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Abstl’act

Omponent of development of any country as
school is the miniature of the society. In g;j,

imparting elementary educ?tlon. Eversince the introductio,
Act, majority of schools did not fulfilied the infrastructuy,
the Right to Education Act (2009). In the

children were enrolled and brought back

in schools today.

n of the Right to Education

ral norms required under
last three years, a substantial number of

to school. Asa result, we have 230 million

Words
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Introduction

i i ance of education and educational practices in Bihar date
b apprida‘:?ozf;?eG;T:?:r:\t Buddha and Mahavir in the S5th century BC. During that
s guddhisl and Jainist education started in parallel with the traditional Vedic
pertod. theThe Buddhist education was based on the Ashtangic (eight-fold) P-ath, and i_ts
educathn;ﬂ features were : the introduction of a new curriculum, Pali & P_rakm,
dis“ng'ﬁ"s dng schools with residential education and education throx_xgh the medium of
COnInIng ayf the people. No doubt, both the Buddhists and the Jains used education
vy languaiie oteachings of their masters. However, their educational systems were not
i sl ligious and spiritual themes but were also closely related tg life. A very
confined to relig of these educational systems was that the door of education was_opei:
e feall:miime of Ashoka, there is evidence of widespread practice of ed"{‘z‘"°':he
g Durlngé 4 ire. 1t is significant that as many as four Ashoka pillars, cor:jtla;::cges -
i :v::izd:f (:epsn;peror's messzge to the people, were erected at short dis
eng
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nihne hn
percent nre urban populn

lim pom
1653 porcont Mus .
61 8 pereent. Male literacy 1. 71.2 and female literacy ratn s 51 o pereant. Ouri

hall n decnde many progeammes were launched to achioye Universatization o¢
Fducation (UEE) In Bihar But It appears that no serinys effort was

Iimplementation of these programms, For example Bihar Education Proj
launched in 1991 with the express purpose of bringing about quantitative ang ;
improvement in the elementary system of Bihar, The total project outlay 'c-" BFp':'-Jahuuw_.
million of which a substantial amount has already been spent. The DPEP 13y 'h 3
almed at providing all children with access to primary education through d;.ctned in 1994
planning with emphasis on decentralized management and community mob;u <t specifie
ssA which subsumed all the previous efforts and started SOme new progra 23tion. Tha
target to achleve universal primary education by the year 2007. 2ram has ser 5

ect (Aep) was

lowest litera

In spite of the above efforts Bihar has the Cy rate in the count

has over 2.7 million children who do not go to school. In Bihar, 60 Pcl’ce':.t T:'d;/-alhat
drop out of school at the primary level and around 75 percent at elementary ’eve"'dren
proportion is higher for girls and disadvantaged groups of children, - The

Types of School In Bihar

In Bihar, elementary school education is divided into primary and u

The primary school ranges from class | to V where as uppe:ypﬂma’s';:;::l"::fv school.
class VI to Vill. But the schools having class | to VIl is known as elementa s:fg,es from
Bihar, the elementary school is also known as middle school. Though elha:yha 09ls. In
follow the national policy recommendation on the breakup of 10 years of ss :‘ned to
comprising 5 year of primary, 3 years of upper primary followed by 2 Véar of sec ooling
education, the position regarding the location of the Plus-Two stil] remains conf::i?agafv

The Madarsa Board Act was passed in 1921. Later, in 1980

superceding the 1921 Act. Among the Madarsas there are ;:3;?:;::: :,k:se: aos:\ed
numbering 1119, the Vitta-Rahit ones numbering 2459 and the so-called Azad Madars‘a!s
whose number is 55 not exactly known. Different sources have cited different numbe :
for the Azad Madarsas, but a figure of 4000 seems to be close to the mark. The 1119 aldg
Madarsas have some 8756 teaching and non-teaching staff members. The total government
grant to them In 2006 was Rs.37 crores. In addition to it, a grant of Rs.25 lakhs was given
for running the Board. Some 1.75 lakh students took the exams under the Madarsa Board
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Facllltles

e are 71,484 schools
:schools are sovernmem sc||1mp3n|"3 elementa
e 3 class rooms in Prlmaoms and about o.osrv education, out of
7 students are gdSChools outlnepacme e
are single teacher schools. Over 88 ing in a classroo srooms in elem ools. There
ve water facility (DISE percent pri m. 12.30 entary schoo
Flash Statistics 201'3)’1’2)3” and 92 per:eerwnt primary sch Is.
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feet. e at jeast

in Bihar, In India
% ' there
schools is 1 are 71, 4
688'00‘“;04!:; 31, 263; whEreaSE: elementary school
(GP1) at primary f“'OImem at elemenf total enrolment s. Total enrolmen
enrolment, 19 pe‘::i.' is 0.99 where as :;V level 50 percen‘:‘:ser primary s Cho‘ollnl primary
¢ nt of them upper ere girl s 52,6
are prima s.Gen . 61,
sC, 2 percent ST a”r""’e;:l the GPl is 1 ‘(’)‘;’ zaﬂty it
percent Muslim ut of total
slim em’ol
ment.
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Annual average drop out rate at primary level 1€ 15 3 Al India student "'M!mm“ ;
(SCR) pre 29 where a< In BDihar SCR Is «till 65 Over 99 parcant whools hyue ey s
water facility; 70 percent <chools have gitls’ tollet facility; 40 PETCONt sehonly "m"""'n
with ramp: 33 pereent schools have thelr own playaround; %1 DEreent have "\Nrnnm
boundary wall; and 51 percent schools have their own kitchen shed (MHRD, )014) W

Classroom Process

The study of BEP districts reveals that Lecturing was the most preforredd way of te

in schools. Similarly keeping the learners engaged by Riving some kind of "“mnm"dchln
equally prevalent. Use of blackboard during teaching was also prevalent. 'NMMM Wiy
leaving learmers to read certain part of the book or rocite poem was the next maost : Ilnalv,
way of engaging learners. This took place without any guldance of the teachor c':,":’m‘mlm'
in most of the cases. Corney

Any Kind of demonstration or telling stories or life related examplos for cxplnlmng co
were quite infrequent, Activities were rarely seen taking place in the Classes Tor'u:ﬂ
wasted lot of time without doing anything worth related to teaching learning -

In most of the schools time tables were not prepared. In very fow Instances teacher

found possessing a lesson plan. From what teachers tronsacted In the "“-""Oom,slw""’
Quite clear that most of the classroom transactions lacked any prior planning ar Drnp‘,,' was
on the part of the teachers. Nearly half of the teachers delivered lectures aroung ‘ccauon
topics with some sort of planning. This may be due to high familiarity With the t;lnln
which they taught many times. They could plan their deliberations on the spot NQD'“
two third classes started abruptly without explaining the background or “nk‘;lg -"rlv
previous knowledge of learners. In nearly one third of classes, lessons were inijtj o
presented and closed well. ated,

Pty
:hﬂfs

Teachers

According to MHRD report on RTE, there are 3, 46, 415 elementarv teachers in Bihar
These teachers are working in primary and elementary schools. The Pupil-teacher rau(;
(PTR) is 1:53 where as student-classroom ratio (SCR) is 65.

In order to bring the PTR to 1:40, the Government of Bihar has recruited 2.36 lakh teachers
in elementary schools. The recruitment was done in a decentralized manner with the
active involvement of over 9000 recruiting units, such as 8545 Gram Panchayats for primary
school teachers, 534 Panchayats Samitis for middle school teachers. In first phase, the
state government has recruited 1.24 lakh primary and middle school teachers and 0.12
lakh secondary school teachers.

Although appointment of teachers on this massive scale will improve the teacher-school
ratio in Bihar at par with national ratio, but the poor consolidated salary structure (Rs.9000/
- 10, 000/-and 11, 000/-per month for elementary, secondary & Sr. Secondary teachers)
may lead to diversion of teachers in works other than school teaching as the salary
structure is quite insufficient to support teachers’ normal necessities for life.
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dcd rs of elementary education has been divided iNto five already
¥ years of

s of upper primary for the age groups 6-11 and11-14
-14 years

s'sec:ret‘@lrlat Lavel
education is under the charge of Departm -
cleme“‘awrhe principle Secretary is the head of the depa:r:te:tt SR
to

jhar.
men &

LUpA t D"ectorate Level

sev ¢ education is headed by Director. Who is assiste ¢

Z oi,gao l‘)e":c(ors such as Joint Directors, Deputy and Msistda':’t\/;irf:cetr:rr:hy Thof

subofd'" i resp onsible for overall planning and implementation of various pro s

pirect rat i uycation mclu.dmg administration, higher education, se grams
|| leve earch & training, _pnmary education, adult & non-formal edua;ti s

sportss culture education), technical education etc. Ot (youth

te of Primary Education

te of Primary Educ-a(ion is headed by a Director who is assi
pirectors. This Directorate is concerned with pre-prima'rsyte:nzyp?»ie:,:g

and Assl tant 3 Thls Dleaciy ‘
educat 900 ity training including pre-service and in-service for primary school
eachers: DIET and DPEP.

set-Up at pivision, District and Block Level

_ the smooth supervision and support to the school system the divi ivi i

Z?strici. District into educational blocks and blocks into educaiiigrr:]a";d;::zdaesd [pt:o
elementary education is under the charge of Regional Deputy Director of Educ.atioe
(RDDE) at division level. RDDE is responsible for the planning, implementation :
supervision of all the educational schemes, District Education (DEQ) is the in-cha " :r:af
elementary (primary and upper primary education) and secondary education at driftrict
level. There are five District Programme Officer (DPOs) working under the direct
supervision of DEO. Block Education Officer (BEO) is the in charge of block level

educational administration.

School Curriculum

iBr:nhalr government has revised its school course curriculum on CBSE pattern which is
plemented from 2007. The new format would include yoga, art education, work
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puperienee and health edacation Yhe eartieatum of frade L and I consistad of langun »
(MO tongue and ) aptish) and Mathamatics whare as that of grade i ta v nmsl-mm,.'
Vanpunge, Mathomatics and Envitonmental Sclenca (EVS) In addition to thesn Vlh'nr:
Yhe students of grade Viand VIl has to study Sclance and Social Studing. ot the “"”nm‘» L]
components of grade VI consistad of Language (Mathar tongue, Anglish and » ",‘,'3
Ininge Copglish/udu) Selone o, Social Studies, Mathematics, SUPW and Haalth g
Hylone

Mediunm of Instruotion

Although there are vardous Hindl based dislects spoken In Bihar. Maithitl has atresy

been Included In the Ath schodule of constitution and Bhojpurl is In the nrocess of
Incluston. Dt Hindi s the school language throughout Bihar and broadiy considerad 4.
MOther tongue, 4

Tonching of Engliah

Defore taking up the new COSE currleulum English was not taught at elementary fevel in
DNhar Now Cnglish Is o compulsory subject from the prade |,

Acndomlc Sosslon

Normal academic session In the schools of Bihar was from January to December, Now the
sesslon will be from April to March.

Elementary Toacher Education Programme

In Bihar, there are 38 District Institute of Education and Training (DIETs), 23 Primary Teacher
Education Colleges (PTECs) and 8 Dlock Institutes of Education and Research (BIETS) that
Is presently running two years regular teacher tralning prograrmme: Diplomain Elementary
Education (D. £l Ed.). Between 1994 and 1999 around 30,000 primary teachers were
recruited. Most of them were untrained teachers, The responsibility of their training was
glven to varlous DIETS for which one year compact training package was developed by the
SCERT. The curriculum conslsted of four theory papers and five practical papers. Theory
papers included papers on Education In emerging Indian soclety, Educational Psychology,
Educational problems and school management In the context of Bihar and Content &
methodologies. The practical papers included papers on Practice teaching, SUPW, Fine
arts and music, Health & physical education and Community life. The marks weightage for
theory was 600 and for practical 400. There was provision for 25 percent weightage for
Internal evaluation in theory and 50 percent in practical. This curriculum is still followed
by some private training colleges for two years programme of primary teacher training.
But the state government and the examination body have raised questions on the validity
of the compact curriculum developed for one year in-service training to be used for two

years programme,
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(_mrlculum consisted of seven theory papers n .

die! ‘Wfql::r:gvv. ducational Psychology, School Mariasement it Eatmis
a" and ic\lll'm (class | to V1), Hindi (Pragat Hindi for Hindi speatin ' ity
cur: p non.Hlndl speaking students) and study of "‘:ﬁr.'--,.q, students
mm'conla'"ed five practical papers namely Crafts, 9ra'rt,r‘_'.- -'::Tf::?ﬂ
plu? nd extcnf-lon services, Physical training and Arts and Music e IUR‘
ne Sonity ¢ pre ared curriculum for two years Diploma in Education (D éd )lco- :6
m Th teacher training. Bihar government has reached an underst rse
provld"‘ﬂ in-service teacher training to untrained primary {;«;::l:ﬂ
U ‘:.:ode- Total 40,000 primary teachers were trained through OOL mod-:f

ry Teachers Empowerment Programmes

entd werment depend itivi
cess O teacher empo ent pends on its sensitivity to changing needs
and inclusion of pedagogical innovations. Pre-service teacher education
{ the al o supplemented with regular in-service programmes in order to keep the teacher
: cedswb lly up t© ate. The launching of in-service Ujala training on massive scale is
sionaly . the history of BEP. Itis well conceived, planned and implemented

t
ofes del < 5
Z;id‘ Wa:::iz:aproi ect (BEP) began its exercusg in empowerment of primary teachers
5 har du o in-se rvice training package. During the course of its implementaticn, a
with 21 raisal mission pointed out a number of deficiencies such as trainer centered
Jisiting al: us ON theoretical knowledge, lack of activities, little follow-up at the field
yraint & ilure in developing 2 team spirit. The appraisal led to the improvement in the
jevel nd | ing MO le. Two training modules, Ujala | (1998) and Ujala Il (1899) with
inilia_' train Multi Grade Situations, were developed. Ujala | concentrated on

M gkills to teachers to effectively handle grade 1 and 2 classrooms. Ujala Il was
P’°"'d'"§d 10 respond to the teachers’ needs for handling grades 3, 4 and 5. The majer
as up.gradation of skills fqr effective teaching in core subjects and to some
y t other areas of curriculum. Child psychology and integrated education were some
exten : s introduced in this package. All primary teachers of the state have
peen imparted in-sgrvice training througl? Ujala | and II. After Ujala Il training
reachers felt the need of solVing the problems emerging from the subject matter of different

its demands, Utkarsh (2001), a five day subject specific training module
d which focuson the hard points of language mathematics and environmental
1ass 1l & V. Those teachers who had been trained in Ujala Il were trained in
ific training. Over 80,000 Panchayat Shika Mitras (PSMs) now

utkarsh for subject speci :
Lalled anchayat shikshak were £50 provided in-service training by the BEP through 30
days training module Prerna (2002).

Now the BEP has developed a new five day training module called Ujala 11l (2008).
Through this new module BEP intends to impart in-service training to teachers who teach
atupper primary (grade 6 to 8) level. Besides teaching of Language, Mathematics and EVS
the issues undertaken in this module are integrated education, sensitivity to girls'
education, continuous evaluation, understanding changing behaviour of adolescents
and ICT. In-service training through this module is currently in process.

Another new module ‘Samarth’ (2006)-three day teachers training module is also
developed by BEP to sensitize elementary school teachers towards Children with Special
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Needs (CWSN). 1t 15 exclusively concentrated upon Inclusive Education (IE). The Issues
undertaken In this module ate @ concept of 1E, need of Its tralning, sensitizatlon, types
ond levels of disnbility, causes of disabllity, 1ER, teaching techniques, rules and regulation
townrds LE.

Apart from these In-service training modules, the state government has also developed
podhi-Samvad-1 and Bodhl Samvad-Il module for sensitization of elementary schaol
teachers, Four days ‘Pallav’ training module Is meant for class teacher of Class-1 and 1),

Training Support system

In order to provide in-service training to all primary teachers of the state an elaborate
support mechanism was developed. It would be appropriate to present here a brief outline
of the support mechanlsm developed for In-service tralning to primary and upper primary
teachers. At the apex level, the State Level Office (SLO), SCERT, State Resource Group
(SRG) consisting of experts In teacher education, a large number of teachers ang
pedagogues worked together to develop the training modules. The implementation is
largely the responsibllity of the District Level Office (DLO) of the project, District Institute
of Education and Tralning (DIET) and the District Education Office. All the districts of the
project are divided in educational blocks and each of the blocks has been provided with a
Block Resource Centre(BRC), with self-sufficient facilities for training. Teachers from each
block are identified and trained to function as Resource Persons (Trainees). Local Block
Education Extension Officer (BEEO) or Area Education Officer (AEO) is designated a¢
coordinator of the BRC (BRCC). The batches of 35-40 teachers drawn for 12-16 physically
contiguous schools who undergo training together form a school identified as Cluster
Resource Centre (CRC). The same group selects one of the teachers as coordinator (CRCC).

Tralning at BRC

It was intended to offer 10-day training to each of the teacher every year. The idea was to
impart various phases of Ujala modules (I, Il & 11l) alternately till a different demand
emerged from the teachers. All the districts have been able to achieve over 90 percent of
training target. So far in all the districts the newly recruited teachers will be the new
target for in-service Ujala training at various BRCs.

Recurrent One Day Monthly Training at CRC

CRCs may be singled out as the most crucial mechanism in translating the training inputs
in classroom transactions and Institutionalizing the pedagogical reform processes started
by recurrent Ujala training. The qualities of activities in CRC, the contributions that teacher
makes and the continuity of the process combined together give a fair indication of
teacher’s practices in classrooms. In other words, CRC may be viewed as a mirror of
quality of classroom transactions.

Realizing that a 10 day exposure in a year may not be enough to achieve the desired
transformation, provisions for one day recurrent monthly training at CRC were
strategically planned. The same trainers/resource persons who had trained these teachers
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