disorder, addiction, and other disorders that affect their thoughts, feelings, and
behaviours. Mental health can affect a person’s day-to-day life, relationships, and
physical health. External factors in people’s lives and relationships can also contribute to

ISBEN: 978-B1-976727-2-9 2325

W%/sfna)’ :

~= " Prncipa
"undeshwarrCollege for Teacher Educatior
Saran Patna-801105



their mental well-being. Mental health problems are common and cause unnecessary
human suffering. The reasons for this are the ups and downs of life that develop in
conjunction with irregularities in biological and social structures. Mental health problems,
like all the other health-related problems, have some negative consequences for
individuals as well as for society.

Measuring mental health involves a multidimensional approach that considers various
factors contributing to an individual's emotional, psychological, and social well-being.
We should remember that recovery from depression takes time and effort. but with
patience and persistence, we can overcome it. If we are struggling, do not hesitate to seek
professional help.

Reference:

1. Menal  Hygiene  and  Menial  Health.  JaypeeDigital.  (n.d.).
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education-subject-notes/
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# ﬁ
gt
s o (d 0T

TETEAT
TR aTyrmE ¥ aE Swrres e 12 e 2 A oyt fr I g
ST HOE ST FEATET F T 31 AwrArers G ave frwr o gt e 2
T e 7 Tyt ¥t fem & d6fie S d) dwerers g w5 oad S R
STeaTTeaT it T+ o B s &) S orer o oot A am B s
[cognoscere) m#g&%ﬁmnﬂ%mm a7 WA (getting to know or knowledge).
Trerrarens e o ary o v e T At sy o aee  aeew aw
T T 2T o1 T Pt wvew, g, o amefEe afy ot 2 & i w
TATT FoTATeT: T Aepty spifors s frar &3 Ffew TR i awfy ST 2
AT O F e fremfEE s d

e W i afamT

giwrmrd Frserdt & s Sy ff oftar 2R, sy de SRt S orem B
o s wor ot o wre i wfdT 2w AT e fr wird i ofearr a# @
TRAT F1 AT o=t F wE w9 wwar @ i dwrrers ey G sl oo
g s smmdim e s g e dr eSS v AT
frem 1 oF g TR B SR A oY SeT ST 0T v § iR S
T A S e Rl & st 21 S50 v e it sy I & e A
it afiear & s TEeT T B Sweneas e § afem 1= awee | e
T fafi iRy ARr v s S araw H o hh e 5
AT AT (A gty , Attt 3 B st a vafa dma g, e
FREm s oaEe sl

Torars % dwrrers R % g eyl srsTo

[some important concept of piaget theory of cognitive development):

1. #H=+ (Adaptation):

Frars % e ATl § 9T SO § FHTATAA FOA i SeAATT 99T 2t 21 59
Tt Fr srpger o T £ wE E, ST ofF F 5 I F S o0 oA I w7
Eo i

FET A5 AR AT SAST F A qrae Her $ g 810 74 st S
afaTd =7 & ZATe AT T A ¥ e T § A gare § afiw wardt dw
I FTH FF T T T AE TEAT AT FIE T0] T I4T 2 A A2 T AT Soar
2 afew wrf & 797 F7 =9 =0 § IU% AOvaT 9% fF A0 A7 ST a0 gt
ST & TS AT 21 T2 T T TSI OF A = H A7 21 N Frd I a5t
et i e 2 e et St Bt g e s s e AT g = A
ST T T TETA AT AR BT TH TORAT o AT TR AT 2
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2. gavare(Equilibration):

Frara % s g SR d@ s f ot F fs dgee g g o Fw A
T T FT ATHAT FAT £ AT AAATERE AAATAAT 2T EET 2 o AT T8 A
HEATAAT F1 47 Fo F v srvedt et o o e & g awrdrae £ afear seerdt 2
TR AR FELA AV SATAET w7 ATHAT AT 2 A 72 T AR 7 s Jiepa Ay
# enfarer v & s Fwan & A ol arwrft sedt oot aee vy afae e
2 91 T8 9 |iegmT 7 e T A ol Fr e  we o f ded w2
HH TF IIAE AT AFAL F AT 0F T I A s et s e d e g
T HE 77 AET A1 = 47 v Bt i wme B et s a2 wafearE
T T A AT AT @ St F ey g R S wfeer s
2l

3. efeg (schemes):

= = w1 uF Ay gnee 2 G e o afemr afes &6t f 59 oow aew
T § o5 A A T2 797 20 ¥ A g A v Foa £ 99 O e S e,
AR TR |, AT TEAAT, AAT TR F AT 21 59 A ==qww et Jee

e it =frw w2 wTaT 2, T T T8 AT STE R AT ST I T2 =2
T &z 2 21 of F dey amiE fea s aepdeer 2

5. @1 Schama):

= v AT TET AT AT 2 A A i st d sy e ¥ e
FoAt 1 =y T 4 =rEEE f a2 fF st st & e 3T s s e S
T # F7ar 21 =Fm vw aetas abear ¢ G oamer s R e & ek
waTT F =1 B =6y w7 g g98 12 efew e s vw B asrdenE
w7 dra ¥ frgi & =1 & B am e oF g 537 =9 0w e F B s
A st ammeFman e e GEeros e  mwrEaTH
T TR T SrET Ty &, Ot 7= 36 vy w2 wwar & it vy Ft Bt w1
ARt mmm e i G ardr | am, mgadt ) mwaw
9 39 Farar w4 BF a7 vw s araae 2 e T sy et 8, 8 1w R
AT HraT ekt e # avirfim s s a5 o wf = gammm
faftwoar(decentering):

s sspr AT s samrs rm shem i d s &
AT & T St dimoem A =T 9T 1 59 s & g o, BeE | S S, A
FAT 0T FAT serte ftw ot w210 F s ofed Rt 56t 2 ww o=

B T 21 H 99 U GT0F o of Siede A ° GRAt T 7 S99 oA § e
S AT A R T I e A wr e S e m e ST
AT T 9 AT 2

T it dwrres R W Rigir - sl St & damres fEm E
frat= 71 AT fe o= faais a9l & 9% 30 5 areaany 39F i fem
AT 3 & AR § AT A 27 ¥ AT wA £ 7 T AT arEt w1 A
& werrTeme TR T Tt E ST 21 SherT e & oS e 59 Ao 6 e
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51 ST &1 F-F ST 92T 29T £ O 99T Wl B Aga7 TS |1 £, T8 970 T F7
wr o o g it Forrmsr ey B o i & s o s A 2
Frarst %71 57 1896 =4t ¥ feggaear gam a7 4% =t 577 1980 =% & gf 4 Frarsr
st mAriferE oo & Ry =Y ft | 72 gt & B 9, oF ek & ardt et o
A F A st damarers B f ofer s de geer i = F o e
Tt AN e = fagta B fars e G F gt fr 9w sa=en
Famfrd
1. i s sen(sensorimoter stage) 590 @ 2 T T - TF A9RT S5

# 2 o 7% 2rdft & o Ty et o T ¥ wreww F o o AT 2 AR

aras £t arg Tzt 2, 3w & wfw afifer Bt & e, oo R o

FETEAT (FreT) e w9 o ) T s ¥ o 7 g% e S0 R e

ot # marw 21w T F Bl o s, wte # & g et feeren

et oo T AT 21 T a7 e e agt f A e g

o T BT s auTa

(coordinating Reflex)
o wrdifes Fraram o faem

(greater control over body movement).
® TTHTT ST RATAT, | TR

(coordinating simple motor action).
P srear 31 | =i 2 21 591 st & i o F S o A
et i et St s 7 A P S 3 8 2 oy s S 2 o
TR ATEAT TEAT E I SARAT H AT A7 GTHT FAAT AT FAT 2| A AT 2
mfragnmdsm A esfim e giisa o A ey
71 st g Frmr e 2 e e S om f wep e o A
2.9 - Th=TT g9eaT(pre- operational stage)2 7 & 79 -
T wEeT § araw £t g 2 A 7 oaf aw vgdt f) g artfew e St 2
s & o sy S Ay vt H At F
1. TH - TrgTEES (pre- conceptual):

TEATEm AT 4 T TR AR
2. ¥ 7ATET (intuitvestage):

TE HATAT AT AT A FTHE ] AT TAF 2197 21 T AACAT F TOIAT AT A

T T WAt 2 = i aeme ar wrat S5t s F = e
AT 21 TE w41 o7 5 o F = T f) avewwl | agwew v frogfy
onifEe ST AT £, ST S F ST S S0 F ST 6 S

FOH FS 2| ITF T SFAT H AT 9% F AR H 27 -6 a7 nhvEde
s o f stk aew el P v dds ot S oy s
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aras wreatas oy B w0 & ar 4t & arg serse i far
F1 FF TT-T7 =T, T T FooAT, TF qOEET I A
=0 wFedT H Sres H oew $e 2w 8, st arew Fed s R o At
AT e, T e, it afiw sy g, &
afEar ot 39 TmE E o avE o g A i S adframa
T AT H ST (A TAT T FOA SAT £ (e T e g2 AT
FrtE femd S5 e, T2, o a9 A ety ot & vy T et
Forarair 1 i ffr oot st S AW TET 2
3. e wfi=Ters sEeam(operational stage) 7 3% @ 11 of a5 fiams it
T AT T Teaet T AT 97 S0 TSt SO AT 2T ST £ 59
ggeaT § T A gt & v | i s wieTy = F e e
FA 2| T AT F 7 T TF A S AAT o SRt TS ff 2w F
Fom s T T I w9 8, A st O s swest w1 2w
SO St wHAT 1 HwiET 725 w1 2
T SgeAT § AeE 1 ArAtaw fAwre gaen T 2 9 2 f 1 ¥
Tz o vE wn  srafian s o § A0 aeget £ awa S a fg o
T f e =T A st e
4. drrafrs aftsraw s9=a(Formal stage) 12 7 & frvra=ar avm
srreat frarar o s s At st 21 391 sty F arerw fr g 12
& ari Sree Fesiroraear a% WAt 31 sfrnfes srear § 99 wgd = &
AT 9% w4 F ol awenadt w1 awne caerews aiw F e F o
AT T T I e 2
® ST SIFTRT = THeTa #7 TR 5 T 2
& STAE T A AT RrEiET S I F0% aueardt 5 a9 w7 aw
£
& TTEF FOETAE TEA F G0 F A9 AFA 2 AV T2 57 FOA 6 (A0 (SR
THTAT 777 7 T 5 frars w1 77 & o drafw o e
qIEAT o FIeATH ff g F A gfuw wEet a6t & o m
Frefreraraegr £t firem ¥ == & iy e Srft &
AT T G R 5w g st s 4 w=t dwmres
e & u A Tt w1 wftrmes e g =1 gt e sfiee frare
T e Firg T & AT F AT AT 2| TR AT S AT 7Y T8 7T
=t B ares w1 Aamtas R ow sfgs e 20 =50 g £ aefas
farwr Fr fw svem H AT A
1. =fiT s=eaT(Enactive stage) 5+5 T 18 772 7%:- I9 99047 § I17% 97T
gt #t oerfis e s = s s S ot o Fr e
Firgg s dmar |, g Ff S Tawe grg i 5=
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2. 7o ofaT 55907 (lconic stage) 18 =T ¥ 24 =TE: IH w947 H ST
FTHT AT F1 Awfeaew & Faat 32 09T a9 = w90 £ a4 -0
T, TEEE T, 39 arare F TAriET 2

3. #TRfEE wEedT(symbolic stage) 7 T & Froierear o oo w=er #
AT ATAT ATATATT T AT AR 7 =7 F9AT £ A 77 wfvwr o
s Pt & s i s s € 90 SR AR S F S

i % Ratr f Redam(characteristic of Burners cognitive

development theory):

1. g7 =1 Frgis ars & OF o we A W F anerae & B agses
AT F9A 77 T 247 2
2. Ty g ot e Tedt 2t B oy st b e
g rfEm s A TS fE s i A R e
T o = AT A A U At wEATE T % e A A
4. 7z Firgia bt F e R s fr afr e T R
5. 777 ¥ 7 faaty & wpae fir aver & =rfeee o arafers St oo s
frrr w21
1. e i T ¥ firer # svnfia
1. g7 & #uraras e § R sgerd 5 o e Swr
=ifEm
2. wratas gl & wgare finen Gfied oy offfisr oo s
EnEl
3. g £t s Bl g vt & mwem anmary £ e v By G
AT =R
4. FAT T TAAT SATAST B TH W A w0 79 B ) g arat ® wme
FT AefE F7 4TE AT AT AFATE
5. g it durrews B £ seard ® g B s feaee
Forara v geatE afieT & dvings w7 gt F ifew e § o
Zraw 2
o T 3 RS % dwrerers R R 3 s sl s
A e i A d s A S i i A R e m i F
warraTerRs it ol § g e aarra e e ke
e AT s ¥ e 07 st s )
T # et = F AT e w7 S Eer 2
% Ff G geaara a97 § vy EEfEm st i
arer wferme whier & afir =y & amaar
gt Eewrr w5 65w 3w odftE, 9% G F afirew g% s=a 2 e

== aeeTt v S d

L L
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HAATATIT:

-GS

Frarst

AT &

i fwre & Bfew s9oi $f o5 g=e
CICEE

frem w7 7% T Tew
T F

forarsr & g Frwrer Fr gamATAE BEw
= afrre FEvHETT £

T ¥ oA AWETET
Frem $t of Fr T3 oA
aTeaTE

firTs & arpaT =gt ® Swmraw AEm o
el ¥ spre s A g i

g7 7 FBwe w05 afow
WA TEA AT STerRi O
srferre o & o=l =
Wy AT R

Frrarst e 71 W 2

7 *F s shfEETEs
Fm 5 & § gt 7
searat § whaffey ==
T

IREIER E I P et 0 ]

6

g7 s fargrr # frar
e e g

Frarsr & arw Frgta § Sramsw $1 s
wfirs syt 7T

7

777 ¥ fagiw § st ¥
Forrer fF Fter e St

Frarst & oo e & 97 Agiw e

]

AR it dwrres fwr e R
et £t ww ==t dwfaE F s9wr 9 19 997 1896 v gy 11 91934 =
37 of it waear # gf ofn aed damreE fEm A e e e i
e dr ey maryT St SEETerE ATy 39 ¥ S areEee Ok F oy
# fasfi 2t 21 =6 e a9 ¥ S e § dept s i seeet
wfersr Frardt &1 39 wrT a1 dwmees e F B ow @y F avy amtas
Ak F arar argers 21 5 I7F 9 s T o9 T w9 g A F At
¥ A% @ whimy wee & afy =7 omm s F i § 5w =
STTfEeT &, AT AT ST A ST e 2
o aefrre e g
e dafew AT
« T scaffolding)
1. adtrer e 1 de Frsrerht § g BEet § oadfreer R der ff
FAATTT T T 31 T AATT A9 OF GF F0E R K TZ7 AT 2 A
qHT TEA AL ARCAT I ATAF F ATAA A T IH THSAT FFH w4 F A0 oIw
FRmT S s et s Ry S e e i S e =
AT FH F T AFAT 2| T TF TOF A=l e AT £ 07 34 v e fi
aaraT fi s A1 22 B ¥ A | dea vede s e 2 o2 adftrer
o i F ST AT 2
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2. AT AT A AT F A= F B smmvas veew w2 deshy s
STFEIT R CATAT R OATCTH F OHAT /AT 2 | T aweens e & v it
et g e e ) s e et R ambe arR aagi v
AT T T £t erwe PrefEw Erft # arrerd £ ¥ s e
afier & arr & frr g S
» TTHITSHT AT TF ST & CATAT F7 (AErT weTA H o 5T 2 o e,

o, TR
o st AT Fsft qmar == arar £ Fret =2 ot = i s E Al
T TF H ATHATT TR F7 T 2
o HiF wEfew amT TEE WA TR 9TE 9T AW # Jgd AT qTaTar w51
Frema w7 21 T8 wpweow A ot w2 o941 § Al 9 s aee &
AT SR F TF 974 A9 § g arn EsEm esaa d
whwrerrers frere & gl Fvam oo e
Fararea (& fagit w1 firar o7 sy aeeTd = 21 39 s e fivest w5
T BT AR TSR o AT # SR @A B Ut 21 e F A e
F A9 T F arpene forer & o am f &) S e v few gEesw e
gt ¥ afer 2 @ dre i o & dwew 2§ B denfEe s 20 s
st Frenr it STl ¥ AR T T ¥ A9 ity f7 sgT aTerl & oarg 7% %
srepare faverer fafer s s 9 wod vt & afiore s o afear & smae 2t 2
e e F REm i e s i S e g -
TR AT T T T T ATA7F
gt it == w7 LA =
AT T AW Sy S 2 S
aras 1 g w1 Arr Tt =t frrar F s T w9
drrifr s I Tt = aee awme AR
fgamreas e ¥ fram ¥ s 7w feew s sifraees S $
AT AT T (=T o1 o == A 2
THETA w1 # Tg7 F AfErer wr 98 e 3= dwmrew B d o
=TTE T = Farar 34 F B B onet ©r g st e e B e
Fargro ft e o7 gw g e gt e F awn & S e g w1 Frwr gk
#r= F e 97 gar 4 7=t fen et ¥ Afts, sl o o BEem o
srarfea Zrat am 3tz e gt F1 qEr e aeet F ot st o e
AT FATAT AT TH STTE 09 29 % 794 2 B urty s # off dwreens R ®
AT T E AT o e £ At o
Ty % srwrers e ¥ fiaie v v sowwm Frars e R F
Frgi %1 e & a7 g0l =4 21 T9H A0 w0 1o A g s s aE amn
a7 & v = w1 A g e o wen A £ 9w 1w e Gt F = e
T & |, THifeT st w2 T Tewwe =6 T T ST FeAT SieT F 5OH avaE
= 21 ot air s e T o oftee § womr v o@w ) Smew § e f oot
e =1 & I Sfem fars & s i Fr ot sEerTt firar a2
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st firers 7 firaor & <t Rt & far wmam 2, == & T & 7% (3, &,
afrs, wwfies feer w1 w2 210 3T fre s & demarers e & faat
e #t st &1 aria B et S @ @ gt F anew & e e £ e
arsfaT forar ot w2 oy &, F9-0 arw ot oy & 5f 360 & o e = A
T H AT 6 AT ¥ w S S | )

ot dwmeRs G T2 R & G =g w1 awtas T st G afis

BT 21 AAEANIART F AATT AATATHT (AHI0 TF Aq7 THAT 21 FE T Aot
e s ® Frowt F At ¥ oanerw & gt g Sraweer 2 v e s w

HITY T AT W UTH FIATE

g -
1. #rg7 Ao, (2013) Forar safEems | s ofewee | s
2, S & wew frdr | (2015) sTeaTeT v SEwr Rwew | swEmw
fETRe |, e
3. #re mEoe de arew frd (2016) P v arfis, st aeEeE
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= >
school is the miniature of the socje ty. ”:Zi‘;r’::er,n :h‘;{ed:;’:g e
lmpartiqg exmetan; educf:uo,,' Eversince the lntroductlor; of thgeol‘?,le ”’:memschoo[s
Act, l{lajoﬂly of schools did not fulfilied the infrastructural norm 'ght to Education
the Right to Education Act (2009). in the [gst ¢ firee vedre. o o s required under
children were enrolled and brought b ” stantial number of

ack t
in schools today. 0 school. As a result, we have 230 million

Key Words
+ School Education, + CSS, + RTE, « Quality Education

Introduction

The appreciation of the importance of education and educational practices in Bihar date
back to the period of Gautam Buddha and Mahavir in the 5th century BC. During that
period, the Buddhist and Jainist education started in parallel with the traditional Vedic
education. The Buddhist education was based on the Ashtangic (eight-fold) Path, and its
distinguishing features were : the introduction of a new curriculum, Pali & Prakrit,
combining day schools with residential education and education through the medium of
the language of the people. No doubt, both the Buddhists and the Jains used education
to spread the teachings of their masters. However, their educational systems were not
confined to religious and spiritual themes but were also closely related to life. A very
important feature of these educational systems was that the door of education was open
to all. During the time of Ashoka, there is evidence of widespread practice of education in
the Magadh Empire. 1t is significant that as many as four Ashoka pillars, containing the
engraving of the Emperor’s message to the people, were erected at short distances in
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, (it N ghind secnon POPAN A wrae
Papndh Thic ehrvse he b L ABlA 1A ra
W,..',,m» it ing e Lt el nchovs Nm'f:," "' TNt af 1ha M"’h"’.".mnv\":""d write 1y
Lintuprelty In the form of the ":'"""’;""W'.";“v"”:‘ ;‘:-ndo 1«.htnnnnnmw ”\'np'::‘ Malany
thie tanineiddn Ut 011, A% omive Nivnrgiey

flourietspdd In Bihnt g vorsitins af ik, ny
vdnmipurl, hoth of them rotabliched i 'hf fih CAntury by the iy -n.am‘m,: pe

. The oylctence ol theoe (ridveriitisg Indicated thay theve woutd Masty ""'R.

I

hnrmnpnd "

thelr hinterinnde Institutions of elememary eAueation from phare they draw, lh:;"‘ nean in
’ "'ldp'“

s

(Cusc, 200R)
nihne hins 37 administrative disteicts with a total poputation of 10.32 crore of

pereent nre urban population, 15.9 f"’"""l' SCpopulation, 1.3 percant 5T pa c‘:ﬁ‘ch 11
1653 porcent Muslim population. recording to conggs 2001, the itaracy r.a? Hatingy ang
61 B pereent. Male literacy 16 71.2and female lteracy ratnis 51 5 Darcnn; 0 ® of Riha, i
half » decnde many programmes were launched 16 achiove Universalization ";Ing ONe any
Fducation (UEE) In pihar. But 1t appears that no serjays effort wae 2 g'"m""""‘l
implementation of these programms. For example Bihar Education pm-ﬂmad‘ In the
taunched In 1991 with the express purpose of bringing about Quantitative Ject (Rep) o
improvement in the elementary system of Bihar, The total project outlay '6'and Aualitative
million of which a substantial amount has already been spent. The OPER | BEP iz ps 1600
almed at providing all children with access to primary education throug::zched in 1994
planning with emphasis on decentralized management and community m bo_mc( specifie
s5A which subsumed all the previous efforts and started some o2l pmo ilization, The
target to achleve universal primary education by the year 2007. Bram has ser 5

In spite of the above efforts Bihar has the lowest literacy rate in the co

has over 2.7 million children who do not go to school. In Bihar, 60 D::'c::}m:’w-mh"
drop out of school at the primary level and around 75 percent at elementy °' children
proportion is higher for girls and disadvantaged groups of child v Y level. The

Types of School In Bihar

In Bihar, elementary school education Is divided into prima

The primary school ranges from class | to V where aspuppe:yp::::alz'::;:;’“afv school.
class VI to VIl But the schools having class | to VIl is known as elementa ranges from
Bihar, the elementary school is also known as middle school. Though elha'VhSChot_:ls. In
follow the national policy recommendation on the breakup of 10 Vearsr ‘as tried to
comprising 5 year of primary, 3 years of upper primary followed by 2 veer :' schooling
education, the position regarding the location of the Plus-Two stil] remains COZ?::i::a'Y

The Madarsa Board Act was passed in 1921. Later, in 1

superceding the 1921 Act. Among the Madarsas there 98?’: ;:3;?:;::: :,k:s gassed
numbering 1119, the Vitta-Rahit ones numbering 2459 and the so-called Azad Me e
whose number is 55 not exactly known. Different sources have cited different b
for the Azad Madarsas, but a figure of 4000 seems to be close to the mark. The nf;t;mrers
Madarsas have some 8756 teaching and non-teaching staff members. The t;nal ov s
grant to them in 2006 was Rs.37 crores. In addition to it, a grant of Rs.25 lakhgs w':;mnlmfIt
for running the Board. Some 1.75 lakh students took the exams under .the Madarsasago\::

336

s>

L~

=~ Principa
"undeshwarrCollege for Teacher Educatior
Saran Patna-801105



| LA
me "'“:;:.Mr cudins, The ATRA PARARIERS WINEE Iengraet religinags aror atis
’0“" .,n" N‘m' py 100 wive any government Assistance sod aes ,,‘,,'/““’0;‘":
107, not ! G vmmm-nl They have hieen estaviished by 20 india o £0t e
0 g e GO avandl, Baraliad, HAARA, Inarata Sharia and qu: ';m’-...
arie

P
a0 pm"'n.mmlf’" f “‘,vmnmanl supported sehools are Sansert Vidyat '
- mmhmllm 1,119 .uml nunlyadl Vidyatayns, nurmbering ;i;',l::v;:‘ &
" garet® o atfare of the Government of BINAt runs 73 tesidentist s I'n.
" _pel m""' 0 d Mhmlulml teibes, special schoals for childean with rﬁtp,;,’k w
d caste® ‘; mn"““"“ by this Departmont. The Sansveit Vidyatasas M o Ies, ave
ant and mmmunmnm of Bihar Sanskrit Shivsha Bosed and ton ariw
v""""?,c“my, pstablished under separate Acts, 3 Madaesw;

s pols there are 391 basic schools based on the bade e o)
" from lhﬂi:n’sm_ TThe establishment of the Buniyadi Vidyalayas -.(:’!(:::: xp:m ”
‘,‘ma pasic gducallon poard was constituted in 1939 and within a lew = t-
e . were pullt, with a concentration In an area called Gri b O
ana T g vidyalay iyad| Vidyalayas run clas wipspidy b
Mict. The punly yalay. asses from grade | 1o grade /1. The,
aran 0 ver the srate. But some 5-10 years after independence, they came .
2d all Oncg‘c“ pecame almost complete from the beginning of tho 19705 ::,
od. ThE srid middle schools were taken over by the government 'The a;m- .
ere carlier run by the Bihar Basic Education Board which had its ,’f.
poard continues to exist, but only on paper. The teachers of these schocls
curric¥ ":o ave separate recruitment and cadre rules, However, the curriculum ;;
oo"“"::; 4 in other govcmment schools has been extended to these schools.
esc’

sl cal facllities

e are 71,484 schools imparting elementary education, o ich 92.09
In alhar.slch:o|s are government schools and about 0.06 percent are tri:;r:duw:oﬁ‘ There
:vera ge 3 class rooms in primary schools and 5 classrooms in elementary s;hoo&
are T average 57 students are reading in a classroom. 12.30 percent primary schocls
:slnglc teacher schools. Over 88 percent primary and 92 percent elementary schools
ar ; rer facility (DISE Flash Statistics, 2013-14).

majority of the schools have not fulfilled the infrastructural norms after the
s of implementation of RTE Act, 2009. Majority of the schools have missed
ingtwo o three norms like kitchen sheds, ramps, and pupil-teacher ratio, which
schools say are difficult to follow practically. The RTE requires classrooms to be a't least
400 square feet, but most schools have only 300 to 350 square feet.

|n B|har,

In Bihar, In India, there are 71, 484 elementary schools. Total en

schools is 1, 40, 31, 263; whereas the total enrolment upper prlma'rt:/lr;‘cehﬂo‘oll“lsp;lzm2'1y
g88. Out of total enrolment at elementary level 50 percent were girls. Gender Parit l;\d ¥
(GPI) at primary level Is 0.99 where as at upper primary level the GPlis 1.01. Out cy:f tota:
enrolment, 19 percent of them are SC, 2 percent ST and 15 percent Mu.slln.\ enrolmenat
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Annua!l average drop out rate at primary level 1< 15 3 Al India student clnssroan
(SCR) pre 29 where o< In BDihar SCR Is «till 65 Over 99 parcant whools hyue n: fitlg,
water facility; 70 percent <chools have gicls’ tollet facility; 40 POTEANt schonls o llnNn
with ramp: 23 pereent schools have thelr own playaround; %1 POrEOnt have lhT: Phng
boundary wall; and 51 percent schools have their own kitchen shed (MHhnn, )01-1') W

Classroom Process

The study of BEP districts reveals that Lecturing was the most preferracd way aof ¢

in schools. Similarly keeping the learners engaged by giving some kind of msmnm".nchln
equally prevalent. Use of blackboard during teaching was also prevalent., Inter Nt wig
leaving learners to read certain part of the book or recite poem was the next mn""‘ll"mv.
way of engaging learners. This took place without any guldance of the teachor ¢ POpulyy
in most of the cases. oncerney

Any kind of demonstration or telling stories or life related examples for explainin
were quite Infrequent. Activities were rarely seen taking place In the clmsmg ;O"C"Du
wasted lot of time without doing anything worth related to teaching "-“"ﬂlné + Teacharg

In most of the schools time tables were not prepared. In very few Instances teach

found possessing a lesson plan. From what teachers tronsacted In the clnss}oonffs wore
Quite clear that most of the classroom transactions lacked any prior planning ar pre * It wag
on the part of the teachers. Nearly half of the teachers delivered lectures ‘"Oun'dp“"‘"""
topics with some sort of planning. This may be due to high familiarity with th “oriaiy
which they taught many times. They could plan thelir deliberations on the spotcb:oplcs
two third classes started abruptly without explaining the background or linkl;a early
previous knowledge of learners. In nearly one third of classes, lessons were | |8 Fah
presented and closed well. Nitiateq,

Teachers
According to MHRD report on RTE, there are 3, 46, 415 elementary teachers in Bihar

These teachers are working in primary and elementary schools. The pupil-te
(PTR) is 1:53 where as student-classroom ratio (SCR) is 65. Pli-teacher ratio

In order to bring the PTR to 1:40, the Government of Bihar has recruited 2.36 lakh teache
in elementary schools. The recruitment was done in a decentralized manner with thrs
active involvement of over 9000 recruiting units, such as 8545 Gram Panchayats for prima g
school teachers, 534 Panchayats Samitis for middle school teachers. In first phase u:z
state government has recruited 1.24 lakh primary and middle school teachers and'o 12
lakh secondary school teachers. ’
Although appointment of teachers on this massive scale will improve the teacher-school
ratioin Bihar at par with national ratio, but the poor consolidated salary structure (Rs.9000/
- 10, 000/-and 11, 000/-per month for elementary, secondary & Sr. Secondary teachers)
may lead to diversion of teachers in works other than school teaching as the salary
structure is quite insufficient to support teachers’ normal necessities for life.
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mintSY o soling consists of eight years of
e compulsory elementary

d
! e L iy 8 e of e ey
O oo of SO 48 roups 41 mo pears o
m'::t“oc*'a:gcthrc years © g€ groups 6-11 and11-14 years
:ﬁ}",‘:ﬁfwcw'
retariat Level

'upa education is under the charge of Departme .
est'har, e en}e;:::_’?me principle Secretary is the head of the departr:te:tf. e
i o
ment

-Up i i i

get of Education is headed by Director. Who is assisted i

qne DIFEST irectocs such as.Jolek PIEC o Popity and Assista:ty ;ir?ftr::gw e

b0 e in res onsible foroxane | planning and implementation of various pr ra >

oire‘“’ra i ycation mclu.dmg administration, higher education, se i
| 1eve'’® arch & training primary education, adult & non-formal educati st

, culture education), technical education etc. o (yauth

orate of primary Education
primary Education is headed by a Director who is assisted by Deputy

! : _ This Directorate is concerned with i
sistant pirectors 21K 3 . IR pre-privs -
nd ASSISET.  her’s training including pre-service and in-service for gi::‘adryp;gzz

D"ect
te of

p at Division, District and Block Level

oth supervision and support to the school system the divi ivided i

trict into educational blocks and blocks into efis::val:iigrr:]as;d;:le?d 'an:°
elementary education is under the charge of Regional Deputy Director of Edusc.atime‘
(RDDE) at division level. RDDE is responsible for the planning, implementation, and
sypervision of all the educational schemes, District Education (DEQ) is the in-cha y er:af
elementary (primary and upper primary education) and secondary education at driftrict
level. There are five District Programme Officer (DPOs) working under the direct
supervision of DEO. Block Education Officer (BEO) is the in charge of block level
educational administration. ®

set-U

for the smo
gistrict, Dis

School Curriculum

iBr:1halr government has revised its school course curriculum on CBSE pattern which is
plemented from 2007. The new format would include yoga, art education, work
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BEpEHEnee and heatth oducation: The eartieatum of grads 1 and | consisted of longu.a,,
(MO tomgue and ) aplish) and Mathamatics whare as that of grade il ta v umsl-m"g,'
Lanpuage, Mathomatios and Envitonmental Sclence (EVS) In addition to thesn Vlh'ar:
Yhe studonts of geade Vianid VIl has to study Sclance and Social Studieg fut the runln,l,;r‘
tompanents of grade VI consistad of Language (Mathar tongue, fnglish and » ")ln’;
Ininge Coglish/ordu) Selence, Sacial Studies, Mathemantics, SUPW and Haalth i
Hyjlone

Medinm of Instruotion

Although there are vadous Hindl based dislects spoken In Bihar. Malthill has alreaq,
been Includod In the ith schedule of constitution and Bhojpurl Is In the process of
Inclusion. Bt Hindi s the school language throughout Bihar and broadiy considerad 4
mother tongue, ’

Tonching of Engliah

Before taking up the new COSE currleulum English was not taught at elementary level in
DNhar, Now Cnglish 1s o compulsory subject from the prade |,

Acandomlc Sosslon

Normal academic session In the schools of Bihar was from January to December, Now the
sesslon will be from April to March.

Elementary Toacher Education Programme

InBihar, there are 38 District Institute of Education and Tralning (DIETs), 23 Primary Teacher
Education Colleges (PTECs) and 8 Dlock Institutes of Education and Research (BIETS) that
Is presently running two years regular teacher tralning prograrmme: Diplomain Elementary
Education (D. EL. Ed.). Between 1994 and 1999 around 30,000 primary teachers were
recrulted. Most of them were untrained teachers, The responsibility of their training was
glven to varlous DIETS for which one year compact training package was developed by the
SCERT. The curriculum consisted of four theory papers and five practical papers. Theory
papers included papers on Education in emerging Indian soclety, Educational Psychology,
Educational problems and school management In the context of Bihar and Content &
methodologies, The practical papers included papers on Practice teaching, SUPW, Fine
arts and music, Health & physical education and Community life. The marks weightage for
theory was 600 and for practical 400. There was provision for 25 percent weightage for
Internal evaluation in theory and 50 percent in practical. This curriculum is still followed
by some private training colleges for two years programme of primary teacher training.
But the state government and the examination body have raised questions on the validity
of the compact curriculum developed for one year in-service training to be used for two

years programme,

340
) [

s

~= Principa
“undeshwarrCollege for Teacher Educatior
Sarar Patna-801105



isted of seven the

o ed r.mrlculum cons T OO N TR
arlie! dfvf{ls‘:ovv- 'd““"'O?a'v:')sv'(‘::’:??:' 5chool Management and r,,m':”:::
o" an u"m,mm (class | to Vih o ¢ rdagat Hindi for Hindi speaving students
gV gate thasha for non-Hind! speaking students) and study of regionat tanguage

e A-\‘h"a B omalned five praclual papers namely.Crafts, Practice !nzrh'n-
RE iculv™ g extension services, Physical training and Arts and Music. in .
a o ared curriculum for two years Diploma in Education m‘ éd ' 2006-
ThasP teacher training. Bihar government has reached an und;r'),cﬂurw
viding In-service teacher training o untrained primary r;:::n::

mode. Total 40,000 primary teachers were trained through OOL mode of

Teachers Empowerment Programmes

fteacher empowerment depends on its sensitivity t i
atire proc::Z‘: nelusion of pedagogical innovations. Pre-servicevteoacchhae:g;ztg;;z::
¢ the S pl nted with regular in-service programmes in order to keep the teacher
of ¥ tobesuPF = | date. The launching of in-service Ujala training on massive scale is
in the history of BEP. It is well conceived, planned and implementad
caid 1 wacaﬁo n project (BEP) began its exercisg in empowerment of primary teaa-.e,;
gihar du oy § n-service training package. During the course of its implementation, a
with 2 5 raisal mission pointed out a number of deficiencies such as trainer centered
(isiting as: 0N theoretical knowledge, lack of activities, little follow-up at the field
tra ninBs f‘;"u rein developing 2 team spirit. The appraisal led to the improvement in the
lev jand frid module. TWO training modules, Ujala | (1998) and Ujala 1l (1999) with
yax: Multi Grade Situations, were developed. Ujala | concentrated on
teachers to effectively handle grade 1 and 2 classrooms. Ujala Il was
ond to the teachers’ needs for handling grades 3, 4 and 5. The major
f skills for effective teaching in core subjects and to some

specific '
! sing skills t0
providifE % resp

st wa p- radation P :
thrv other areas of curriculum. Child psychology and integrated education were some

ced in this package. All primary teachers of the state have
_service training through Ujala | and Il. After Ujala Il training
Iving the problems emerging from the subject matter of different
s, Utkarsh (2001), a five day subject specific training module
was prepared which focus on the hard points of language m.athematics and environmental
science for class Il & V. Those teachers who had been trained in Ujala Il were trained in

ecific training. Over 80,000 Panchayat Shika Mitras (PSMs) now

utkarsh for subject sp : :
called Panchayat shikshak were also provided in-service training by the BEP through 30
days training module Prerna (2002).

Now the BEP has developed a new five day training module called Ujala 11l (2008).
Through this new module BEP intends to impart in-service training to teachers who teach
atupper primary (grade 6to 8) level. Besides teaching of Language, Mathematics and EVS
the issues undertaken in this module are integrated education, sensitivity to girls'
education, continuous evaluation, understanding changing behaviour of adolescents
and ICT. In-service training through this module is currently in process.

Another new module ‘Samarth’ (2006)-three day teachers training module is also
developed by BEP to sensitize elementary <chool teachers towards Children with Special

been imparted in
felt the need of sO
fter its demand
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Needs (CWSN). 1t 15 exclusively concentrated upon Inclusive Education (IE). The Issues
undertaken In this module nte @ concept of 1E, need of Its tralning, sensitizatlon, types
ond levels of disnbility, causes of disabllity, 1ER, teaching techniques, rules and regulation
townrds LE.

Apart from these In-service training modules, the state government has also developed
podhi-Samvad-1 and Dodhl Samvad-Il module for sensitization of elementary schaol
teachers, Four days ‘Pallav’ training module Is meant for class teacher of Class-1 and 1),

Training Support system

In order to provide in-service training to all primary teachers of the state an elaborate
support mechanism was developed. It would be appropriate to present here a brief outline
of the support mechanism developed for In-service tralning to primary and upper primary
teachers. At the apex level, the State Level Office (SLO), SCERT, State Resource Group
(SRG) consisting of experts In teacher education, a large number of teachers angd
pedagogues worked together to develop the training modules. The implementation js
largely the responsibllity of the District Level Office (DLO) of the project, District Institute
of Education and Tralning (DIET) and the District Education Office. All the districts of the
project are divided in educational blocks and each of the blocks has been provided with a
Block Resource Centre(BRC), with self-sufficient facilities for training. Teachers from each
block are identified and trained to function as Resource Persons (Trainees). Local Block
Education Extension Officer (BEEO) or Area Education Officer (AEO) is designated a¢
coordinator of the BRC (BRCC). The batches of 35-40 teachers drawn for 12-16 physically
contiguous schools who undergo training together form a school identified as Cluster
Resource Centre (CRC). The same group selects one of the teachers as coordinator (CRCC),

Training at BRC

It was intended to offer 10-day training to each of the teacher every year. The idea was to
impart various phases of Ujala modules (I, Il & 11l) alternately till a different demand
emerged from the teachers. All the districts have been able to achieve over 90 percent of
training target. So far in all the districts the newly recruited teachers will be the new
target for in-service Ujala training at various BRCs.

Recurrent One Day Monthly Training at CRC

CRCs may be singled out as the most crucial mechanism in translating the training inputs
in classroom transactions and Institutionalizing the pedagogical reform processes started
by recurrent Ujala training. The qualities of activities in CRC, the contributions that teacher
makes and the continuity of the process combined together give a fair indication of
teacher’s practices in classrooms. In other words, CRC may be viewed as a mirror of
quality of classroom transactions.

Realizing that a 10 day exposure in a year may not be enough to achieve the desired
transformation, provisions for one day recurrent monthly training at CRC were
strategically planned. The same trainers/resource persons who had trained these teachers
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Process of Growth and Development
Anjana Kumari
Assistant Professor
Mundeshwan College For Teachers Education
Pamna(Bihar).

Introduction :-

The sole aim of education is to bring an all-round development in the personality of
education. Educational psychology, being a science and technology of education, should
help in the realization of this aim. AS we know that human life starts from a single
fertilized cell. The constant interaction with environment results in the growth and
development of the innate capacities, abilities and potentialities of the child. The taste of
formal as well as informal education is to help him in this path of growth and
development. It is clear that the changes that occur in the size. length and weight of
various organs of a person during the period from conception to infancy through
adolescence to adulthood can be called growth. The growth can be measured or weighed.
While development indicates the work capacity of differemt organs of the body.
Psychologist Meridith has said some writers reserve the use of ‘growth’ to destinate
increments in size and of development to mean differentiation. In the words of Hurlock —
Development is not limited to growing larger. Instead, it consists of progressive series of
changes towards the goal of maturity. Development results in new characteristics and new
abilities on the part of the individual. Similarly, Munro also gave the definition of growth
and development — Development is a state of change in which the creature passes, from
pregnancy to maturity. In all the above sentences, growth and development have been
defined in clear ways by various scholars which appear to be appropriate.

Yiewpoint of Growth and Development

An individual starting from a fertilized egg, turns into a full — fledged human adult. In this
term over process, he undergoes a cycle of changes brought about by the process of
growth and development in various dimensions — physical, mental, social, emotional ete.
However, in the strict sense of terminology, these two terms, growth and development
have different meanings that can be put in the way given below : -

GROWTH DEVELOPMENT

The word growth is used mn purely physical

sSEnsc.

Development implicit over all changes in shape.

But in the procedure of development. form or
structure resulting in improved working or

It generally refers to an increase in size,
length, height and weight.
functioning.

Growth has quantitative aspect. But development has both qualitative and

quantitative aspect.

Growth is one of the parts of development | Development is a wider and comprehensive
process. term.

Growth does mot continue through life. It | It refers to overall changes in the mdividual
stops when maturity has been attained. growth is one of its parts.

Development 15 a continuous process. It goes
from womb to tomb. It docsn't end with the
attamnment of maturity.
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Individual differences exist. Children offers in the level of development.

It is purely a physical attribute. It implies improved adaptation and functioning.

Facets of proportions of growth and development :
Major dimensions in which a human child goes ahead for his complete development can
be named in follows: -

1. Physical Development — Body growth that includes height and weight changes.

2. Intellectual or Mental Development — It includes the development of intellectual
powers like the powers of reasoning and thinking, imagination, concentration,
crealivity, sensalion, perceplion, memory, association, discrimination, and
generalization.

3. Social Development — Refers to interactions and relationships with other people.

4. Emotional — Refers to feelings and includes dealing with love, hate, jov, fear,
excitement, and other similar feelings.

5. Language Development — It includes the leaming of the language for
communication and the development of various skills and abilities for the
effective use of language.

Factors influencing growth and development:

& Genetic factors : Parental phenotype and familiar patterns, race and
nationality, sex, genetic disorder (chromosomal / gene defects).
# Parental factor : Maternal nutrition, infection, substance use illness, hormones.
& Posmnatal factors : Growth potentials, nutrition, childhood illness, physical
environment, psychological environment. cultural differences, social
economic states, climate and season, play and exercise, birth order of the
child, hormonal influence.
Stages of Growth and Development :
As we no that we start our life from the mother’s womb. The nine months Spen in the
mother’s womb are a called pre-natal period. A Child is considered born when it is
comes out of the womb and has its first contact With the external environment it is called
the postnatal. And is in fact the beginning of completion of chronological age
There are mainly five stages of human development which are as follows

1. In faney -:Infancy is the first stage of human development from birth Infancy
is considered the most important period of life. The first 6 years after the birth of a
child are called infancy. According to Psychologist the body and mind are
extremely receptive in the first 5-6 years of life whatever is thought to children at
this stage, it leaves an indelible impression on the child . Technically the period
from zero to 3 years of age 15 called infancy.

Development Characteristics of Infancy
L Rapidity in physical development.
1.  Rapidity in mental potentialities.
IL  Ramdity in learning.

IV. Tendency of repetition.

V.  Curiosity tendency.

VI  Dependence on others.

VIL Feeling of self love.

VIIL Emotional expression.

IX. Instinctive behaviour.

K. Sex instinct.
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2.Early childhood -: Early childhood covers the period from 2 to 6 years. Early
childhood is a beautiful phase of life It is period associated with play fantasy and
innocence . In early childhood the child leamn to control the expression of emotion. It is
called different names as the toy age pre-school age trouble some age or pre-gang. age .
Some characteristics of Early childhood age
i Execessive erying and insecurity
ii.  To learn to get along with peers.
ui. A desire for isolation boredom and social antagonism.
iv.  Obstinate subborn disobedient, negative and hostile.
3.Late childhood -: Generally the period between 6 to 12 years is called late childhood.
In this stage he starts learning personal and social behaviour and his formal education
starts in this stage. from an educational point of view childhood is most important stage of
life. In this stage the child forms pattern of this habits behaviours interests desires ete.
which become very different to change latter.
There are some characteristics of late childhood
L Stability in physical growth
1L Increase in mental ability
Il Forceful curiocity.
IV.  Feeling of self dependence.
V.  Interest in construction work.
VI.  Intensity of gregariousness.
VIL.  Development of social and moral qualities.
VIIL  Development of exovert personality.
IX.  Acquisition tendeney.
X, Lesser sense of sex.
4. Adolescent stage:-Adolescence 15 the ki stage of post Natal development which
begins after the end of childhood and continues till the beginning of the adulthood. The
word adolescence is derived from the Latin word adolescere which Means growth and
maturity.
Elliott and Feldman (1990) described
L Early Adolescence as10 to | dyears.
I Middle Adolescence as 15 to 17 years.
HL  And late Adolescence as 18 years to the mid 20s.
G.Snainley hall coined the term adolescence —
He defined This as the years between puberty and adulthood he believed that during this
time adolescence go through a period of storm and stress
Characteristics of adolescence stage.
L Physical development and Mental development.
1L Lack of instability.
L.  Differences in behaviour .
IV.  Fast friendship.
V.  Changes and stability in interest .
VI.  Matunty of sex instinct.
VIL.  Feeling of self respect.
VIIL  Development of Delinquency.
IX. Anxiety for vacation .
X.  Feeling of independence and revaolt.
5. Adult hood :-The period in the human life span in which full physical and intellectual
maturity have been attained adulthood is commonly thought of us beginning at at age of
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10. Turner syndrome (Genetic problems that oceur in girls due to missing or partly
missing X chromosomes).

The role of teacher in growth and development

There is a need for all round development of the personality of the child He must see

harmonicus growth and development in all the aspects or dimension of growth and
development -social, emotional, moral and spiritual.
Below are  some areas in which the teacher has to pay a major role like

s Diagnosing the potentialities-2A teacher must have try to study and investigate
potentialities of his  students and then decide to provide do guidance and
incentives for the development like social, mental emotional, moral or spiritual.

s Helping in proper goal settings -:ln light of diagnosed potentalities and
achievement motivation the teacher must help the students in setting of proper
goals and objectives for their striving.

s Arranging needed facilities for their adequate developments-The teacher
should take care of all types of men materal facilities helpful in the adequate
development of students in all the dimension of their personality . In the shape of
physical academic curricular and co- curricular activities as well as formal or
informal direct or indirect experiences in short whatever is useful and needed for
their multidimensional growth and development of students should be helped by
the teacher for proper access o maximum extent possible.

* Provide for the own example for their proper development-:It is as well as
known saying that example is always better than precept . Whatever teacher
wants to see in this students must try to provide model for such expectation for his
students..

o The teacher must have a proper knowledge of development psychology-:The
teacher must have the knowledge of psychology and development task get further
child at particular age.

Education implications of the principles of growth and development

The Knowledge of the principles of growth and development i1s very important for
our life which we can show in the following way

& Development 15 a continuous and non stop process at all periods and stages of
human life. Therefore we should never give up our efforts to achieve perfection in
terms of development in the different dimensions of our personality..

& The principles related to growth and development suggest a pattern or trend for
the advancement of children on the developmental path. This knowledge can help
as to what can be expected in terms of the proper growth and development at a
particular development stage and we can then plan accordingly to achieve it by
organising the environmental experience..

& The principle and knowledge of individual differences reminds us to understand
the white individual differences that surface at all periods of growth and
development among children. Each child should be helped along the development
process within the sphere of his own strengths and limitations..

®  The knowledge of individual differences helps us to what to expect and when to
expect from an individual child with respect to his physical mental social
development ete. at different stages of development . The correct knowledge of
growth trend of a child helps the parents and teacher not to under or overestimate
the future competency or exit expectancy of their child.

s Pinciples like “proceedings from general to specific responses “and the principle
of “integration “help us to plan the learning processes and arrange suitable learning
experiences s0 as to achieve maximum gains in terms of growth and development.

ISBEN: 978-81-976727-2-9 53

V,,Jaf‘f"a)' :

~-Z Principal
"undeshwarrCollege for Teacher Educatior
Sarar Patna-801105



& It helps us to know the direction as well as the general pattern of the development.
It guards us to locate the degree of abnormally in our children and students and to
take likewise remedial steps. The knowledge that development stars from whole o
parts and then from parts to whole helps us to plant a leaming procedure and set.
the leaming methods accondingly.

& Principles of interrelation and interdependence of the various aspects of growth
and development help us to aim for the harmonious growth and development of
the personalities of the child and wanm us not to develop a particular aspect at the
cost of one or the other.

& The knowledge of the umiformity of pattern with respect to growth and
development makes it possible for the parents and teachers to plan ahead of time
for the change that will take place in their children Children will also get
benefited if they can be acquainted with these changes beforehand.

& The principle of spiral advancement of development helps us to make adequate
arrangement for the subsequent progress and consolidation of the progress
achieved during specific development stage..

& The cephalocaudal and proximodistal tendencies as suggested by the principle of
development direction help us to arrange the suitable leaming experiences..
Processes and environmental setup so as to accommodate and help the youngster
to grow and develop according to that trend and nature of this tendencies.

& The principle of interaction reminds us 1o recognise the joint responsibility of
heredity and environment in the development of personality. Accordingly
although they can develop within the limits of their genetic makeup vet to attain
maximum development, we have to arrange for the best environment settings and
experiences for our children. The environment that we provide should always be
conducive to developing their potentiality and never prove to be an obstacle in the
way of the adjustment of their self with their environment.

WAYS TO INCREASE HEIGHT

Usually women’s height stop increasing after the attain puberty. They might still gain
height till the age of 18. However it is extremely challenging to increase height one once
vou reach vour 20s.

Here are some of the most common ways to try and increase your HEIGHT

& Exercise -According to research bones adapt to mechanical load and become
stronger. Exercise like stretching, hanging, cyeling and swimming can help
increase height in children. However it is unclear if exercising can increase height
in adults..

& et 7-8 Hours Sleep -According to research improper sleep can slow down the
body metabolism and restrict . There are not enough studies that suggest lack of
sleep can slow down . height. However according to the Harvard school of public
health, sleep deprivation can affect brain health it can hamper overall bodily
growth. Therefore you must get proper sleep if you want to inerease your height

& Improve body posture-It is difficult to increase height in . However you can try
cerfain things that can make you appear taller. one of these ways 15 to improve
your body posture. Slouching can make you look short. So you should practice
correct body posture to appear tall.

& Have a balanced diet-According to research one of the best ways to facilitate
height growth is to have a nutritious diet It is a sincere to consume food rich in
calcium protein and fiber to inerease height .Another research suggests that
adequate nutrition is essential for physiological growth. Vitamin D, zinc.iron and
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foliate are a few micronutrients that  that promote growth so  a healthy diet is
vital to increase height .

s Drink plenty of water-Drinking 7 -% glasses of water daily provides several
health benefits. It helps remove toxins from the body and promotes the proper
functioning of jbody organs According to research hydration is crucial for
physical growth and cognitive development. Therefore you must drink at least two
litre of water daily for normal body growth,

& Take vitamin D-A study on children’s shows that vitamin D deficiency can slow
down growth. According to research | diet and lifestyle changes to increase your
height will only be effective without a vitamin D deficiency. Therefore you should
spend 5-10 minutes under direct sunlight if vou want to increase your height,

o Nuotritious diet-According to research nutrition is one of the most important
factor determining a person’s height. Access to food high higher socio economic
status improved sanitation and living standard have increased the average height
of people

s Hormones-According to research, The body's hormones are also responsible for a
person’s height Mormal height growth is affected by the growth hormone
produced by the pituitary gland, thyroid harmone and the sex harmone
oestrogen. Another sudy suggests that taking small dose of the growth harmone
can significantly increase adult height.

Along with exercising, you should also focus on a nutritious diet It is best o
have almonds, green leafy, vegetables, eggs or chicken bananas apple, watermelon
and other healthy foods.

Conelusion:.

Overall we can say that the growth and development help us to know there are wide
individual differences among the children with respect to their rate of growth and
development. Therefore, we must pay attention to their individual pattern and growth
rate. While, planning the course for their education and development. The process of
growth and development helps us to know, how a person will develop physically and
mentally at different stages of development. The adequate information about the growth
trend of a child helps the parent and teachers not to under or over-estimate the future
competency or expentancy of their child. The knowledge of the uniformity of pattern with
respect to growth and development makes it possible for the parents and teachers to plan
ahead of time for the changes that will take place in their children. Children will also get
benefited if they can be acquainted with these changes before hand.
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